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An Empirical Research Study and its Evaluation 
Introduction ••••••• A Questionnaire for Adult Music Students 
In this research study, it has been the intention to view 
the conceptual framework o£ music education as part of a 
continuing process in adult li£e. 
A£ter a background consideration of its early history and 
its later development through the NŪŦŨÙVŸĚsinging, sight 
singing and musical appreciation movements, it is logical 
and desirable to study the present state o£ a£fairs. This 
can only be assessed from the direct views obtained from 
mature students engaged in part-time studies. For this 
purpose, the inevitable questionnaire, with all its dis-
advantages as well as its advantages, was chosen as the 
most appropriate means o£ seeking students· opinions. 
As a music tutor in a large department o£ Adult Education (1) 
it seemed an obvious choice to seek the co-operation o£ this 
college in carrying out the survey. Goldsmiths' College, L.U. 
shares a unique position in South London with two other 
Literary Institutes, viz. ILEA's The City Literary Institute, 
and the partly voluntary aided Morley College. The decision 
to include all three of these Literary Institutes in a survey 
was desirable as each of them has pioneered and fostered a 
vital experience of adult educational expertise in the teaching 
of music. While each Institute has made, and continues to 
make, a strongly individual contribution to its own student 
(1) L.U. Goldsmiths' College, in the School of Adult and 
Social Studies since 1946 . . . . to the present time 
NOVEMBER, 1977 No: ___ _ 
A QUESTIONNAIRE ON UruSIC FOR ADULT STUDENTS 
This auestionnaire is addressed to adult music 'students 
who are meffibers of classes WŠÛŸŪŦĚplace TẀŲÙŪŸĚ the academic 
year 1977 to 1978. Three music departments in Adult Education 
have kindly agreed to share in a research study that is currently 
being undertaken by a music tutor in this field. ØŸŤĚ WŸŲŤŤĚ
departments are from:-
The City Literary ŅŸVWÙWẀWŤĚ
Goldsmiths' College 
Morley College 
It will be of great assistance if all of the ŰẀŤVŸÙŬŪVĚ
are answered. Please do not write your name anywhere on the 
paper. Your answers will be recorded and analy;ed anonymously. 
The Findings: As a result of this survey) it is hoped that it 
may be possible:-
1. to collect information concerning the area Jf adult 
students' musical background. 
2. to assess the response to classes and teaching methods 
in current use .. 
30 to consider suggestions for future course ŮŲŬŦŲŸŸŤVĚ
directed to ŸŤŤWĚ the needs of all adult students. 
At the end of the questionnaire, a space is provided for 
students t-,- make some general )'bservations or such matters as 
teaching techniques J s::"ze of :-+'ldent gro'.lps, 3.::11 to offer 
suggestions for the future planning of courses. 
May we thank you for co-operating in this first study of 
its kind, designed especially for adult music students. Your 
helpful answers 111ill be carefully stu'died and classified 
accordingly. 
Kenneth van Barthold 
Robert Plowright 
Malcolm Barry 
'Michael Graubart 
Percy F. Corben 
(City Literary Institute) 
(City Literary Institute) 
(Goldsmiths! College) 
O'Iorley College) 
(research tutor) 
This questionnaire has been prepared as part 0= a major 
research study into Adult r1usic Education being undert2.Len 
at the University of London, Institute of Education. (Head of Music 
Department: Professor Keith Swanwick) 
PLEASE ILUJDTHIS gUESr::IONILi.J::EE -1'0 "[OUB CI,A:3S '1:'1]"::02, 'li:1:2N C0i'1?LETED 
PLEASE TICK ANSWERS IN' THE .30XES PROVIDED g AND WRITE IN. Page 1 
ADDITIONAL INFOrn"INr.LON AS ĽŦŌNŚGŲŸŎĚ
ON MUSICAL BACKGROUND 
1. Is your reason for attending classes mainly to 
( ") 1" t + , . ? § 1 15 en yO muslC .• GŸGĦGĚ••.• ' ••• O ••• 
(ii) perform music '? ••••••••••••••••••• ,,' 
(iii) ŬŞWŠŸĦÍĚ theoretical 1 101'l1edge ? •••• 
2 o a) Do you play any instrument(s)? •• ŸĚ•..•••••••••••••• ·.Ye.s.. 8 
') • • 110 $ 
b) Please name the instr-<lID.ent(s) yO'J. play •.••••••• 
• • • • • • • • • • • • • • • • • ŸĚ ŸĚ • • • ŸĚ ŸĚ • • • ŸĚ • • • ŸĚ ŸĚ • • ŸĚ ŸĚ ŸĚ ŸĚ • • • • 4 $ • ŸĚ ŸĚ
c) Do you consider your 
. (-i) 
30 Do you sing? 
(ii) 
(iii) 
(i) 
(" " ŸĚĜ ĦŸŸĚ111 
a higl1 ':)tarld8.r0 ? 6 Q • ŸĚ I} J • ., ,.., ....... ŸĚ .... c 
em ir:te:cmediate standard? ŸĚ••••.•• 
an ŤŨŤŸŠŪWŠŲXĚ ĨWŠŪTŠŸTĚ ? •••••••••• 
not at al: <: _ ., & __ •• ŸĚ ..,. ..... ŸĚ ...... Do ••• 0. • 
in a choir ('01 0 • '" ŸĚ ŸĚ •• :) ŸĚ....... ., ŸĚ ••••• ., 
so 10. ". .(> " '; " - .;: ce;. "" ; lit "" • ;;, • & ., • III '" • ,.. ., ŸĚ It _, •• c 0 
4. Can you read this music without the a1d of cL1 ÙĴŸVWŲÍJŅŨÍŤŪWĹĚ
ŸĚ andan+:e -- ŸĚ- GJŸĚ ---ŸĚ¥ III llJ ¥de ŸWNÎËWNŸŸÙĶĻĦĚ ŸĚŸȚĚ ŸŸĞĚ ŸŬŸŲŸȘWŨXĚ......... H .. oe. H H .... .. 
VHŸĚ What kind of 
(il (i  (iii 
'iv 
. (v 
ĜŒÙŸĚ(Vii) 
6. Do you attend 
(11) ŅŠŨŲŸXĚŴŤŸŨĚ •. 4 ••• * •••• ŸĚ••••••••••• 
Ĝ ŸÙÙGĚ r.ot ŸŦŠŨŨŒĚ..L...-.) _ ....... .> ..J....,] OO • ĦĞĮŸĚ•• 9 .... !' •• ŤŸĚ•••••• :JQ 
music has a particular appeal to you ? 
Folk ••• '6 , ..... 0 '" •• ŸĚ ŸĚ .... 0 • ), a .. ,. ŸĚ .. ŸĚ .... " ';J • ... .. .... ,,:,. ••• ., 
J az z. • ...... <0> ..... q •• G G ., •••• ,. ., • ;I <t;t :: " ŸĞĚ ... 1.' • e _ •••. 'IJ ••• 
Early I1usic (medieval), ••••••.•••.•.••••••• ŸĚ e 
Trad.itional }\1Uf'ic (cl3.ssical, 1'0nantic t etc) .. 
Modern ŸŸVÙȘĚ ĜŸẂŸŪWĤŦŠŲTŤHĚ ŤŨŸŸŸŲŬŪŨȘHĚ ŤWȘŸĞĦĚ
.Oper.3.. ti c • «! ... 't • <to • 110 " 90 •• <;> II' ••• 0 ••• , J •• ŸĚ .......... ŸĚ • 
other music (please specify) •••..••••••••••• 
concerts, reci WĮĦÍVJŸŲĚoperas regularly? ("j t + ŸŨŨĚ1 no a 'J Ck...L 'J • I) t) 0 ••• " • '" ....... ŸĚ .. ŸĚ•••• (ii occasionally •••••••••••• ? •• ŸĦŸŸĚ•• 
t . . . . ŸĚ , ŸŨŸŨĚ falrly ŬŅWŤŸĚ ••.••••••. ŸĚ••••••••••• 
(lV very ŬȚŸŤŪĚ ŸĚ•• ŸĚ.. ŸŸĚ.. ŸĦŸĚ•. o .... ŬĦŸĦĚ
PRESENT CLASSES ANI) ØNĻĿŪŅŨŸŇĚMETHODS 
R o 
p 
o 
t:i Lj 
7. How did you come to hear about the C'::'asses you are attendi1'\g2-, 
(i) by personal ŲŤŸŬÜŲŪŤŪTŠŸÙŬŪĚ ••• ŸĚ•••• ŸĤĤŊĚ
(ii) through college ŮŸŞŨÙȘÙWXĚ ••• ŤŸLĚ••• L--l 
(iii.l ŐÕØÙŸŤĚ o-cher nea.:"1S (please specify) 
e _ • • • • • • • • • 0 • Q 0 • • • • • • ŸĚ ŸĚ • ŸĚ • , ŸĚ g ŸĚ $ 0 ft ŸĚ ŸĚ • ŸĚ ") ŸĚ • ŸĚ e ŸĚ • • • ŸĚ • • • • • 0 
8 0 Are you studying musiJ r---r (i) as a ?osslole ca.rep.r ? •••• ŸĚ••••••• I-...J 
(li) purely for perso!lal interest? •• 0. L--! 
90 Which of the classes you are attending, ÕŸĚhQve attended, 
do you consider to be the ÜŬVŸĚŞŸŪŤȚÙȘÙŠŨĹĚPlease list the 
most useful ȚÙŲVWŸĚ
( i ) :AI ŸĚ -, • .. .. .. ,J- ,) '9 # .. "" '). '" , II ... .. .'f" ,;.. " 1iJ ŸĚ .. ŸĚ :;. ŸĚ
(ii) • • • • • ŸĚ • • • • e • • • • ŸĚ • • • • ŸĚ • • • • • • ŸĚ • • • 
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10. How highly do you value group participation in music ? 
ĜŤŸŦĦĚ chamber/ensemble p choir, orchestra,class ŮŤŲȚŬŲÜŠŪȘŸĚ
(i) very highly •..•••.•..•...•.••.•••• 8 
ŸĚŸŸĞĚ fairly UŸŦUŸXĚŸĚ•.• ŸĚ ••••.•...•••.••. (111) not ŮŠŲWŨȘẀŸŠŲŸXĚhlghly ••••••••••• 
11. For what kind of music activities do you think small 
groups cf 8 or less are ŞŤVŸĹĚ
(i) Praccical ÓẀVŸȘÙŠŪVUÙŮIØUŤŬŲXĚ ••••• 
(ii) Instrumental' •••••••••••••••• ŸĚ••••• 
ĜÙŸÙŨĚ ĻŸŮŲŸȘÙŠWÙŬŪĚclasses (listening) ••• (lV Slnglng classes ••••••.•••..•.•..•• 
(v Written skills and analysis ••••••. 
12. Do you prefer short, intensive courses or more gradual 
instruction over a longer period of time? 
(i) short and intensive ••••••••••••• o.§ 
(ii) longer and more gradual •••.••••.•• 
(iii) no preference ••••••••••.•••••••••• 
13. Do you prefer homework to be 
(i) set? ••. ,:, ..••....••.•............•• 8 
14. 
(ii) left to your own discretion? •••••• 
...:..8 ,.1 GŸŪŨÜŮŬŲĚan . eoe _ ••••••••••••••••••• ; ĜGŸĚ . t t? ' ' 
Do you feel that the social aspect of adult music educati§ 
(ii as important as the musical aspect? 
(iii) more important than the music? •••• 
ON, THE FUTURE PLANNING, OF NUSIC COURSES 
15. Have you any special aim towards which you are working? 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 0 • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • ŸĚ • • • • • • ŸĚ J • • • • • • • • • • • • ŸĚ • ŸĚ • • , • • 
16. How important to 
tuition? 
you are WUŸĚ facilities ȚȘŸĚindividual 
(il very important ••••.••••••••.••.••• § 
(ii fairly important •••••••••••••••••• 
(iii not very ÙŸŮŬŲWŠŪWĚ ••••.•.••••••••• 
17.Please write here your comments as to the kind of courses you 
would like to see offered, and the ways in which these might 
be taught. 
• ••••••• eo_ •••••••••••••• e .•••••• 8 •••••••••••••••••••••••••• 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • > • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • 0 • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • ŸĚ • • • • • • • • • • • • • • • • • • • • ? • • • • • • • • • • • • • • • • • • • • 
18. Finally, it would be very helpful if you would give the 
following information. (i< Country of origin ••• ŸĚ•••.••••••••• 
(ii) ŲŸŅŠŨŤĚ or Female ••... :. ••. 11 ••••• e •••• 
(iii) Age group (please tick appropriate group 
l "16 - 20 
I 21 - 34 , 
I 35 - +4, i 
i il.5 :S ti_ I I - t , 65 and over I 
Dopulation, it has to be adQitted that these students come 
mainly from the middle classes of our present social structure. 
This, in itself, need not be considered prejudicial in a 
first major study of this kind. Indeed, a comparative 
account of the musical life of these three colleges offers 
an excellent beginning towards assessing the present needs 
of our London, and its surrounding suburban, adult popUlation. 
The expertise, experience and progressive outlook of 
Goldsmiths' College, The City Literary Institute and 
0!orley College afford a valuable first step in such an 
investigation. 
The National Institute for Adult Education suggested 
to the writer that a survey of all the ŸẀVÙȘĚactivities 
undertaxen by the ILEA institutes would be also a ŸŬVWĚ
valuable contribution. Indeed, it would, but its ŸŠŦŪÙWẀTŤĚ
far exceeds the scope of this immediate research study. 
It is hoped, however, to make reference to some of the 
smaller institutions that offer music classes for adults. 
To this end, a second Questionnaire has been distributed to 
a selected number of Institutes within the ILEA area of 
Greater London. 
This, then, is not a sociologically based survey, although 
some limited sociological conclusions may be drawn from the 
findings of these Questionnaires. Rather, it should be thought 
of as a simple means of aS2essing students thoughts, reactions 
and ȘŬŸŸŤŪWVĚ on three important areas concerned with the 
present and future state of music teaching in the field of 
Adult Education. Detailed comparisons of social class are 
ẂŤŸXĚ ÙŸŮŬŲWŠŪWHĚ but would re1uire further ÙŪẂĲVWÙVŠWÙŬŸĨĦĚ
Recent research (2) supports the view that adult education 
generally still does not enlist wide support from less 
privileged working men and women (viz. the so-called "working 
classes") and this view has been supported by all of the 
Heads of the Nusic Departments engaged in this survey_ 
From the specimen questionnaire it may be seen that 
the aims were carefully worded for students whose views 
were being sought in each of the three Colleges. They were 
as follows:-
A To collect information concerning the area of the adult 
students' musical background. 
B To assess the response to classes and teaching methods 
in current use. 
C To consider suggestions for future course programmes 
directed to meet the needs of all adult students. 
THE PREPARATION OF A QUESTIONNAIRE 
For over a year prior to making a decision on the 
nature of this research study into adult music making, 
a questionnaire had been contemplated as essential to determine 
students' needs and to discover criticisms of the system of 
non-vocational (and in part vocational) music education. 
Over the last 30 years changes in adult teaching have been 
inevitable as well as desirable. Alterations of life style 
have brought about more frequent ȘẀŲŲÙȘẀŨŨŨÙŸĚ changes, sometimes 
at an alarming rate, affecting both teaching modes and methods. 
(2) Adult Education Information alid Survey Project 1916-11. 
Sheffield - July, 1911. 
There is a need to re-assess, replan and re-enthuse 
courses for adults as we now move forward with a strongly 
motivated and deeply felt concern that education is a 
life-long process. In a conference on "Community Education" 
(3) a Senior Inspector of Further Education firmly stated 
his belief that the word 'education t should not be used 
until an adult reached maturity and was equipped and ready 
to embark on a self-motivated education for the restof his 
life. With such strong emphases on the role of adult 
education in the future, it would seem not only appropriate 
but vital to assess, re-think, and even replace courses to 
meet the changes of living in a society where men and women 
already possess strong educational motivation. In music 
education, we require an outlook which can move freely 
away from certain past conventions that were often incredibly 
formal, conservative and inhibiting. Students are becoming 
more conscious of their own needs and a questionnaire such 
as this, afforded them an opportunity to ex'press opinions 
and their hopes for future planning in music education. 
SURVEY DESIGN AND PILOT WORK 
In June, 1977, work was begun on preparing a list of 
questions which, in simple form, would invite students to 
provide information under the three sections (AEC) of the 
questionnaire. Preliminary meetings and discussions took 
place with the Heads of Departments from the Colleges concerned. 
(3) L.U. Goldsmiths' College: Community EdUcation Seminar 
12th November, 1977. 
'Viewpoints and issues in Corom. Educ.' (Sidney Heaven) 
ILEA Inspectorate 
The Dean of Adult Studies (4) at Goldsmiths' College was 
consulted prior to this. His advice and willingness to help, 
with the official backing of the School of Adult and 
Social Studies, has been invaluable throughout the whole 
exercise. The Directors of 14usic at the three chosen 
colleges offered suggestions and criticism of the initial 
set of questions. Adult students were asked personally for 
views on the kind of questions they would be willing to 
answer and would find helpful. The final form, however, 
has been of my own undertaking. I·rany vlOrdings of questions 
received considerable discussion. I FŸĚparticularly grateful 
to Professor Keith Swanwick of the London University 
Institute of Education for his untiring, helpful and wise 
counselling at all stages of this Questionnaire. \",nen 
approaching a final form of presentation, an approach was 
made to two statisticians (5) who offered expert advice 
on the problems of survey design, and helped to clarify the 
advantages and disadvantages of both "pre-coded" and 
"open-ended l1 questions. 
While the statistician might prefer the more straight 
forward ĒŮŸŤĤȘŬTŤTŪĚquestioning, it was felt that, for the 
purpose of this research study, some "open-ended" questions 
would be more likely to invite criticisms and recommendations 
for future planning, ;{here individual student requests could 
(4) Peter Baynes, B.Sc.(Econ)o Dean of S.A.S.S., 
Goldsmiths' College, London University. 
(5) Dr. Joan Brother and }\frs. C.E. Caulcott, both of the 
Social Science and Administration Dept., 
London University, ŇŬŨTVŸÙWUVGĚ College. 
be stated. In the final analysis, answers to pre-coded 
questions may be easily tabulated being in numerical form, 
whereas !lopen-ended" answers require some selection and 
the personal assessment of the research scholar. 
NŸĻÓÖÒNŐĚ OF QUESTION WORDING 
e.g. Pre-coded Question No.4 This question with its 
music notation was meant to assess a student's aural 
q 
conception of sound. It was pointed out that some students 
might interpret this purely as being able to read as follows:-
2 quavers, 2 crotchets, I minim, etc. Through previous 
pilot testing it showed that adult students understood 
that the question was intended to assess their ability to 
hear the music mentally without recourse to an instrument. 
The wording, therefore, took the form "Can you read this 
:TIusic without the aid of an instrument?" * 
e.g. Pre-coded: Question No.13 Certain reservations 
and objections were originally made to the use of the·term 
'homework' for an adult survey. For some, it smacked too 
much of school. Upon reflection, however, the word was 
retained as it conveyed its true meaning for a wide variety 
of students which 'home study' would not have implied. 
e.g. Open-ended: Question No.9 This question was 
designed to offer specific information for each of the 
colleges individually, as well as provide general facts 
* 
ŸVĚa result of the questionnaire returns, it 
will be seen that some students did, in fact, misunderstand 
the true intention of this question. 
10 
about the classes most beneficial. A 'Yes/No' type of 
answer would not have met the requirements of the questionnaire. 
Similarly, in questions Nos. 5 and 7 the opportunity was 
given for other specific alternatives. 
e.g. Open-ended. Questions Nos. 15 & 17. Both of 
these provide essential sources of direct student thinking 
and are directed towards obtaining more information of a 
wide variety relevant to the future planning of courses. 
Eventually, after five or six revisions the 
questionnaire was put into print. The date for its distribution 
was carefully chosen to coincide with 'peak' attendances 
in adult part-time education classes, which is normally 
before the end of the Au turon Term. The latter 'lart of 
November, 1977, was therefore agreed by the three colleges 
concerned for the distribution of the copies. 
CHAPTER 1 VŬŸÜĚ EARLY STATISTICS 
A questionnaire sent to students in Three London Literary Institutes 
The City Literary Institute 
Goldsmiths' College 
Morley College 
Date of Circulation of Questionnaire: November, 1977 
The following number of copies of the questionnaire were 
distributed: 
The City Literary Institute ••• Nos. 101 - 2000 i.e 1900 
Goldsmiths' College Nos.2001 - 3000 i.e.lOOO 
Morley College ••• Nos.3001 - 4300 i.e.1300 
II 
All copies were clearly numbered and coloured for easier analysis 
City Lit. Inst.(blue): Goldsmiths' (green): Horley (gold) 
A covering note was supplied for each music tutor explaining 
the purpose of the questionnaire, and asking for co-operation 
in both the distribution and the collection of the forms from 
students over a period of two to three weeks. 
Copies of the questionnaires completed were collected from 
the colleges during the week end of Lecember 9th - 12th, 1977. 
THE PRELIMINARY STATISTICS: figures to Deceillber, 1977. 
The City Literary Institute: From 1900 copies 
1697 were distributed 
ŸĚnot distributed 
Goldsmiths' College: 
Morley College: 
From 1000 copies 
730 were distributed 
-z7O not distributed 
From 1300 copies 
1263 were distributed 
ŸĚnot distributed 
COHPLETED QUESTIONNAIRES ••••••• College percentages on returns 
The City Literary Institute: 512 completed and returned 
Goldsmiths' College: 
:1orley College: 
6 completed, front page missing 
Total m 
_ a return of 30.524 completed forms 
of the to a ÙVWŲŸŞẀWŤTĚ
307 completed and returned 
= a return of 42.054% completed forms 
of the total distributed 
578 completed and returned 
3 completed, front page missing 
Total 58I' 
= a return of 46.001% completed forms 
of the total distributed 
UNRETURNED QUESTIONNAIRES •••••• College % on non-returns 
The City Literary Institute: * 1179 were distributed 
but not returned 
= 69.47% of the total 
distributed 
Goldsmiths' College 
· • * 423 were distributed but not returned 
= 57.945% of the total 
distributed 
· * 
682 were distributed 
· 
Morley College 
but not returned 
= 53.998% of the total 
distributed 
* These figures may reflect the fact that many students 
attend 2/3/4 or even more classes each week, although 
each person was asked to complete only one questionnaire. 
AMENDED FIGURES AND FINAL STATISTICS 
Although the deadline for-the return of all questionnaires 
was by the 31st December, 1977, several revisions of the 
returns were made before a statement giving overall 
figures and percentages for each of the three colleges 
was finally prepared. 
All of the intermediary figures and calculations have 
been ommitted from this thesis and relegated to an 
appendix. 
The revised figures for all the three colleges t-aking 
part in this first questionnaire are shown overpage, for 
the period ending ltIarch, 1978. 
ŅŸĚ
REVISED 
FINAL FIGURES AND STATISTICS •••••••••• ending 6th Harch, 1978 
Questionnaires completed and returned 
City Literary Institute 
ŇŬŨTVÜÙŸUVWĚ College 
Ivlorley College 
Questionnaires distributed 
City Literary Institute 
Goldsmiths' College 
Norley College 
Questionnaires not distributed 
City Literary Institute 
Goldsmiths 'College 
Norley College 
595 
308 
589 
1492 
1161 
681 
1296 
3138 
739 
319 
---± 
Total 
Total 
1062 Total 
Percentage on Overall Returns 
From 4200 copies 
1492 completed 
2708 not returned or not distributed 
From 3138 distributed 
1492 were completed 
i.e. 1492 X 100 = 149200 = 3138 -r 3138 
Overall returns = 47.55% 
47.546207% 
CHAPTER II: A SURVEY OF i"JUSIC EDUCATION FOR ADULT STUDENTS 
I10RLEY COLLEGE 
The Quantification of Questionnaire Data 
A simple frequency distribution of the answers of the 
entire first questionnaire for this Literary Institute are 
to be found on the sheet headed 'Quantitative Statistics and %' 
(see Morley College sheet). 
Statistical Comments 
1. The returns show clearly that the majority of Adult 
students consider that classes related to perfor;::::ance 
are a priority. 77.5% attend Morley College mainly to 
perform music. This is not surprising as 76.6% play 
instruments of one kind or another. 
2. The standard of playing (assessed by the students own 
standards) shows that only 14.3% consider their playing 
to be of a 'high standard'. Although this may appear low, 
it will be seen later that not all the three London 
Literary Institutes show similar percentages. Various 
factors will account for this. One most certainly will 
be the number of classes that are catering for beginners 
and those of limited performing abilities. The standards 
may also be related to the age groups and general 
background of musical ability formed in earlier years. 
3. It is surprising to find that 40.9% do not sing at all. 
This could well be influenced by the trend in school 
ŸẀVÙȘĚmaking over the last twenty years, away from choral 
and vocal activities and now directed to't/ards instrumental 
music making. 
nOVEMBER, 1977 QUANTITATIVE STATISTICS AND % No: -----
A QUESTIONNAIRE ON ŸŲẀŐŅĿĚ FOR ADULT STUDENTS 
This questionnaire is addressed to adult music 'students 
who are members of classes WŠÛŸŪŦĚplace durin:; the academic 
year 1977 to 1978. Three music departments in Adult Education 
have kindly agreed to share in a research study that is currently 
being undertaken by a music tutor in this ȚÙŤŨTŸĚ The three 
departments are from:-
The City Literary Institute 
Goldsmiths' College 
Morley College 
It will be of great assistance if all of the questions 
are answered. Please do not write rour name ŠŪŸUŤŲŤĚon the 
paper. Your answers wi be recorded and analysed anonymously. 
The Findings: As a result of this survey, it is hoped that it 
may be possible:-
1. to collect information concerning the area of adult 
students' musical background. 
2. to assess the response to classes and teaching methods 
in current use. 
30 to consider suggestions for future course programmes 
directed to ŸŤŤWĚ the needs of all adult students. 
At the end of the questionnaire, a space is provided for 
VWẀŸŤŪWVĚ t;:' make some general 1bservations OT' such matters as 
teaching techniques, size of ĨŸẀTŤŪWĚgroups, ŸŸTĚ to offer 
suggestions for the future planning of courses. 
May we thank you for ȘŬĤŬŮŤŲŠŸŨŪŦĚ in this first study of 
its kind, designed especially for adult music students. Your 
helpful answers will be carefully stu'died and classified 
accordingly. 
Kenneth van Barthold 
Robert Plowright 
Malcolm Barry 
'Michael Graubart 
Percy F. Corben 
(City Literary Institute) 
(City Literary Institute) 
(Goldsmiths' College) 
(Morley College) 
(research tutor) 
This questionnaire has been prepared as part of a major 
research study into Adult Husic Education being undertaken 
at the University of London, Institute of Education. (Head of Music 
Department: Professor Keith Swanwick) 
PLEASE HAND THIS QUESTIONNAIRE '}'o YOUR CLASS 'TUTOE 'tr.:tiEN COMPLETED 
ŅŸĚ
PLEASE TICK ANS\'lERS IN' THE BOXES .PROViDED AND WRITE IN. 
ADDITIONAL LN:c'oRMA'rloU As REQU'ESrin 
Page 1 1& 
ON MUSICAL BACKGROUND RETURNS % 
1. Is your reason for attending classes mainly to 
( .) Ii t.... .? iiOI ŸĚ s en ,-0 ŲŪẀVŸȘĚ . • •• c ••••. _ ••••••••. 
(ii) perform music ? ••• ŸĚ••••••••••••••• !J.I. 
(iii) obtai.J. theoretical L"lOWledge ? •••• ŅŸĚ
Ir" 
1-5·S' 
31 .1-
2 0 a) Do y·ou play any instrwl1ent(s)? •• ŸĚ............ 3 ••••• ·.ye.s.. ŸĚ
••• llo. llill 
b) Please nallle the j.nstrument( E) you play ••••••••• 
ŲŸ·ŞĚ
GĞĦĦŸĚ ., 
• • • • • • • • • • • • • • • • • • • $ • • ŸĚ • • • • - • • • $ Q • • • • • • • 0 u • • ŸĚ • • • 
c) Do you consider your 
. ("' ĜÙWŸĚ( ... '\ lll; 
playing to be of 
a high standard ? ••••••••••••••••• &1 
an intermediate standard? •••••••• "2 
an e18menta:ry standard ? Q ••••• e .... ŨŅŸŬĚ
30 Do you sing ? 
not at all "' ................ Q ,. • ... • ŸĦĚ t1f/J 
in 3. cho ir ... A ••• ŸĚ ... 4 •••••• ŸĚ • • .. • • •• ÍŸĨĪĒĚ
solo ....... " '.l' ...... {I e - • ŸĚ •• ŸĚ ...... ŸĚ••• 0. l..!m 
4. Can you read this music without the aid of an instrument? 
'9 aran fJi J r it ŸȚÚĚml ÙŊŸĚ Ihl _ 
kA f (i 1 correctly ....................... "ITm 3i.'1 
III ( .• f" 1 ., 1 ŸŬĚ 3'1. 3 II _alr y ŸẂŤŊĦĦĚ .0 0 •••• to • ŸĚ • .1;- •••• u •• ŸĚ $ ,.. i r" 
( . . . + II '13 . .,., lll/ nOJ rea ŸXĚ ••••.•.••• ŸĚ•••••••••••• ŸĚ ŸHŸĚ
50 What kind of music has a narticular anneal to vou ? ŸĚ r 
. • ŸĚ- ŸĚ 'ISo" ÎĪG·ŸĚĜ ŸJĤŅĚ FJOlk •••• ŸĚ•••.•.••••••• , •••••••••• ,·····"····1 ŸĪGĦŸĚ1.. ŸĚ az zOo. ŸĚ ŸĚ • '\."I •• e • \) .;; •••• of .:'10 ....... *" •••• ŸĚ • t"J >J ••• e • ,. • 
(iii Early t1usic (medieval) .• " .................. ŸĒĚ.. ŸŅĚ ti-f+.3 
ŸÙẂĚ Traditional 1'11lf"ic (classical, "!:'omantic, etc). ,5'I$" flt-·ef 
(v Modern ËĒŸẀVÙȘĚ ĜŸWØĮĦŪWĦĤŦŠQĦGTŸÍĚ ŤŨVŸWJJHŬŪÙȘHĚ etc.). &J IJJ.q 
(vi) Opera tic ..... -0 ....... "' •••• ." • 0 •••• , ŸĚ•• .: " • 0 ••• ŸĚ ::) • • • %-, '3 
(vii) other music (please specify) ŸĚ•••••••• ŸĦĦĦĦĦĦĦĚ II '9''3 
6. Do you attend concerts, I'eci tals or operas regularly? 11 '1 t (i) not at all ••••••••••••••••• ŌŸĚ••••• WŸĚ 4 
(iil 'Occasion2.1ly ....... " •. " •••••••••••• 1:1. J+c·1 
(iii fairly cfte:l •.. " ..................... 0 0 • ŸGŊŅĚ
(i v, very often ...... ŸĚ ........ > • 0 ••• " .. .. .... • 1 1:1." 'I 
PRESENT CLASSES AND TEACHING METHODS 
7.. How did you come to hear about the classes you are ŠWWŤŪTÙŪŸĚtlo ŸĚ
( . ŸĚ , 1 d ..... ŸĚ"'1"""7 1. oy persona recommen a t-1on ........... . 
(ii through college ŮẀŞŨÙȘÙŸXĚ ŸĚ•••••• ŸĦĚ ŸĨĚ ŸŬ·ŸĚ
(iii) some ether means (pleasE: speGify) 
ŸĚ. • . • . • • • • . . ŸĚ• • ŸĚŸĚ. • . .0. . ŸĚŸĚ, • _ '- . . . . . . . . e _ ŸĚ • • 0 c • • • ŸĚ, ŸĚ• ŸĚ
8 0 Are you studying music ŸĚ(i) as a possrJle career? .•• ŸĚ••• > ..... ŸĚl.o·1-
(ii) purely for personal interest? •• 0. ŨŸŸĚÍŸŸĚ
90 lNhich of the classes you are attending:. or: have attended, 
do you consider "to be the IIlost beneI.icial? Please liat the 
most useful first. 
( l· ) • • ŸĚ a a • • ŸĚ • • • • • • • ) • ŸĚ ŸĚ Q ŸĚ ŸĚ • ŸĚ 0 • ŸĚ ŸĚ • • ŸĚ
(ii) •••••••.••.••••••••..•..••.•••• 
10. 
Page 2 
How .highly do. you value. group participa -Clon in music 'I RE'TVRI'JS 
(e.g. chamber/ensemble, choir, ŬŲȘUŤVWŲŠŸȘŨŠVVĚŮŤŲȚŬJWÜŠŪȘŸĚ
(i) very hi"hly ....................... ŲŸÍĚ(ll) falrly nlghly ••.•.•.•••...•••.•••. 13 
(iii) not particularly highly ••••••••••• 
11. For what kind of music activities do you think small 
groups vf 8 or less are best? 
(i) Practical Musiclanshlp/Theery ••••• ( .. ) I.... .... 1· \ II ns vrumen va ...................... . 
3iJ-. 'i' 
51, .. 5 
ĜÙŸÙĚl ĻŸŮŲŸȘÙŠĚtien classes (lis.tening ) ••• 
(lV Slnglng classes •••.•..•••.••.•..•• 
q10 
ŸĦŸĚ
(v Written skills and analysis ••••••• 
12. Do you prefer short, intensive courses or more gradual 
instruction over a longer period of time? ĜÙŸĚ short and intensive ••••••••••••• 0" ŸWĚ
C o • ., d " 1 I C II ŸŬŪŦŤŲĚan more ŦŲŠŸẀŠŸĚ •••.•••••••. (iii) no preference ••••••••. , .•••••••••• i 
13. Do you prefer homework to be . 
(i) set? ••.••••••...••.••.••••.••..••• ŸĚ
(ii) left to your own discretion? .••••• ŸĚ
,2.0" 2. 
14. Do you feel that the social aspect of adult music educati ŸĦŞĚ
is (il unimportant? •..•.••..•.••.••••.•.• 
(ii as important as the musical aspect? ŞŸ·ȚĚ
(iii more important ŸUŠŪĚ the music? •••• ŅŸŸĚ
__ ŸĤĢŸŸŸŸŸŸŸŸĤŸŸŸŸŸŸVŸŸŸ·ŸŸŸŸŠŸŸŸŸŸTŸŲŚŸŸŸŅŸŸŸŸ·Ě__ ? __________ ÍŚŸŚÏŚŸŸŸŸŸŸĚÏŸŸĚ
OR THE FUTURE PLANNING. OF MUSIC COURSES 
15. Have you any special aim towards which you are working? 
• • . • • • • • . . . . . • . . • • • • . . • • . . . . . . . . • . . . . . . . . . . .0. . . ŸĚ ŸĚ . . . . 
• • • • • • • • • • • • • • • • • • • • • • • • • 0 • • • , • • a _ • • • • • • ŸĚ • • • , • • • ŸĚ ŸĚ • ŸĚ $ • 
16. How impo:::-tant to Y012. are the facilities fcc individual I 
tuition? (i) very important •••••••••.•••.••.••• ŸĚ
( • ŬĦŸĚ f . l' tl ŸŸĚII alr y lmpor an •••••••••.•••••••• " 
(iii not very important •••••••••••.•••. 3 
17.Please write here your comments as to the kind of courses you 
would like to see offered, and the ways in which these might 
be taught. 
• •••••• • e.- •••••••••••••• ŸĚ••••••••••••••••••••••••••••••••• 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • ea. • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • 0 • • • • • • • • • • • • • • • • • • 0 • • • • • • • • • • ŸĚ • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • ŸĚ • • • • • • • • • • • • • • • 0 ŸĚ • • • • • • • • • • • • • • • • 
18. Finally, it would be very helpful if you would give the 
following information. 
(i) Country of orlgln ••••••••••••••••• 
Co .( W 1 F 1 III l1a..J-e or 'ema e •••••••••••••••••••• (iii) Age group (please tick appropriate group 
16 - 20 Iq ŸGŨĚ
+0-1-ŅŸ·Ě1-- % 
30 ... 0 
21 
- 34 '-ifo 
1 35 - 44 11 10 
45 - 64 lift-
he:; ;:=lY\(! oVP'T' I ȚÒŸĚ
I:t-
4. Arising out of the above statistic, it was not 
unexpected to find that the nuober of students who 
could not read the simple line of music amounted to 
60.5% (i.e. only 38.9% stated 'correctly'). In fact, 
one suspects that the real number of adult music students 
who can read this line of music without the aid of an 
instrument, is considerably smaller than this. For, 
the ŸẀŤVWÙŬŪĚmight well have been fraued as follows:-
'Can XŬŸĚsing (or hear this mentally) without the aid of 
an instrument?' In other words, the question was 
intended to find out whether students can hear sound 
mentally from the notation - as an aural conception of 
sound. 
5. 87.4% say that they have a preference for 'Traditional 
;'Iusic I. A clear choice was nade here. The nu:nbers for 
whom ŸGŅŬTŤŲŪĚ 1'1usic, (avant-garde, electronic, etc.) has 
a particular appeal, by comparison, was VŸŠŨŨĚ•••• 14.8%. 
6. On the all important ŸŠWWŤŲĚof 'Are you studying music -
(i) as a possible career? •••••.•• 
(ii) purely for personal interest? •• 
20.7% 
78.4% 
the ratio is 1 to 4. The implications of this for future 
planning will be discussed in detail when each of the 
three Literary InstitUBs are compared with the returns 
of the ILEA. \.,'here a similar question was asked of 
students in A.d,Bduc.Institutes under the ILEA, it will 
be seen that different percentages are given. 
7. From the questions related to group ŸẀVÙȘĚ3aking and 
size of classes, tt.e following statistics show a need, 
in the ŸÙŪTVĚ of adt.lts, for instru=ental 's@all ŸŲŬẀŮŨĚ
Ii 
teaching units. 66.4% considered that group 
participation is 'very highly' relevant. At the same 
time, 56.5% of all students feel that instrumental 
activities are best in groups of eight or less. This 
latter request has shown itself conclusively, in answers 
to 'open questions' where chamber music and instrumental 
music of all kinds would be preferred in many more 
smaller groups. 
B.On the question of 'home study' being set with assigned 
work .•• hence the choice of the word 'homework', the 
findings show that 41.1% look for ','1ork to be set by the 
tutors, while only 10% ŸŬŲŤĚ (50.2%)prefer to have this 
left to their own discretion. 
9. On the social aspect of Adult l'Iusic :naking, 64.5% thought 
it was as important as the musical aspect. In studying 
the tabulations it became clear that a number of students 
felt the need for a further sub-division, as follows:-
'Important, but not so important as the music'. 
In all Institutes, a number of stUdents made a special 
provision for this choice. At Morley College, the extra 
category provided for 4.2% of the total return. 
10.Opinions regarding the provision for 'individual tuition' 
appear to be more equally divided. As the 'open answers' 
show, many VWẀŸŤŪWVĚare not concerned about this provision 
and have 2ade their o\ffi arrangeillents elsewhere. But, if 
the facility existed, the students might well take advantage 
of private tuition. Certainly, ŸŠŪXĚstudents would like 
advice on these ŸŠWWŤŲVĦĚ
,q 
tl. The Age Groups 
All three Literary Institutes reflect, to some extent, 
the type of classes, the standard of classes and the 
envirorunental needs of the student community, in these 
age group figures. It is of interest to compare the 
numbers and percentages in each age group, and this will 
be shown later. l'Iorley College would appear to have 
student numbers evenly distributed throughout all of 
the age ranges. Its 45-64 age group has 30.0%, and 
this is VÙŸÙŨŠŲĚ to the City Literary figure of 30.9% 
for the same group. Goldsmiths', on the other hand 
has a lower 14.0% in this category. The significance 
of all of these figures will ŸŤŲÙWĚ investigation later, 
when crOS3 references are considered. 
The following comparative chart shows the distribution in 
percentages for the n1.L.ilbsr of adult music students in all 
the five age groups at the three London Literary Institutes. 
TABLE Ml 
Age Groups (%) of Adult M.S. in all Colleges 
Age GrouE IIorle;y: Citl Lit. Goldsmiths' 
16 - 20 3.2 2.2 11.6 
21 - 34 40.7 31.2 49.0 
35 - 44 18.7 15.6 20.5 
45 - 64 30.0 30.9 14.0 
65+ 7.3 20.0 4.8 
Table N2 
Question 2(c)i .•••• 'Do you consider your playing to be 
of a high standard?' 
ÔŨŨÙŸŞŤŲĚ of students Norley City Lit. Goldsmiths' 
84 14.3% 
67 11.2% 
25 8.1% 
Total 176 students out of a total return from 1492 students 
= 11.8% 
It is interesting to note that the Colleges having most 
number of students in the older age groups are, in fact, 
those with the highest returns in ŰẀŤVWŸŬŪĚ2(c)i. As stated 
previously, the reasons may be various for this, but Table Ml 
shows that the City Literary Institute caters considerably 
more for adult music students in the 65+ group and also 
has 30.9% in the next oldest age group (i.e. 45-64). 
At the same time, only 2.2% are to be be found in the 16 - 20 
ages, where doubtless performing skills are Gore limited. 
Quantitative Information supplied by Adult Busic Students 
(supporting the pre-coded questions) 
Question 2(b) •••• 'Please name the instruments you play ••• ' 
Over forty different ÙŪVWŲŸŸŤŪWVĚwere given in the replies, 
ranging from the usual four categories of strings, woodwind, 
brass and percussion to the more unusual and specialised 
ŸHĚ
baroque flute, rebec, shawm, cornamuse, and renaissance viol.* 
Number of students who play, the pianoforte = 246 (41.7%) 
the recorder = III (18.896) 
the violin :: 55 ŸĚ 9.3%) 
the guitar = 59 10.0%) 
the clarinet = 24 ( 4.1%) 
The inclusion of the above instruments* that have a link 
wi th the current interest in Early l'1usic and its performance 
shows that r·1orley College is still ab Ie to attract adult 
music studen ts who wish to specialise in this direction. The 
list continues with the traversa, the dulcima, Chinese, 
Japanese and African instruments, as well as the more 
familiar lute, crumhorn, viol da gamba, clavichord and 
harpsichord. 
The preponderance of students who play the piano, recorders 
and guitar ŸẀVWHĚ to some extent, reflect the influence of 
school teaching in music since the Second 1t{orld War period. 
Question 5(vii) ••• 'What kind of music has a 
to ou •••• other music.' ) ŸŸŸŸŸŸŸŸŸŸŸŸŸŸŸŸŸĚ
Thirty eight additions were offered as being of particular 
interest to students, beyond those suggested in the precoded 
list. In some cases the answers could have been incorporated 
into the categories offered. e.g. Choral,oratorio 5, 
church music 4, cantata, etc. Not very much can be read into 
Statistical Footnote 
There is a slight deviation from the norm when determining 
percentages, as the total ŪŸŸŞŤŲĚof returns is taken as the 
total number giving their ages in the age groups provided. 
Some students, however, did not provide this information, but 
still answered the questions. The deviation is no ŸŬŲŤĚ than 
0.3 to 0.6%. ŃẀŲWŸŤŲHĚ some filled in more answers than were 
necessary, although these have been included in the totals. 
these figures on their own, as the numbers against each 
in tere st are s88.11. :ladrigals, polyphon.ic motets were 
mentioned specifically by three adults, but doubtless many 
more would have similar interests in Early Music. Fourteen 
students stated a specific interest in Baroque music (2.4%) 
supporting the evident appeal shown in Question 2(b). 
Thir,teen adults declared their appeal for Punk Rock and Rock 
and Roll (2.2%), while a further 10 students referred to Pop 
f1usic. Eight stated their preference for Light and Popular 
j'JIusic, and a further three for Ÿ·ÙẀVÙȘĚ Comedy and !''Iusic Hall. 
A smaller nwilber of interests were as follows:-
ŎŤŸŦŠŤĚ 1, Spanish 
Ethnic 3, Indian 
Operettas 2, Ballet 
Soul 3, Blues 5, 
ŅŪWŤŲŪŠWÙŬŪŠŸĚFolk 
Wind Ensemble 3, 
Renaissance 9. 
& Greek ŸÙẀVÙȘĚ 1, Gaelic 1, 
1, Country (Western) 7, 
1, Viennese 1, Lieder 1, 
:C'ance Eusic 4, 
2, Brass Band 7, 
Oriental 2, Film 2, Kabuka 1, 
Question 7 (iii) •••• 'How did you cooe to hear about the 
classes you are attending? •• 
some other means •••• 
By far and away the nest valuable source of publicising the 
classes seems to be the ILEA publication 'Floodlight'. 
28 students specifically mentioned this (4.7%). 
The above information is after due account has been taken 
of the answers provided by 7 (i) and 7 (ii). Through 
personal recoTD..c"'TI.endation 287, (48.7%) and through rlorley' s 
own college publicity 239 (40.6%), most students find out 
about the course ŮŲŬŦŲŠŲŲŸŤVĚ on offer each year. Another 5 
qake enquiries to the college, 4 by actually visiting the 
college, 2 were recoffnended by other colleges, and eight can 
only be classified as 'acting on their O\VU initiative'. 
Other sources of hearing about these classes were:-
.i:vening Standard (He',..,rs) 3, L.U. Extra ;[ural Leaflet 1, 
':rime Cut Flag.1, 'dho t s ',-;:'10 in ;ilusic 1, Cosmopolitan 1, 
T.!"I I"'!:l 1 ĒŎŸĜŨĴĚ0 (; (1,0%) 
.l3 
It would appear that the students most likely to listen to 
Local BBC ŸŠTÙŬĚare to be found in the younger 21 - 34 age group. 
Question 18 (i) 'Country of Origin •••••••• ' 
Four hundred and sixty six students classified their origin 
as British:- England 280 ŸÏİĦĪĘŸĚU.K. 186 31.6% 
This gives an overall % of 79.1% of British origin. 
A long, interesting list of other origins follows: but at 
I!Iorley, the next highest number of students of a particular 
origin come from the USA 21 (3.6%). 
Israel 3, Scotland 13, Hew Zealand ), Ireland 7, 
Wales 8, Australia 11, Canada 8, 30uth f..frica c:: j, 
Germany 3, France 3, Austria 11, ';fest Indies 3, 
Finland 2, Holland 3, Japan 2, Gibraltar 2, Col ;Jc;l bia 2, 
Brazil 2. 
Each of the following countries were mentioned once :-
Persia, Portugal, Italy, Netherlands, Den.rnark, :<Iauri tius, 
China, AustrojPolish/Celtic, Poland, Trinidad, Venezuela, 
Spain, Iceland, Thailand, Argentina, Sweden, Switzerland, 
Nigeria, Hong Kong. 
Cross References against ŸÍŠŨŤĚ and Fef.1ale Distribution 
Table N 3 Ic'Iale and Female Distribution throughout Age Groups 
ŅŸŅŠŨŤĚ Female 
16 - 20 12 2.1 5 
21 - 34 91 15.96 145 
35 - 44 42 7.37 67 
45 - 64 61 10.70 107 
65+ 14 2.46 26 
Totals 220 350 
From .j..' above table, TvI 220 vne = 
F = 350 
570 
For Cross Reference purposes, only those giving 
have been included in the overall figure of 570 
0.88 
25.44 
11.75 
18.77 
4.56 
(38.6%) 
(61.4%) 
+ 19 
their 
No sex 
given 
... - ŸGĤGĤĒĚ
4 
4 
8 
3 
. 
ÍŸĚ
-
= 589 
Sex 
Eales/Females. 
Table M4 
InstrQTtents played and standards of performance 
assessed by Males and Fecales in different Age Categories 
from question 2 of questionnaire 
FENALE 
No in Age I The most Standard 0" Performance Group Group I frequently played High Intermediate insiru::nent 
5 i 16-20 piano 3 2 2 I brass 2 
-------_. 
._-_ .. __ ._-
piano 54 
145 21-34 guitar 23 16 59 
recorder 21 
violin 16 
ŸĚ
piano 32 
recorder 18 
26 67 35-44 11 strings 10 
guitar 5 
ŸĤ
-
- -------
ŸŬÙŠŪŬĚ 56 
107 45-64 recorder 18 10 46 
strings 16 
buitar 5 
i 
1 
I 
I I 
I 
I 
f , 
I 
! 
I 
I 
I 
I 
ŸĤȚĦĤĤĤĤĤĤĤŸĤĤĤĤĤĤĤ ŸŸĤŸĤ --- f--- ĤĤĤŸĦĚŸĤĤĤĦĤ.. -------) I 
I piano 14 
26 I 65+ strings 5 1 14 
, I recorder 2 
I I 
-
-I· 
tIALE 1 , 
I 12 I l6-20 piano 3 7 4 i 
• 
brass 3 
; 
33 I piano I 91 21-34 guitar 20 I I 
woodwind 14 29 32 
recorder 12 
violin 6 
I piano 20 
42 I 35-44 recorder 10 9 20 
I guitar 4 I 
1- piano 21 
61 45-64 recorder 9 8 28 violin 9 
cello 4 
I 
clarinet 4 I guitar 2 
i piano 7 I I 
I I \ 14 65+ violin 4 1 10 
I I I 
recorder 1 I I I organ 2 I : l ! ŸĤĤŸĤĤĤĤĤĤĤ
Undoubtedly, tie piano is the most frequently played 
ÙŪVWŲẀĦŸŤŨÍWĚ 2.S well as being the ,nost popular in all age groups. 
The ŰŸŸŠŲŤŪWĚ popularity of the guitar is ŸŬVWŨXĚconfined 
to the ŨŬŸŤŲĚage groups and would appear to be rarely 
carried through to a hi';-her stand2.rd ip the 35+ age errOUDS 
,:any other instruments *ere mentioned Dut they were In • . 
smaller numbers. 
I 
I 
I 
I 
I 
-,..j. 
i 
i 
, 
i 
+ I 
I 
I 
I 
I 
I 
i 
I 
l 
Table ŸÍĪĚ
Students who ȘŨŸÙŲŪĚ that the do not VÙŪŸĚ (question 3), and 
who can read the music correctly ŸẀŤVWÙŬŪĚ4). 
As was stated earlier, this question ŸŠXĚhave been ŸÙVẀŪTŤŲVWŬŬTĚ
by some adults. The music was included to determine 
students I ability to hear the sounds :nentally, i. e. as a 
sight singing exercise. Therefore it seems highly probable 
that the ŪŨŨÙŸŞŤŲVĚ who claim that they can read this is an 
over estimation. 
FENALE 
No in Age Do NOT sing CAN Read Ÿ·ŅẀVÙȘĚ
Group Group at a"ll % CORRECTLY (4i) ĜGŸĚII) 
5 16-20 1 
I 
I -.--
145 I 21-34 46 31.7 49 33.8 
1 I 
67 I 35-44 24 35.8 24 35.8 
1 I : 
-
---- - -
I 
107 ! 45-64 I 44 41.1 45 42.0 , 
, 
I : 
, I I 
! 26 I 65+ I ! I 8 30.8 13 50.0 1 
r,LA..LE i ! 
, 
, 
12 I 16-20 5 7 i 1 I 
I 
I i 91 i 21-34 50 54.9 34 37.3 I 
-- ------
_._-.-, 
-- "- ._--- ĤĤĤĤŸĤĦĚ
I 
! 
42 , 35-44 23 54.8 19 45.2 i 
I 
61 45-64 35 57.4 17 27.9 
14 65+ 7 50.0 9 64.3 
l J 
One clear trend from the above cross reference of Male and 
Female distribution, is that the males are ouch less inclined 
to sing than are the females. This is true of each age 
category. This fact may also support the suggestion that 
the question on the reading of the music was interpreted 
differently by the males, for there is a strong ȘŸŨŠWÙŬŪĚ
between the abilities to sing and hear music mentally. 
._, 
Table M6 
The reasons 
preference 
instruction 
FEI-TALE 
I 
No I 
in I Age I Group 
grou* 
5 16-20 
I 
I 
I 
I ŐWẀTQÙŸŦHĴŸẀŐÙȘĚ
I poss. C.-.RLJER 
ĜŸẀŤVWÙŬŪĚ8), and students' 
of time i ven to course 
Male distribution. 
for i i Preference for Courst 
I-possible I PERSONAL . Short & Longer 
i CARE3R I INTEREST Intensive ĲŸĚ more 
i i gradual 
i 5 ! 1 1 I 
I i 
I 
I , I .-I I 
Time 
& 
% 
145 I I I 21-34 50 I 98 ŸĦWĚ
I 21 14.5 73 50.3 I I 
I i 
I 
-
I : 
--
67 
I 
35-44 ! 9 
I 
59 4 6.0 35 52.2 
I 
I 
I i I 
107 44-64 7 I 95 i 16 14.9 61 57.0 I ! I I 
26 I 65+ 1 ( 24 i 1 3.85 20 77.0 i i 
, 
ŸØØĻÒNĚ i 
·-1 I .. _+-
12 16-20 
I 
10 I 2 I 1 
i 
: 
I ! 
91 21-34 32 61 I 16 17.6 47 51.6 I 
42 35-44 6 32 , 4 9.52 23 54.8 
I 
61 45-64 3 57 I 4 6.56 45 73.8 I 
! i 
I 
14 I 65+ 2 12 i 2 14.3 8 57.1 
I .L_ . , 
--
* In a few isolated cases students chose to record that they 
are studying music for both a career and for personal interest. 
These were included in the final figures. No ŮŤŲȘŤŪWŠŸŤVĚare 
given for the 16-20 group as the students had not sufficient 
experience of adult education to forma .reasoned opinion. 
For many, it was their first term. In addition, although this 
group have aspirations careerwise, many do not realise their 
own inadequacies. Illiteracy appeared to be high in this 
group, judged by the forms returned (particularly ŸŪŬŪŦĚ the 
;:1ales) . 
As one ŸÙĴUWĚ expect, those who study music with the intention 
of pursuing a career, come largely from the younger age 
groups, ŸĦĲĦĚ UD to the a[9 of 35 years. 
THE OPEN-ENDED QUESTIONS ASSESSED 
The open-ended questions introduced into the questionnaire 
afforded students an opportunity to state in more detail, 
their aims, ideas, concerns and needs related to the music 
courses and to the tuition. 'There was a valuable and large 
response to these questions, from which detailed qualitative 
information has been collected. It has been transferred 
to index cards for easy reference, under the follow headings:-
A Individual Aims and Purpose in studying ulUsic. 
B Student needs for consideration in future planning. 
C ŐWJŸTŤŪWĚ views on existing teac:tin.,; methods. 
D Students' musical background. 
E Beneficial classes and courses. 
F Other comments (General and aousing). 
For ease of reference, the index card systeo is in two 
different colours for each College. One colour (pink) 
denotes appreciative and positive comments, the other (green) 
concerns criticisms and negative cOffiQents. 
The ŬŮŤŪŸŤŪTŤTĚquestions are numbered as follows (taken 
from the ŰẀŤVWÙŬŸŸŠÙŲŤĞĚ••• 
No.9 'Which of the classes you are attending, or have 
attended do you consider to be most beneficial?' 
No.15 'Have yeu any special aim towards which you are 
working?' 
No.17 'Please write your comments as to the kind of 
courses you would like to see offered, and the 
ways in which these might be taught.' 
Question No.9 •... Beneficial Classes & Courses. 
The beneficial classes mentioned by students ŪŸŞŤŲŤTĚabout 
130 in all, and ranged O'ler some years of Adult Education 
at Morley College. ŸŠŪXĚwere highly praised by students. 
A few included (as their first choice) classes attended 
elsewhere, such as 'J:he City Literary Insti tu te or at 
Goldsmiths' College. The list here given does not include 
classes that received less than five commendations, although 
many others were and are appreciated by students. 
PRACTICAL PERFOR>1ANCE 
30 
Enjoy your voice 34 Can't sing choir 20 Morley C. Choir 54 
Morley ŸŤŲÙTÙŠŪĚChoir 22 Morley C. Opera Group 9 
A Capella Choir 8 Song preparation 10 Singers' Repertoire 14 
'relford Bach Festival Choir 5 German lieder 5 
Southwark Waits 6 
:'Iorley C. Orchestra 43 i'/Iorley C. Chamber Orchestra 6 
chamber ŸẀVÙȘĚ13 ŤŨŤŸŤŪWŠŲXĚstrings 6 Orchestra for 'all 23 
conducting 7 ŸŅŬŲŨŤXĚ brass 11 Morley C. Recorder consorts 23 
classical guitar 16 
advanced piano 24 
country music 9 
harpsichord 5 
piano classes 31 
beginners' piano 5 
renaissance 6 
recorders 21 
intermediate piano 5 
rTledieval & 
'J:HEORY Aim APPRECIATION ĿÒŸŨŐŐNŐĚ
Extra-:i.ural 
reading, 
i'Tusic 10 
Harmony 18 
composition 6 
Funda::-Jentals of 
'J:heory of ŸŨŅẀVÙȘĚ 5 j.ural 
HISTORY AND APPRECIATION 
harmony 25 counterpoint 9 
\vTi ting and remembering 7 
Rudiments of :'1usic 26 
training 23 sight singing 
Approach to music 17 History of Musical styles 6 
Extra-Mural Diploma in History of ilusic 18 
Streams of IJIus. Trad 5 
19 
Question No 15 ••.• Have you any special aim towards which 
you are working? 
The above question produced a very wide range of replies 
and suggestions. In the index system, the answers have 
been cross refeTenced with the Male/Female distribution and 
the different Age Groups. SOrTle selection has been inevitable. 
1tlhere similar cOIU.1Jlents were ;;1ade1¥ different students, and 
the wording was only slightly varied, the repetition is 
shown by the inclusion of a figure, indicating the frequency. 
The sign / indicates another student's comments on the 
same lines. It would appear that adult music students are 
essentially seeking to improve their practical skills in 
one way or another. Aims in performance rank high in the 
replies. dost adults are looking for "'lays to achieve 
greater 'personal fulfilment'. Of significance, is the 
fact that the majority of music students are looking for 
ŸŬŲŤĚ than they are at present finding in their tuition. 
nany pianists, for example, do not find it sufficient just 
to learn technique alone. They exuect the tuition to 
include technique but that this should be related to other 
musical knowledge such as style, a]preciation of the ȚŬŲÜŸĚ
theory and historical background. In all teaching, they 
are looking for what has been described as 'wider horizons' 
of musical study. There were over 350 ȘŬŸŪŤŪWVĦĚ
A - Individual aims and purpose in studying music ••• 
students' cOm.:-Clen ts. 
- to perform informally/ensemble and in consort playing/ 
technique and discipline of ensemble playing 15 / 
group playing 
to be able to sight sing with facility/fluently 15 
to improve my general sight reading and practical understanding 
of theory 6 
I want to play the piano 6/ to improve my piano playing/ 
improve piano technique 13 
to understand and enjoy piano playing 2 / for competence in 
piano playing / to improve technique and interpretation 
of the music performed / in sxall and large groups 
- to improve and increase my experience as a performer / to 
ŸŠVWŤŲĚ technique / to improve playing standard 22 / to a 
high standard 7 
I 
I 
- ŸŠÙŪĚreasons, 'enjoT1ent of working with others' (Dutch student) 
:ny immediate aim - diploma/To diploma 12 / ŸXĚ long term aim -
composition 
serious professional singing 12 / professional solo work / 
I want to be an opera singer / to improve my voice / opera 
singer 7 / solo singing 3 
to improve and develop proficiency in my instrument 
(various) 6 / to play my instrument to a higher standard 
- A l'h. D in !lusic / Yes, a degree at L.U. C:ings ColI.) / 
a Univ. degree in music 2 / Open univ. degree, BA / BA in 
music / B. ?·Tus. (Durham) 
to sing in a good choir 13 I to be good enough to join 
a good choir by audition / to improve choral abilities/ 
to join a professional choir/ chorus / a better choir 
to improve my singing voice 9 / to discover my olm voice / 
to sing in public concerts 5 / simply to carryon singing 
for as long as possible / to enjoy singing / to improve my 
singing standards 12 / solo work / to reach a professional 
standard 
- for personal and general interest / Dursuit of pleasure / 
make more of my potential 
- no aim beyond ŤŪWŤŲWŠÙØUŸŤŪWĚ / enjoyoent / simply to 
appreciate and to understand better what I now just enjoy / 
as much musical knowledge as possible as to widen my 
musical background / a deeper understanding of nusic and 
the composer's intentions 
- broaden :ny ,:msical horizons / all round improvement 2 
- to increase -::ty intellectual and emotional response to music 
- to improve knowledge of theory and appreciation 4 / a very 
thorough knowledge of ŸẀVÙȘŠŨĚ theory 2 
- as a secondary career. 
- a reasonable commercial and aesthetic success \'lith a good band 
- only to understand more fully the music pieces which I 
hear, whether in public or at home / greater appreciation 
of music 3 / fuller appreciation of music 2 / to improve 
my own musical ability 3 
- to play another instrument eventually 
- my aim is to be able to teach the French horn, but not as 
a career 
- ':'1y aim is to play in an International Orchestra (age: 16-20) 
- to widen my range of listening through appreciation of music 6 / 
to appreciate form and other aspects of music apart from 
the emotional pleasure of listening 
- as music has become my major recreation, I want to underpin 
my appreciation by some 'appreciation of theory', etc. 
- Yes, to be able to cope with chamber music / quartets / 
to play Beethoven's string quartets 
facility on instrument and confidence in playing with others 3 
- learning the repertoire of the instrwuent / extending 
knowledge of the repertoire and to playing in front of others 6 
as high a standard as possible in ensemble playing 2 
to gain a thorough knowledge of orchestral playing / to 
play in a professional orchestra one day 
technical competence and personal fulfilment / to improve 
my performance 2 
- to be able to play one or more instruments competently 5 
- proficiency on a recorder so that I can play 'early music' 
in a small ensemble 
- to learn to write music well 3 / to write my own music / 
to compose / to write fugues / writing and performing 
3aterial / composition in the theatre 
- '-perfection' 
-' creativity / perfection, but ẀŪŬŞŸŠÙŪŠŞŨŤĚ / the self 
satisfaction of doing something well/to perfect standard 
of performance 
- to build up a modest repertoire / to study a variety 
of pieces in class to obtain a wider knowledge oithe 
piano repertoire generally 
- to improve my general musicianship / my general ;nusical 
ability 4 
to improve and enjoy 4 
to combine pure expression with accuracy of detail 
- operetta and musical comedy 
I am hoping to become a cabaret singer 
greater knowledge and understanding of music theory and' 
history ŨÙŸŸŤTĚwith some practical work 
to read scores at sight 3 / for sound:::J.ixing purposes 
- to play better with more knowledge 
- music allied to the other arts 
- I am going to enter University next year on the course of 
B. ='Tus. 
- more theoretical knowledge of Baroque, Clasical and 
Romantic styles to facilitate more appreciation and 
educated listening 
- to gain a place at l"Iusic College 2 
- the ability to perform as a good amateur 
- if I ever get good enough, I would like to teach the 'cello 
- possibly a further examination / theory Grade VIII / I would 
like to ẀŲŬŸŲŤVVĚ from intermediate to highest standard ŸĚ 0 
greater improvisation ability, also in general playing with 
other people / thoughts of full time College 
- to give recitals and to do oratorio work / charity concerts 
and Church music 
to become, at least a semi nrofessional 
perhaps an ReM course: definitely a singing and UŠŲŸĚ
career in classical music 
- a professional career 5 / a fringe involvement in 
professional music / to develop ability to train 
inexperienced groups to perform music with understanding / 
to teach music 3 / to improve my teaching methods 
learning to play popular tunes on piano by ear 
- musical literacy 
to widen -:ny knowledge of twentieth century ŸĦÍǾVÙȘĚ
- to expand my musical abilities to include jazz, etc. 2 
- to be able to sight read / to interpret written music / 
to improvise 2 
- to become capable of conducting 
- to perfect my art / improve technical aspects and bring 
- encourage a love of music in all people in order to better 
the quality of life 
- a good concert repertoire as against a former ŸŠÙŪŨXĚ
operatic one / extension of repertoire / enlargement of 
sincer's repertoire 
to perform all the ŸŠÚŬŲĚmusical works 
- a high standard of musical appreciation as a result of 
practical group participation 
- to improve my viola playing and gain orchestral experience 
- to participate in college concerts 
- to become a more professional accompanist so that I can 
eventually earn money from playing as well as teaching 
to have practice in performing and in learning new works 
- comprehensive knowledge and understanding 
Further Comments (On Personal Aims) 
- Yes, 7 / No, 30 / only improvement 
- to understand harmony 
Diploma in the History of :,Iusic 5 
I should like to know more about the music and the composers 
of early keyboard music and to widen my interest in and 
knowledge of music in general 
- to be able to read music and play the guitar with reasonable 
fluency 4 / to improve guitar technique to advanced grade / 
to learn to play the guitar well 2 / to be fairly competent 
at playing the guitar / to play in a folk group / only 
sufficiently that I can play with ease / as a leisure time 
occupation 
Criticisms 
if specific aims were set within the College, one could 
work towards these 
- music making should be fun, but as professional as possible 
Question No 17 •••• 
ways in 
As for No 15, this produced a large number of suggestions, -
over 350 replies. In addition there were about 50 criticisms. 
It will be seen that there is a strong request for classes that 
offer more than one aspect of musicianship (e.g. a lieder 
class that goes into the detail of background, outline and 
outlook of a particular period or composer). There is also 
an urgent desire for smaller classes and ŦŲŬẀŸVHĚ
especially in chamber music, instrumental classes and 
singing groups, where more individual tuition and attention 
are possible. Students persistently ask for opportunities 
to play in an ensemble at varying levels of attairulent. 
There is a growing tendency to request day-tine courses and 
classes, particularly in the 35+ age groups, for auateurs 
and professionals. 
B - Student needs for consideration in Future Planning of 
Courses •••••••• students' comments. 
- a course to discover why some people seem to hear ŸẀVÙȘĚ
differently from one another 
- to hear L!l.usic other than 'Pop' - a course of Classical, 
Romantic music needed at beginners' level / ŸŬŲŤĚbeginners 
classes for instrwuentalists / to concentrate on learning 
tunes in beginners' classes, so that progress is ŸŬŲŤĚ
easily measured 
- I consiier that the classes at Morley are very satisfactory 28 / 
I consiier the present opportunities generous and of a 
high standard 7 / most adequate.at rL, bearing in nind 
musical ability and time available a 
- I think the College offers as wide a range as I could 
want / excellent, especially at advanced level 
more individual tuition (in small groups) for non singers 
- language classes for singers 3 / with a reasonable teacher 
- more opportunity for wind players to take part in ensemble 
music / a beginners wind class / ensemble coaching for 
chamber music / less advanced wind ensembles - consorts 4 / 
fllore opportunities for chamber music playing with a 
demonstration quartet / intermediate standard and above 
(octets, etc.) / intermediate standard (woodwind) chamber 
ŸẀVÙȘĚ (small groups) / as many opportunities as possible 
for playing and singing in all sorts of groups 
- for professional examinations e.g. ÒŸŸŸĚ/ and more degree 
classes 2 / day release / these not to be larger than 6-10 
- VŸŠŨŨĚ groups playing together under the instruction of a 
t'J. tor / long term and short term. courses / cha2ber !Tlusic, 
but not on Saturdays a.ill. / weekend courses and Sunday, all day. 
- I only wish I had ;-nor.e time to participate in what is 
already offered / I would like to see the high standard 
of teaching and interpretation maintained / delighted 
with all the music courses I've attended at M., and the 
intensive and highly enjoyable Summer Schools since 1960 
-some more integrated classes combining various aspects 
e.g. 'aural and ŮŤŲȚŬŲŸŠŪȘŤĚ " arts and history 
- I would like to see more facilities for Practical >Iusician-
ship / ear training, sight reading, memorising and 
improvisation 
oore and smaller ȘŨŸVVŤVĚ for singers to learn to sing ÙŸĚ
front of others / courses for amateur sin;ers in small 
classes / 
- the courses are fine, but I should prefer smaller classes 
with more individual attention / theory 2 / and 
musicianship generally, reasonably advanced in level 
not aimed at particular examinations - model answers all 
the time are just stultifying 
a lieder class that goes into details of background, 
outline and outlook of a praticular composer or period 
more intermediate string orchestras during the day time / 
so many more people play WĒŸŤVŤĚ days, and there are :nany mothers 
and retired people who prefer the day time / short courses 
at week ends or one term on topics such as 'French song, 
composers and recital classes' / some individual help in 
a smaller day time classif possible 
sight singing music as a nossible lunchtime class 3 / 
sight singing classes of an intermediate grade 
- more opportunity for elem./ ÙŪWŤŲHŸĦĚ theory / rudiments of 
ŸẀVÙȘĚ / analysis S 
- would like a light orchestra to be formed, also G.S. 
and modern musicals 2 / there always seems to be jazz, 
chamber and symphony orchestras but never anything 
between / amateur orchestras for more players. 
- I'd like to see more 'Can't Sing Choirs' for people like 
me, shy of VWŲŠŪŸŦŤŲVĚ - preferably in small groups / 
gentle choral and individual singing of a general kind, 
in really small groups 2 / more singing classes 2 / 
there should also be classes of elementary 8usic (singing) 
to encourage the timid and shy people / singing tuition 
for beginners / at all levels / voice classes 2 / ŸŬŲŤĚ
ŸNŪÚŬXĚyour Voice' classes / need for longer period 
during the day time for choral singing / opportunities 
for those who are experienced choral singers, out no 
longer young - to sing motets, madrigals, and some of the 
great works of Each for pleasure only / smaller singing 
classes for duets, trios 
- snaIl group tuition for particular instrUL1ents, i.e. not 
just for advanced players. I would find a small saster 
class related to different standards, most useful as one 
could work ina group as well as have individual tuition / 
lunch hour or early evening preferred for failily ŸŠŪĚ/ 
English Song class / specialised singing classes in French 
and German / more levels of opera singing to suit varied 
ŮŤŲȚŬŸÙŪŦĚlevels / day time classes 
3q 
- orchestral groups for people who wish to take up / improve / 
their instrumental playing 
- General :'Iusicianship progressing at a fairly rapid speed 
(and limited in numbers) with a view to taking A.B. theory 
ŸŠŮŤŲVĚ / I would like to see a reintroduction of the General 
ŸJẀGJĦĴÙȘÙŠŪVUÙŮĚ Course at A. (0:: a few years ago), but 
augmented and extended into a 3 XŤŠŲŸVWŤÜŠWÙȘĚcourse. 
This course would take a balanced view of most aspects of 
musical training and combine elements of history, styles, 
periods, analysis, harmony, structure, etc. I General 
l1usicianship - rudiments would be valuable in seminars, 
preferably groups of 7, 8 or 9 2 
the smallest pupil-teacher ratio is desirable in ':lost 
cases (except for the obvious), to allow ŸŠẄÙÜẀÜĚparticipation 
IsmaIl groups for practical lessons teaching a specific 
instrument 
- operetta and musical ȘŬŸŤTXĚ4 
3adrigal choir 2 
classes for beginners in all instruments - piano and guitar 
in small numbers 
practical classes (and theory) on ȘŬŪWŤŸŮŬŲŠŲXĚsusie 
I music ŤẄŸŸŮŨŤVĚ to listen to - very important to have 
plenty of illustrations on tape, record and piano 
- I would like to see a course where anyone can come no 'TIatter 
what their ability, and when they arrive different groups 
may be organised according to how many of each instrument 
and their ability. It should be as informal as possible, 
and as bands, orchestras, sextets, etc. 
to see more courses going on tours lone day seminars I 
weekend chamber music I demonstration classes for wind 
and string chamber ense3bles, where 'super performers' 
demonstrate overcoming the difficulties of the ŸÙẄŤTĚ
ensembles and point to special aspects of the works 
(technical and interpretative) in a lively ŸŠŪŪŤŲĚ- also 
workships where 'super tutor' uses highly advanced 
nerformers to work through the proble3s ŸŤŪWÙŬŪŤTĚabove 
the audience on these occasions being VWẀŸŤŪWVĚof all 
levels of performing ability, and students of 
appreciation classes 
more varied groups for ÙŪVWŲŨŨÙŸŤŪWŠŨĚ playing at standard 
below the chamber orchestra / more elementary orchestras 
- some kind of performances even if only to other class 
members / wider ability range - classes seem to be either 
fairly elementary or fairly advanced 2 
flute and wood wind daytime classes / more openings for 
flute and wood wind such as 'Orchestra for all', or at 
least a less demanding standard than other ensembles or 
cha.'1lber groups. There VŤŤŸVĚ to be nothing between these 
two standar.ds / not much for the middle of the road person 
to play and receive tuition in music within my technical 
capacity, so that my technique could improve both by my 
own practice and rehearsal of music 
perhaps an accompanying class or for a piano class / 
accompanying singers and discussion of settings 
- a lower intermediate class in piano playing on similar 
lines to the present beginners class / course leading on 
from the beginners piano class to ensure continuity of 
development please 
sometimes to work with singers or instrumentalists 
occasionally, one is bored when the pace is too slow, 
usually when too much time is spent on one person's piece. 
It shouldn't be individual tuition with the rest of the 
class looking on, but mDre of a group thing. A piece set 
for the whole class gets boring after a few weeks and should 
be changed • ••••••••• 's class is excellent in that he get s 
everybody to ȘŬŸŸŤŪWĚand participate 
- I feel that individual tuition fees could be less costly. 
There are no lessons anyway for singers 
- the lessons in harmony and theory are very good, but one 
cannot get into the classes. I W3.S in the second year 
and now, to keep theory gOing, I have had to return to the 
first year 
- for late starters, more reference to the use of records 
and tape recordings especially for ŲUXWŨŨÙŸÙȘĚ notation. 
Hore talk / illustrations ab:lUt dance in music 
a course for actors wanting to sing 
- more 'Enj oy your Voice' classes and 'Singers '.iorksho.p' 
- less time to appreciation classes. Access to rooms with 
pianos for private study / voice production / voice 
training for choral singers 
- I would like to see 'solo t singing classes, '.·Ii th a rnaximu..'7l 
of eight students, with emphasis on exercises and 
interpretation - also for examinations to be taken and 
for public performances to be given / ŸŬŲŤĚdaytime classes 
- more opportunities for linking the classroom courses with 
outside events: e.g. concerts, festivals, etc. 
more 0 and A level music - day classes. Only one or two 
colleges in London offer these classes / classes for 
A.B. theory VI - VIII 
a Bach Cantata group / opportunity to Sing the major works 
of Bach (with orchestra, of course) 
- unaccompanied vocal music for those who are experienced 
singers and read fluently / jazz singing in a small group / 
jazz idiom to allow participation by singers in ensemble work 
- I think theory of music, which is quite advanced, should be 
more individual tuition / I think singer's repertoire 
class would be better as a small class 
- Introduction to the singer's repertoire, discussion and 
analysis in some detail of a wide range of works coupled 
with perfor3ance in class / another hour needs to be provided 
as a 'workshop' where students would perform well 
prepared pieces for analysis. This should give adequate 
opportunities for each student to sing 
- music ŠJŮŸŲŤȘÙŠWÙŬŪĚcourse which explains the historical 
and conceptual background of particular works and 
illustrates the theory by reference to passages in the 
work itself - by record or by instrll."11ent / o,Pe.;..-a listening 
to class music with only brief explanation 2 
I would like to see more classes in Early ŸŸVÙȘHĚ since 
facilities elsewhere e.g. lute, are far less convenient 
and ŸẀȘUĚŸŬŲŤĚ expensive relative to what can be orovided 
at ŸĦĿĦĚ / to study VŬŸŤĚ of the great composers in more depth 
- it would be nice if the college could be a central 
facili ty for ::1Usicians to put their naI!les do'lffi or find 
other people of their VWŠŸTŠŲTĚof playing (singing) to form 
their own groups at hOCQe for occasional musical evenings 
- _"lale voice choir / why not a ladies choir at 1'1 ? 
I like ;roup piano classes as I think one learns a 
lot from the playing of other people / I would like 
the piano class to be based on say, one set book per 
term with everyone playing pieces from that book only. 
I think that this would be more beneficial than the 
system unier which each player plays pieces of their 
own choice / small classes for the piano playing 
so that there is more time for each person 
music theatre in ȘŬŸŮŬVÙWÙŬŪĚ / group composition / an 
experimental concert in ' .. lhich people could come and :play and 
hear their ovm pieces 
more discussion of origins and philosophy of music and art, 
in society 
- ŸŬŲŤĚ full time foundation courses - perhaps Sunday daytime 
courses 
musicianship for VÙŪŨŸŤŲVHĚ not all at an elementary level. If 
you are already a singer, one should have a limited knowledge 
and also not just an ear training class. ŸUŤĚ aim for a 
musician is to have an all round knowledge of music / Elore 
intensive lower grade classes to enable entrance to higher 
establishTnents 
ŤŨŤŸŤŪWŠŲXĚsin"ers should not be in the aepertoire classes 
I would like to see ŸŬŲŤĚ classes for people to play ŸẀVÙȘĚ
together (froQ elem. to adv.) with students helping each other 
to interpret ŸẀVÙȘĚ / small groups interested in particular 
aspects of music to work together 
UŠŸŬŪXĚat the keyboard 
- classes coupled with visits to rehearsals, etc. 
- more classes geared to the making of instruments and the 
history of these 
percussion classes - as only Goldsmiths' in London does this, 
with rhytrun, theory and group percussion stUdies 
- to be more structured with homework 
more time given to score reading and analysis of musical 
structure 
ŤŨŤŸŤŪWŠŲXĚ string teaching / more interchange of ÙŪVWŲẀŸŤŪWŠŨ­
ists from the various groups on a rota basis 
- a day course covering histroy of a particular composer with 
option of theory - as the O.D. courses ŸWĚGoldsmiths! 
:;0::'8 VŸĦJJJJĦŨŨĚ ;:::erior:.fting ense:n.ble s / quartets (s tring) / :nariony 
and ?ractical musicianship in small groups for 'A' level 
and above 
- I would like intensive courses such as those for aural 
training arranged at weekends, so that people engaged in 
full-time work could avail themselves of the opportunities 
offered / intensive aural 
introduction to history of music lasting say, six weeks or 
one term to give general appreCiation of the whole field 
of study 
- individual tuition on the harpsicDord 2 / and clavichord / 
a course in tuning the clavichord and harpsichord 
- a five year TÙŮŨŬŸŠĚcourse consi3ting of a special study 
e.g. baroque, the Beethoven quartets / ŸVĚ a sequel to the 
Busic history course which is a great rush anY',.:ay, des;i te 
its being four years, courses are needed going into ŸẀȘUĚDore 
depth on individual composers or a ŸŠŲWÙȘẀŨŠŲĚ school 
(Viennese, classical baroque, Russian, etc.) 
- Renaissance music course for mixed ensemble 
I would like to see ŸŬŲŤĚ-support for college concerts from 
my appreciation classes, as they are usually of high standard 
and interesting 
- VŸŠŨŨĚgroups for recorder ensembles with some tuition for 
technique - s:naller grou:9s in existing classes / small 
ensemble groups 
would like a crash course in sight singing. I can do theory 
exercises on paper without conveying anything in terms of 
sound. A small group and some personal supervision would 
be desirable 
course in oriental used instruments 
- a recital class that gives recitals as well as preparing 
students 
- ȚŲŬŸĚŸXĚ ŤẄŮŤŸÙŤŪȘŤHĚ I consider aural training and sight 
singing would be valuable precedents to any ŸẀVÙȘŠŨĚ trainlnz 
- ŸŬŲŤĚ individual tuition / conducting to include opera, 
c, ,0:''301 'd')rks, etc • Orchestration by students perfor!ned by 
symphonic orchestra 
weekend courses - tutors for guidance only 
- the most helpful sort of class is that run on the ŸŠVWŤŲĚ
class principle 
ideally specialising in a particular style. frIore day 
courses with sectional rehearsals 
- the record library should be enlarged and facilities for 
listenins improved / languages might be taught by direct 
ŸŤWUŬTĚ3 / ŇŤŲŸŠŪHĚ Italian, French 
- groups at all ŸŤŲȚŬŲÎÙŪŦĚlevels 
- I think that to ÙŸŮŲŬẂŤĚ the activities of the college, 
different projects should be organised between different 
classes e.g. ballet, orchestra, soloists / courses ending 
with a public performance 
a string quartet to be led by a professional string ŸẀŠŲWŤWĚ
- properly organised chamber Gusic with the same tutor each 
week and with a full share of the repertoire for key board 
players - not to be used as VŤŸÙĤŮŲŬȚŤVVÙŬŪŠŨĚaccompanists 
for aspiring singers. No luck at City Lit. or Morley 
study of selected works from c 1600 on in detail,ftom the 
point of view of form, style, harmony, material, etc. taking 
several weeks over each 1,'lork possibly making co::nparison 
with other significant works (4-6 p.m.) 
more high standard performance classes / from the Prospectus 
it seems that classes between 'Can't Sing Choir' and a 
proper choir are not offered 
Criticisms 
ŸUŤĚ t8an't Sing Chuir' inevitably works to the standard of 
the ŞŸWWŤŲĚVÙŪŦŤŸVHĚ with next to no tine sDent on exercises,etc./ 
is too short 
alternati'[e night where possible for f'lost classes, so that 
activities do not clash 
I should like a little more analysis of the musical content 
of the works played (piano class), ruore instruction in 
playing technique and a little regular instruction in theory 
- I do not think a larger class would be satisfactory (piano), 
but I do not feel that groups of eight or less would be 
any advantage. Present class 16-20 is very efficient 
All singing classes are 9acked out allover London. More are 
still needed - :rJ.ore opera classes needed / one doesn't always 
get a chance to sing in every class 
Class should be limited in nu.::::tbers, and a waiting list formed 
if people drop out 
there always VŤŤŸVĚ to be jazz, chamber music and symphony 
orchestras but never anything in between 
I had hoped to learn to read music, but the class was over 
subscribed, so perhaps f'1ore classes are needed 
there seems to be an absence of ÙŪWŤŸŤTÙŠŲXĚclasses 
i.e. there are classes for beginners and classes for 
reasonably advanced students ani a gap between these (singing, 
sight reading, learning to play an instrument) 2 
I find '1. C. guitar groups far too large which flakes 
individual progress slow. It may be two or three weeks before 
the teacher can listen to individual pieces 
Individual tuition is important if it was available 
I would like a 'structured' series of courses which one could 
take over a period of 3-5 years. ŸVĚ things are, I donlt 
quite see what I can Gove on to next apart from 'score reading' 
- The 'Znjoy your Voice' session tends to be dominated by 
profe_sionals and would be professionals singing lieder and 
arias, \"lhich is rather disconcerting for ŠŸĴGŨŠĚteurs 't1no want 
to enjoy their voice 3 / ŸŬVWĚpeople sing rather serious 
songs and the class is rather large. One does not have 
time to 'enjoy your voice'. 
master classes - three weekly sessions for very small groups 
to ensure individuals are heard at least once a month, and 
not left unheard at the end of the year. Some sort of 
assessment mu:::t have been reached. COl.l_'":1Uncia tion between 
lecturer and student is vital 
my only criticism is that not all of the classes are 
announced in the Prospectus, with an adequate guide to the 
standard. If this were sorted out before term started, 
there would be ŸĚ VŸŠŨŨŤŲĚdrop out rate 
the syllabus for ŸUŤĚDiploma Course in 3istory of ŸŅẀVÙȘĚ is 
too crowded, each span is too long. ŸŬŲŤĚ specialisation 
within each period could be interesting. Set works are good 
- Group instruction limits the individual approach by its 
very nature. Extension of time or additional staffing 
would obviously help overcome this problem 
more rooms for ȘUŠŸŞŤŲĚ ensenbles which are at present, 
very scattered 
'appreciation' with less recorded !!lusic - ! from the 
instrumentalists plus talks about ÙŪVWŲŴŸŤŪWVGĚ difficulties 
and capabilities 
there seems to be a conflict between LEA attendance 
requirements re optional si ze of chamber music classes 
(approx 8). It should be possible to ÜŸŸŤĚ a special case 
for such classes 
- there apgears to be no evening courses in London for 
'graduate standard' sinzers who have not attended a 
recognised course in schools of music. Some exist for opera 
ones in which you have to perform / work, not just sit 
back and listen / I regard aural recognition as important 
in all areas / I would like to see music appreciation 
classes which are ŸẀȘUĚmore relaxed to enable discussion. 
It certainly isn't inducive, sitting in barren classrooms 
C Students' views on Teaching Methods 
,·0 st of the comnen ts given below are not related to teaching 
ŸŤWUŬTVĚas such, but they show that students are concerned 
and involved with the ways in which their classes are 
adninistered and yresented. In nany of the replies already 
given, there is considerable ŲŤȚŤŸ·ŤŪȘŤĚ to the ways in which 
some classes might be improved, and these must be directly 
lilli{ed, in ŸŠŪXĚ instances, to the quality and methods of 
teaching. 
Students' ȘŬŸŸŤŪWVĚ
all the more practical the ŞŤWWŤŸĚ
- individual tuition depends on how good the tutor is 
- small groups of eight or less desirable except for choirs 
and orchestras 
for theory and history courses - short and intensive: for 
practical work - and development of skills, longer and 
more gradual tuition 
- small instrumental ensembles, string quartets, wind 
qUintets, brass groups, ŸȘĦĚ up to eight players could be 
coached in turn by one tutor 
- I am very satisfied with the way the courses I talre are 
taught, and find the methods very easy compared with my 
schooling form 11-16 
Criticism 
The choice of courses offered is very comprehensive, but 
tutors tend to neglect plain teaching technique. They 
should encourage more student response, be more systematic, 
be clear and check up on student understanding; structure 
their lessons and courses with care 
D Students' :·lusical ŁŠȘÛĦŸŲŬẀŪTĚ
A.ll matters related to the students' musical background have 
been c07ered in other parts of the questionnaire 
E Beneficial Classes and Courses 
ØŸŤVŤĚ too have been covered in the replies to ŸẀŤVWÙŬŪĚNo.9 
A few additional comnents on some of these classes can be 
found in the Index Filing System under the above heading. 
F Other Coauents (general and amusing) 
Students' comments 
one learns a lot from listening to a lesson given to 
another student 
I value the social contact afforded by a fairly informal class 
- as an elderly person, I do not feel I can offer useful 
comments here (lTo. 17) 
I took up yoga at the suggestion of my flute teacher to 
improve breathing 
- 18 (i) I consider this question irrelevant 
- it ap?ears that all I can thiruc of is offered at this college 
- I find that I learn more by practice than by theory 
_ the advantage of studying at Adult Institutes is that once 
one zets to ::;:no 1/f ','rha T, is JĬŬÙŪŸĴĚ ŬŪHĞŸŊĦŤĚ can ":::·j,nd classes 
appropriate to one's level in different ŠVJȚĞĤŸȘĚts of."usic study 
- I find ••••• 's class the ŸŬVWĚuseful technically and 
will probably do so for a long time to CO;:le. Bu tin the 
past, when first starting singing and to gain confidence, 
and to some extent now, ••••••• 's class is useful because 
of the teacher's great skill in mixed ability teaching and 
in creating an at:'lOsphere 'where students help each other 
whatever their standards of sineing. At the same tine, 
the more able students are not allowed to coast along, but 
due to great numbers there is not enough WÙŸŤĚ for 
individual attention 
- perhaps Institutes could provide a form for students to 
enquire about 'private tuition' 
more practice rooms please 
ŸŅĚ
- there are only three Uni versi ties - naElely, I,ondon, uurham 
and Dublin where the degree in music may be taken externally. 
Only I college prepares for the London Jegree, but no 
facilities exist for the other two Universities. Could 
VŬŸŤWUÙŪŦĚbe done about this? 
I think that actual sight singing should go 'hand in hand' 
with each step of theory 
modern Imlsic - but not all people agree 
re questionnaires - more of these please 
- I turned down one class because the instructor smoked 
in class. (I find the stink abominable) 
- to reach the top and become a star! 
- lived next door and popped in 
-:nale or female ••••• hu..':1an being (sexist question) 
I hope to get to see the results (re Questionnaire) 
- I attend only one - it must be the most beneficial 
- 'tie all have dreams 
- to b2gin a ;)iece and then get to the end as quickly as 
]03si":)le 
ŸŨŤTÙŤẂŠŨĚmusic should be taught in less than tropical 
heat, in music rooms designed for the ŸẀŲŮŬVŤĚ - without the 
accompaniment of nearby opera singers 
Question 3 - in the bath 
German LEADER ? 
- sy aim is to keep oneself afloat at the fading time of life 
- to sight sing fluently, and to join a ?rofessional choir 
or chorus in spite of my age, which however, is not al'.vays 
so important in such cases: so two music tutors have told me 
as I am now retired (after nearly 40 years of teaching music 
in schools), I want to continue :llaking ;;lUsic as long as 
I am able 
my special aim is to try and ŸŤWĚ into the ;ondon ĿŬŨÙVŤẀŸĚ
or Covent Garden 
- as a possible career, or failing that, I will be UŠĦJĦŊŸŸQĚ
just to supplement my present income by singing 
to be a brilliant musician 
to make it in the big time and forward 
a wider understanding of Aoerican ::nusic which ','!ould seem 
to be the only unique cultural artifact they have created 
- Question No 17 'God kno'lls' 
As Will be evident from the foregoing pages, a great deal 
of useful information was offered by students at ŸŬŲŨŤXĚCollege. 
ŸGŅŠŪXĚ of t,ese findings have been discussed as each topic 
was considered. The overall implications of these replies 
will be assessed when the statistical details are considered 
in relation to the other two London Literary Institutes. 
Students who attend classes at Ÿ·ØŬŲŨŤXĚ College are to be 
found ŸŬVWŨXĚ in the 21-34 and the 45-64 age groups. Of all 
three Li tera.ry lnsti tutes, I;!orley has its music student 
population mainly in the middle three age groups. It also 
has the largest nu:nber of stu:lents (84) who consider their 
playing to be of a 'high standard' (14.3%) 
This college has a long and wellknown tradition for music 
making and 'Dusic teaching, and some students still remember 
the pre-war years when >Iichael Tippett (now Sir ŸÙÙÙȘUŠŤŨĞĚ
conducted the college orchestra. This orchestral and choral 
tradition still flourishes, and ŸŲŬẂÙTŤVĚ students with a 
variety that continues to give satisfaction to those ,ilio 
now attend classes at ŸŬŲŨŤXĚCollege. 
\','hile the 2aj ori ty of stu:ients study music for personal 
interests, a fifth of all :nusic students consider a career in 
music as a possibility. 
Generally, students expect and are looking for a scholarly 
ap?roach to their instruction, and although they wish to 
'excel at something', there is a persistent demand for 
smaller classes where the teaching is both broadly based, as 
well as being specialised in part. To give an ŤẄŸŪŮŨŤHĚ
students who attend a class in piano technique, require not 
only this specialised knowledge, but expect it to be related 
to other asyects of musicianship, such as interpretation, the 
historical background of the music and even SOT,e theory in 
Ders-::e cti ve. 
" -
There VIas a request for --(lOre day tir.1e c12.sses 3.nd for better 
gradings in both the instrumental and choral groups . 
. WĒŨŸŊŤŪĦĚts I ŅŸȘJJJJŬĦŪĚ. .;n ts VŸŨÕŴŤĜŨĚ clearly :"lOW dedica ted ŠŸGÍTĚ .::eeen 
the2T a::-e tOl"lin tain and develo:p standards. '1:he ir 'LOti va tion 
is high indeed, and although these adults enjoy their 
tuition, they are anxious to progress as musicians. 
As one student naively remarked, ÍŅŸGÍẀVÙȘĚ making should be 
fun, but as professional as possible." 
(ii) THE CITY LITERARY INSTITUTE 
The ŌẀŠŨÙȚÙȘŸWÙŬŪĚof Questionnaire Data 
A si'"!1ple frequency distribution of the answers of the entire 
first questionnaire for this Literary Institute are to be 
found on the sheet headed, ĒŸẀŠŪWÙWŠWÙẂŤĚStatistics and %' 
(See The 'City Literary Institute). 
Statistical Comments 
1.Of the three Institutes, this College had the largest nlliTIber 
of returns, although only by a small margin. The majority 
of adult music students attend classes at the City, Lit. 
ŸŠÙŪŨXĚto perform music (70.7%). In fact, a higher percentage 
(82.0%) :play i.nstruments of one kind or another, while 40.0% 
of the students attend the City Literary Institute to obtain 
theoretical knowledge, and 21.5% attend classes in listening 
to ŸGŅŅẀVÙȘĦĚ
2.Although playing of a 'high standard' as assessed by the 
students themselves, was no more than 11.2% many judged 
themselves to be of ,'intermediate' standard (43.7%). This 
was particularly related to the females who perhaps were 
reticent to assess their practical standards as being 'high'. 
3.51.3% stated that they did not sing at all. It is not 
surprising, therefore, that an even smaller number could 
read the melody (question 4) correctly. It seems probable 
that this question was misunderstood. SOIDe students appeared 
not to treat the given tune as a test of their ability to 
hear the music mentally. (40.3% correctly) 
NOVEMBER, 1977 QUANTITATIVE STATISTICS AND % No: 
----
A QUESTIONNAIRE ON MUSIC FOR ADULT STUDENTS 
This questionnaire is addressed to adult music 'students 
who are members of classes taking place during the academic 
year 1977 to 1978. Three music departments in Adult Education 
have kindly agreed to' share 'in a research study that is currently 
being undertaken by a music tutor in this field. The three 
departments are from:-
.The City Literary Institute 
Goldsmiths' College 
Morley College 
It will be of great assistance if all-of the questions 
are answered. Please do not write your name anywhere on the 
ŸŠŮŤŲĦĚ Your answers will be recorded and analysed anonymously. 
The Findings: As a result of this survey. it is hoped that it 
may be possible:- ' 
1. to collect information concerning the area of adult 
students' musical background. 
2. to assess the response to classes and teaching methods 
in current use. 
30 to consider suggestions for future course programmes 
directed to ŸŤŤWĚthe needs of all adult students. 
At the end of the questionnaire, a space is provided for 
students to make some general observations on such matters as 
teaching techniques, size of student groups, and to offer 
suggestions for the future planning of courses. 
May we thank you for co-operating in this first study of 
its kind, designed especially for adult music students. Your 
helpful answers will be carefully studied and .classified 
accordingly. 
Kenneth van Barthold 
Robert Plowright 
Malcolm Barry 
'Michael Graubart 
Percy F. Corben 
(City Literary Institute) 
(City Literary Institute) 
(Goldsmiths' College) 
(Morley College} 
(research tutor) 
This questionnaire has been prepared aB part of a major 
research study into Adult Music Education being undertaken 
at the University of London, Institute of Education. (Head of Music 
Department: Professor Keith Swanwick) 
PLEASE HAND THIS QUESTIONNAIRE TO YOUR CLASS TUTOR WHEN COMPLETED 
.' 
PLEASE TICK ANSWERS IN' T:IE BOXES PROVIDED S AND WRITE IN, 
ADDITIONAL INFORMATION AS REgOE TED 
Page 1 
20a) Do you play any instrument(s)? •• ŸĚ••• ŸĚ••••••••••••• '.Yas.. ŸĚ
. • •• No. ŸĚ
b) Please name the instrument(s) you play ••••••••• 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
c) Do you consider .yo(u1.-rl playing 'to be of . I 
a high standard ? ••••••••••••••••• 
(ii ,an intermediate standard? •••••••• 0 
(iii an elementary standard ? ••••••••••. 16 
30 Do you sing? 
not at all ••••••••• ; •••••••••••••• !J 
in a choir •••••••••••••••••••••••• 
solo ••••••••••••••••• ŸĚ••••••••••• o. J. o· 
4. Can you read this music without the aid of an instrument? 
,"'-3 
31·+ 
GWĤŸĚ
ŸĚandante -- • 1i:;:: ti ' -9 1 f1 J J I'} r. t r t ij ŸÚ¥Ě9 h J. , 111 J. II. . 
. mf . (il correctly·························1 ĢÕŸĚ(ii fairly well ••••••••••• ŸĚ••••••••••• ŸŸĚ 31. 3 (iii not really •••••••••••••••••••••••• ,; HŸĦŸĚ
510 What kind of music has a particular appeal to you 1 
6. Do you 
(il ("-(i-tt 
(iv 
(v 
(vi) 
(vii) 
Folk •••••••••••••••••••••••••••••••••••••••• 
Jazz- •••••••••••••••••••••••••••••••••••••••• 
Early Music (medieval), •••••••••••••••••••••• 
Traditional Music eclassical, romantic, etc). 
Modern Music (avant-garde, electronic, etc.). 
Operatic ••••••••••••••••••••••••••••••••••.•• 
other music (please specify) •••••••.••••••••• 
attend ȘŬŪȘŤŲŸVHĚ recitals or operas regularly,? 11 ŸĦŸĚ(1.l not at all •••••••••••••••• i....... , ŸŸŸĚ ŬȘĹŠVÙŬŪŠŨŸQĦĚ• • • • • • • • • • • • • • • • • • • • • + :<t . 
(1.1.1. fal.rly often •••••••••• '. • • • • • • • • • • • 4l =t (iv very often •••••••••••••••••••••••• SI ŦĦŸĚ
PRESENT CLASSES AND TEACHING METHODS 
7. How did you come to hear about the classes you are ŠWWŤŪTÙŸGĚS (i by personal recommendation •••••••• ŨŸĚ 'l''f-
(ii < through college publicity,......... ŸŰĦĚ ŸŨĤ =T-
(iii) some other means (please VŮŤȘÙŸXĞĚ
ŸĚ. . . . . . . . . . . ŸĚ. . ŸĚŸĚ. . . . . . . . . . . ŸĚ. . . . . . . . . . . . . . . . . . . . . . . . 
(i) as a poss1.ble career 1 ••••••••••••• 8 0 Are you studying music. ŸŞŲĚ1l.1t-
(ii) purely for personal interest? •• 0. ŅŸĚ ŸĦŸĚ
9. Which of the classes you are attending, or have attended, 
do you·consider to be the, most beneficial? Please list the 
most useful first. 
( 1.. ) • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 0 
(1.-1.") •..........•...............•••• 
/ - ... " 
Page 2 ĪŸĚ
10. How highly do you value. group participation in music ? Ŏ£ØŬŎÔŸĚ ŸŬĚ
(e.g. chamber/ensem?le, ȘUŬÙŸHĚ orchestra,class performanc; ,. 
(1) very h1ghly ••••••••••••••••••••••• 31 
(ii) fairly highly •• 0 •••••••••••••••••• I :l2·i' 
(iii) not particularly highly'........... £1. lo.1f-
11. For what kind of music activities do you think small 
groups of 8 or less are best? , 
(i) ÖŲŠȘWŸȘŠŨĚMusicianship/Theory ••••• ŸĚ
( ii) Ins trumen tal' .............. ŸĚ••••••••• 380 
(iiil Appreciation cla'sses (listening) ••• bS 
(iv Singing classes .................... lSII 
(v Writt8n skills and analysis ••••••• ŬŸĚ
12. Do you prefer short, intensive courses or more gradual 
instruction over a longer period of time? 
(il short and intensive ••••••••••••• 0·1 (ii longer and more gradual ••••••••••• ŸĚ
(iii no preference ...................... 130 
13. Do you prefer homework to be 
(i) set? •••••••••••••••••••••••••••••• ŸĚ
, (ii). left to your own discretion? ........ ŸĚ
40 00 
ŞĨ·ŸĚ
10. 'J 
4J.S'-1 
J:r. b 
14. Do you feel thc:-t WUŸĚ VŬȘŸŠŨĚŠVŮŤȘŸĚof adUlt, music ŤTẀȘŠWÙŸĚ 3a.' 
1.S (l.l unl.mportant .••••••••• ;. •••••••••.••• l 
(ii as important as the musical aspect? GŬĦŸĚ
, (iii more important than the music? •••• 3 o·S 
,,_. ____ ĜĦĦJĦĦĦHĒĦŊŚĞŅĤĦŅĻXĦŮĴĴĦĦĴĦĦĦĴĴĦJJŲĤJŸJĦJJJĦĶĶĤĦÒĦŘĚĦĦĦĦĦĴĦŞĦĦĦĴĦẂĦÛĦĦĦJĦĤĦĦĴŸĴĦĴĦĦĦJĦĦĦĦĦĴĦJWWĴĴJĦĦŊĚĤĶĴŸŸĦĦĴĦĦĴÓŸĚ.. ŠĦĦĴĴĦĴĦĦĦÓĦĴĦĦĴĦŸŚǾĦĦĴĴĦĦĦĦĦĦWÓŸĦĦĴĦĴÍŘǾĦŨĦĦŨŸĦĦĴĦĦĴŸĴĦĦJHĦÍŚĦŚĦŚ·ĦĦĴĦĦĦĚ,..;... ·ĤËËËŤJĦĦĴĴĴÎĦŸŨGŨ·Ě8 
ON". THE FUTURE PLANNING. OF MUSIC COURSES 
15. Have you any special aim towards which you are working? 
. . . . . . . . . . . . . . . . . . . . . . . . . . .-. . . . . . . . . . . . . . . . . . . . . . . . . . . 
•........ ŸĚ..•••...•............•.....•..•....•...•••••• 
16. How important to you are tIe fac.:Lli tip.s ȚŸŲĚindividual mJ' 4-,.q 
tuition? " (il very ÙÜŮŬŲWŠŪŸHĚ •••••••••••••••••••• If (ii fairly important .................... ŸŸĚ ŸŸĦÎĦHĚ. 
( . . . + . .... t IS'" .. I" a 1.11. nov very 1mporvan ............... ŸĦĚ ŸĦĚI 
17.Please write here your comments as to the kind of courses you 
would like to see offered, and the ways in which these might 
be taught • 
... .... . .. -.•.••......... ŸĚ.... , .••.....•.......•••..•.••..• 
· . . . . -. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
18. Finally, it would be very helpful if you would give the 
following information. 
(il Country of orlg1n ••••••••••••••••• (ii Male or Female •••••••••••••••••••• 
(iii Age group (please tick appropriate group 
16 - 20 
21 
- 34 
35 - 44 
45 - 64 
65 ?nd over 
GĤŸĚ
11 
18' 
q3 
19lf-
"'1 
.2-2-
31-1. 
15'-' If) 
30·1 
.10. 0 
4.Question No.5 that asked 'what kind of music has a particular 
appeal to you?', received strong support for 'traditional' 
ŸẀVÙȘĚ (classical, romantic, etc.). 89.7% ureferred this 
[:lusic, while rlOdern m.usic (avant-garde, electronics, etc.) 
registered 13.8% 
5.Students who attend concerts, recitals or opera regularly and 
'very often' was 8.6%. This is a slightly higher rating than 
ŸĴŅŬŲŨŤXĚCollege, and may be due to the inner city location of 
Sq 
the City Literary Institute. Certainly, the majority attend 
concerts of one kind or another and only 2.8% do not attend at all. 
6.0n the question of music as a possible career prospect, the 
replies were as follows:-
i as a possible career? •••• 11.4% 
ii purely for personal interest. ĮĬĦÏŸĚ
'rhese figures would appear to indicate that City workers 
tend WŸĚfollow their musical pursuits mainly for interest, 
although the vocational needs at over 11% are considerable, 
and come mainly - as might be expected - from the younger 
age groups. 
ÍĦĜŸẀŤVWÙŬŪVĚNos. 10 and 11 '.'iere concerned with the importance, 
or otherwise, of group participation, and which activities the 
student considered were best suited for different kinds of 
classes. 63.7% considered group work to have a 'very high' 
value. It is interesting to note that in all five categories 
of question No. 11, the percentages were rated higher than 
at Morley College. In Practical ŸẀVÙȘÙŠŪVUÙŮĚand Theory, 
40.0% sug,:';ested that groups of 8 or less are best; 
instruwental ;roups 63.9%, appreciation classes (listening) 
ŨÕĦĲÚŸHĚ singing classes 25.9% and written skills and analysis 
Stukeley Street, Drury Lane, London WC2B 5LJ Principal R J South MA PhD 
Keeley House, Keeley Street, London WC2B 4BA Vice Principal R Springham Dip Ad Ed 
Tel: 01·2429872 
11th November 1977. 
Dear Colleague, 
Percy Corben, lecturer at Digby Stuart College and an 
old friend of mine, is doing an important survey of 
music in adu It education . 
Could you help him by taking a few minutes off in 
your class' time and asking your students to fi II in 
the questionnaires you will have found with your 
register ?You could then either collect them your-
self or ask that they be handed in to the offices 
either at Keeley House or Stukel ey Street. 
As far as I know this is the first survey of this 
kind and I feel that it is important, especially 
at tr.-es like these, that the facts about the work 
we do should b€ avai lable. 
Please wou Id you do a II you can to persuade your,/' 
students to fi II in the questionnaires? i> 
¥ŸŸŅŸĚ\nnE:( Lundon Education Authority 
bo 
17.6%. There would VŤŤŸĚ to be a correlation between 
the increased ŪŌŸŞŤŲĚof students attending classes at The 
City Literary In3titute for theoretical knowledge, and the 
40.0% who consider groups of 8 or less best for Practical 
;Vlusicianship/Theory courses. In Part II (Vol. 1- the Practice) 
reference will be made to the structured form of teaching 
that is 9ractised in these classes, at this Institute. 
ØUŸŲŤĚ is a pressing need for smaller classes throughout adult 
education and this is shovm to be the case particularly 
in ŸẀVÙȘĚ education. 
8.Considerably ŸŬŲŤĚ students at this Institute prefer homework 
to be set by the tutor (56.3%); 36.3% suggest that it is 
left to a student r S ÕŸHHĴGMĦĚ discretion. The increase in the first 
category is obyiously influenced by the form and mode of 
structured teaching referred to earlier. 
9.60.0% of the students believe that the social aspect of adult 
. 
music education is as ÙÜŮŬŲWŸŪWĚas the musical aspect. The 
figure is jus t 4.5% less than at ?'10rley College. A higher 
ŪŌŸŬŤŲĚ (30.1;6) consider the social aspect unimportant. A 
further category felt that the social aspect of adult music 
education was important, but not so important as the music, 
and this \>las rated at 13.856. A comparison of the three 
London Institutes, their ŤŪẂÙŲŬŸŸŤŪWĚand the catchment areas 
of specific student population will show that this higher % 
comes ŸŠÙŪŨXĚfrom students who work in the City and are deeply 
cO::l:-:J.i tted to their musical interests, but have only limited 
time for attendance at classes and for socialising. They attend 
mainly to gain knowledge and develop musical skills. 
ht 
10. 41.9% of the students considered that facilities for individual 
tuition ŠŸŸŤĚ very ioportant, while ÎĪĦĲÚŸĚ felt that such 
facilities were 'not very important'. In addition to the 
23.2% that considered individual tuition 'fairly important', 
the figures convincingly showed that this is a teaching 
facility considered by the majority of students to be 
highly desirable. 
11.The Age Groups 
It is here that the City Literary Institute recorded a larger 
nlliuber of music students in the older group categories. An 
incredible 20.0% of the music students were in the 65 and 
over group. One lady gave her age as 88 and VŤŤÜŤTĦŲŤŸŠŲÛŠŞŨXĚ
keen to continue her studies - real evidence for 'continuing 
education' in future policy making. Quite obviously, the 
City Literary Institute is meeting a special need with this 
older age group particularly in the teaching of piano' skills. 
A glance at Table I-I I vfill reveal the comparative figures 
for each of the three Institutes. The City Literary 
Institute's figures for students in the ÍĬŸÎÌĚand 21-34 
groups are considerably lower than the corresponding figures 
for either Morley College or Goldsmiths' College. 
The distribution of Age Groups for the City Literary 
Institute are as follows:-
TA13LE C.L.I 
Age Groups (%) 
Age Group 
16-20 
21-34 
35-44 
45-64 
65+ 
TABLE C.L. 2 
Question 2 (c)i 
of adult music students in all three colleges. 
City Lit. Goldsmiths' i:forley 
2.2 11.6 3.2 
31.2 49.0 40.7 
15.6 20.5 18.7 
30.9 14.0 30.0 
20.0 4.8 7.3 
. . . . . 'Do you consider your playing to be of 
a high standard? 
ii ••••• 'of an intermediate standard?' 
Number pf students High standard i Intermediate standard ii 
67 11.2% 
260 43.7% 
From a total return from all three Institutes of 1492, the 
ŪŨŨÙŸŞŤŲĚ of students who considered their playing to be of a high 
standard was 176 = 11.8% 
For a comparison with the other Colleges turn toTABLE M 2, 
where it will be seen that the number of City Literary 
students who consider their playing to be of a 'high standard' 
is midway between the other two Institutes. Where students come 
ȚŲŬŸĚan even spread throu;hout the five age categories (as in 
the case of 2orley), more students attribute themselves with 
a higher standard of ŮŤŸȚŬŲŸŠŪȘŤĦĚ Goldsmiths', with its recent 
er:1phasis on large student nu:nbers in the lower age categories, 
has the lowest ŸŤŲȘŤŪWŠŦŤĚof 'high standard' players. This 
is to be expected, as proficiency and standards demand time 
and experience to develop in the performance of music. 
adult music students 
Question 2(b) ••••• Please name the instruments you play •••• 
About thirty different instruments were mentioned in the 
replies, mostly following what might be described as a 
'tradi tional pattern'. There is' an obvious majority who play 
keyboard ÙŪVWŲẀŸŤŪWVĦĚ 349 stuients play the piano, while 10 
ŸŬŸŤĚplay the harpsichord, and four play the clavichord. 
Strings figure ŸŲŬÜÙŪŤŪWŨXĚwith a total of 82 students who 
play violin, viola, cello or double bass. 
Percentages are as follows:-
pianoforte = 349 (58.6%) 
guitar = 85 (14.3!) 
recorder = 65 (10.996) 
violin = 49 ( 8.296) 
clarinet • 28 ( 4.7%) 
'rhe above list, that represents the frequently mentioned 
1,3 
ÙŪVWŲẀŸŤŪWVĚbears an interesting comparison with :1orley College. 
Both music TŤŮŠŲWŸŤŪWVĚprove the popularity of the same five 
ÙŪVWŲẀŸŤŪWVĚwith the piano still a first choice with the 
students. 
Only' afew peo ŸGŨŤĚ showed any particular interest in 'Early 
-. . , 
.',US1C • The lute was .llentioned 4 times, and the renaissance 
and baroque flute once only. Brass too did not register 
very large nu;-}bers. 2 played the tru:npet, 2 the tuba, and 
3 the tro1.bone. "doodwind instruments, on the other hand, did 
figure with larger ŪẀŸŞÌŲVĦĚ
oboe = 12: flute = 13: clarinet = 28: bassoon = 11 
C,uestion 5 (vii) What kind of music has a snecial anneal 
to you •••••• other music (please s?ecify) 
About forty five additions were given beyond those listed 
in the pre coded question. One or two suggestions stand out 
as illeriting some special consideration, as they were mentioned 
by a considerable ŪŸŞŤŲĚof students. 
Sixteen students specified their interests to be in ŞŠŲŬŸẀŤĚ
music (2.7%), and fifteen (2.5%) say that they have an 
interest in rock music. Figures may also help to show the 
feelings of some students:- interest in Indian music 6: 
soul 2: reggae 2: ŮẀŸŸĚrock 4: ȚŨŠŸŤŪȘŬĚ3: ethnic 3: 
Latin American 3: show music 4: pop 5: Arabic 2: blues 6 
Other students mentioned topics such as:- church music, 
oratorio, quartets, chamber music, choral and organ music. 
These have not been recorded in detail, as in many cases they 
could and should have been included under one of the given 
headings in the question. 
Question 1 (iii) ••••• How did you come to hear about the classes 
ŸŬẀĚare attending? ••• some other means 
Apart from GŸŤŲVŬŪŠŨĚ recommendation' and 'college publicity', 
the main source of hearing about the classes at The City 
Literary Institute was through the publication 'Floodlight' 
(ILEA). 29 students mentioned this (4.9%). Very few other 
sources were given. Five were made aware of the classes 
through what can only be described as 'personal initiative', 
2 from public libraries, 1 from the national press and one 
by attending a concert. 
Question No 18 (i) Country of Origin. 
British males tend to refer to their origin, when British, 
as U.K. The overall figures were 471 = 79%, made up of 
English 293 = 49% and United Kingdom 178 = 30.0%. 
The percentage for British Students at The City Literary 
Institute agrees with the percentage at Morley College. 
The lisx that now follows is a varied one, and accounts for the 
remaining 21%. From the USA -II (1.8%), Scotland 8, ĻẀVWŸÙŠĚ9, 
Germany 9, France 4, Italy 5, Wales 5, S. Africa 6, Japan 4, 
Ireland 5, Israel 3, Greece 1, Spain 1, Holland 2, W. Indies 
(various towns) 5, Iran Tehran 1, Nigeria 2, Egypt 1, 
Turkey 1, Cyprus 1, Brazil 2, Czechoslovakia 1, N. Zealand 2 
ŅŲŸŪĚ2, Colombia (SA) 1, Mexico 1, Canada 2, Philippines 1, 
Belgium 1, Uganda 1, Poland 2, Ukraine 1, India 2, 
Switzerland 2, Venezuela 1, Argentine 1, Denmark 1, Tasmania 1, 
Overseas 1. 
Cross References against Male and Female Distribution 
TABLE C.L. 3 I'"!ale & Female distribution throughout the Age Groups 
16-20 
21-34 
35-44 
45-64 
65+ 
Totals 
i>1ale Female 
5 0.85 8 1.37 
76 12.99 106 18.12 
37 6.32 56 9.57 
70 11.96 108 18.46 
34 4.10 95 16.24 
212 373 
From the table, M = 212 (36.24%) 
F - 372 (63.76%) 
No Sex Given 
; 
3 
1 
6 
2 
12 
585 + 12 = 22.1 
In addition to the foregoing figures, 1 'no age'. only was returned 
and 8 had 'no age and no sex' 
given 
For cross reference purposes, only those giving their sex 
and age groups have been included in the overall ȚÙŸŤĚof 
585 Males/Females 
TAELE C.L. 4 
ŅŪVWŲẀŸŤŪWVĚplayed and standards of performance assessed by 
Males and Females in different Age categories 
from question 2 of questionnaire 
No in Age The most Standard of Perfao.,mance frequently HIGH INTERHEDIATE group group nlaved instrurnent 
piano 5 
8 16-20 guitar 2 2 3 
vln 2 recorder 2 
piano 62 
106 21-34 clarinet 29 10 48 
recorder 23 
vln 9 
piano 33 
56 35-44 guitar 9 6 24 
recorder 8 
vln 8 
piano 78 
108 45-64 recorder 10 7 52 
·vln 8 guitar 7 
piano 59 
95 65+ vln 8 15 30 
recorder 6 
HALE . 
5 16-20 piano 2 1 5 
gui tar 26 
76 21-34 piano 22 6 40 
recorder 6 
piano 21 
37 35-44 vln 4 6 19 
guitar 4 
piano 33 
70 45-64 clarinet 8 7 25 
recorder 6 
24 65+ piano 16 2 13 organ 2 
.The above table lists the instruments that were most frequently 
mentioned. The piano is clearly the first popular of instruments 
in all of the age groups. It is interesting to compare the 
number of pianoforte players in the 65+ age group with those in 
a similar category in the other two colleges. In the 65+ female 
"group, the standard of playing would appear to be very high. The 
ŦẀÙWŸĚis significant for its steady decline of performance 
as the student age increases. 
TABLE C.L. 5 
Students who claim that they do not sinf ĜŸẀŤVWÙŬŪĚ3) and 
students who can read the music correct y ŸŰẀŤVWÙŬŪĚ4).-
As stated previously, this question ŸŠXĚhave been misunderstood 
by some students. The music was included to determine a 
student's ability to hear the sounds mentally: i.e. as a sight 
singing exercise. Therefore it seems highly probaple that the 
students who claimed that they could read this correctly, 
is an over estimation. 
FEr1ALE 
r 
No in Age Do NOT sing CAN read music 
group Group at all % correctly (4i) % 
8 16-20 4 50.0 ·4 50.0 
106 21-34 41 38.7 42 39.6 
56 35-44 19 33.9 25 44.6 
108 45-64 53 49.1 43 39.8 
95 65+ 51 53.7 43 45.2 
r1ALE 
-
5 . 16-20 5 100.0 2 40.0 
. 
76 21-34 45 59.2 23 30.3 
37 35-44 20 54.0 13 35.1 
70 45-64 42 60.0 21 30.0 
24 65+ 13 54.2 13 54.2 
The clear trend from the above cross reference of I1ale and 
Female distribution, is that the males are much less·inclined 
to sing than are females. This is true of all age categories. 
This fact illay also support the suggestion that the question on 
the reading of the music was interpreted differently by the males, 
for there is a strong correlation between the abilities to sing 
and hear music mentally. It is clear that a very high 
percentage of adult music students do not possess a keen aural 
ability to enable them to hear 'written music as a mental 
sound' • 
.' 
TABLE C.L. 6 
The reasons for studying music (question 8), and students' 
preference (12) for the len th of time iven to course 
instruction set Hale distribution 
FEHALE 
No ill Age Studying music for Preference for Course time group Career group Personal Short and Longer & (possible interest Intensive % more gradual % 
8 16-20 3 5 2 25.0 4 50.0 
106 21-34 18 88 17 16.0 62 58.5 
56 35-44 7 49 7 12.5 36 64.3 
108 45-64 3 99 12 11.1 71 65.7 
95 65+ 1 91 4 4.2 67 70.5 
MALE 
- 5 16-20 3 3 3 60.0 1 20.0 
76 21-34 21 51 20 26.3 37 48.7 
-
. 
37 35-44 3 33 3 8.1 26 70.-3 
70 45-64 1 67 9 l2.a 48 68.6 
24 65+ 24 4 16.7 7 29.2 
In a few isolated cases students chose to record that they 
were studying music both as a career and for personal interest. 
These are included in the final figures. The inclusion of the 
16-20 group is not important, as for many it was their first 
term at the Institute, and they had not sufficient experience 
to form a reasoned opinion. While there was a clear desire 
for courses that are longer and more gradual, it should be 
noted that this choice increased with the older age groups. 
As might be expected, stUdents who stUdy music as a possible 
career came mainly from the younger age groups.i.e. up to 
the age of 35 years. 
THE OPEN -ENDED QUESTIONS ASSESSED 
The open-ended questions introduced into the questionnaire 
afforded an opportunity for students to state in more detail, 
some 'of their aims, ideas, concerns and needs related to the 
nusic courses and to the tuition. There was a valuable and 
large response to these questions, from which qualitative 
information has been collected. It has been transferred to 
index cards for easy reference under the following headings:-
A Individual aims and purposes in studying music 
10 
B Student needs for consideration in future planning 
C Student views on existing teaching methods 
D Students' musical background 
E Beneficial classes and courses 
F Other comments (general and amusing) 
For easy reference, the index card system is in two different 
colours. One denotes appreciative and positive ȘŬÜÜŤŪŸVŊĚ
the other concerns criticisms and negative comments. 
The open questions were numbered as follows (taken from the 
questionnaire) 
•••• No. 9 'wnich of the classes you are attending, or have 
attended do you consider to be the most beneficial?' 
No.15 'Have you any special aim towards which you are 
working?' 
No.17 'Please write your comments as to the kind of 
courses you would like to see offered, and the ways 
these might be taught.' 
Question No 9 •••• Beneficial classes and courses 
About 110 classes were mentioned by students as having been 
beneficial to them over the years at ŸUŤĚCity Literary 
Institute. A few students included classes they have attended 
at Morley College. .The majority of students referred to the 
excellence of the classes and were well satisfied (see ŸẀŤVWÙŬŪĚ
No 15). 
The list which is given here is selective. It does not 
include those classes that received less than five ȘŬŸŸŤŪTŠWÙŬŪVHĚ
although many others were much appreciated. 
PRACTICAL ÖNŎŃÕŅMŸŸÔĿNĚ
City Lit. Opera 16 opera workshop 5 
City of London Choir 28 solo singing 8 
choral singing 15 
singers' workshop 9 
13 singing ŲŤŮŤŲWŬŸŲŤĚ12 voice production 
chamber music 14 cello WŤȘUŪÙŸẀŤĚ5 
recorder consort 6 oboe WŤȘUŪÙŸẀŤĚ6 
transitional guitar 7 recorder 13 
big band 8 clarinet 18 
cello repertoire 6 
intermediate guitar 10 
guitar ensemble 19 
Piano classes - the references to these classes were very wide 
showing the complete coverage from beginners to advanced and 
recital classes. The most widely acclaimed classes were:-
introduction to the keyboard 8 beginners' workshop 12 
group piano classes 6 transitional piano 14 
practical piano 9 piano playing 50 piano-repertoire 20 
piano WŤȘUŪÙŸẀŤĚ10 intermediate piano 29 advanced piano 5 
THEORY, GENERAL MUSICIANSHIP, etc. 
Ear training (aural) 43 practical musicianship 55 
keyboard harmony 22 analysis 13 musicianship 62 
University Ext. (harmony) 7 Dalcroze Eurhythmics 6 
composition 11 
HISTORY AlID APPRECIATION 
Husic appreciation (or appreciation of music) 24 . 
exploring music 19 listening to music 16 approach to opera 16 
Sounds and Symbols 6 Learning from Masterpieces 19 
Lunchtime Miscellany 13 
Other classes mentioned included the Extra-Mural 'History 
of :'!usic' diploma course and string ŸẀŠŲWŤWĚcourses, Listening 
for Enjoyment and the Language of r.tusic 
Question No 15 •••• 'Have you any special aim towards which 
you are working' 
A very wide range of replies ŪŨŨÙŸŞŤŲÙŪŦĚ over 400 have been 
indexed for reference. The information has been cross 
referenced with the Nale/Female distribution and in relation 
to the different age groups. Some selection has therefore 
been necessary. wnere similar ȘŬŸŪŤŪWVĚwere made by different 
students, although the wording was slightly varied, the 
repetition is show by the inclusion of a figure to indicate 
the frequency. The sign / implies another c.omment on the same 
lines. 
While most ot the students say they attend classes for 
pleasure and enjoyment, the majority have well determined 
intentions and aims in their study. The majority of students 
are seeking \vays to improve their practical performance 
skills and this is shown by the consistent emphasis on 
improving standards of overall musicianship. 
Students appear to be looking for more than just one aspect 
of musicianship. Pianists, for example, ŲŤŰẀÙŲŸĚother musical 
knO\vledge to run parallel with such matters as technique. 
As with Morley College students seem to be looking for 'wider 
horizons' of musical study, although this was not so strongly 
stated at this college. 
With larger ŪŨŨÙŸŞŤŲVĚ in the older age groups, it was qbvious 
that their main aim was for pleasure and enjoyment but still 
strongly motivated towards improving standards of personal 
achievement. 
Individual aims and purposes in studying music •••• students' 
comments 
ny own pleasure and leisurely self discipline and maintain 
12 
interest to carryon daily existence meaningfully (65+ F) 
- music for pleasure in ŲŤWÙŲŤŸŤŪWĚ2 / to improve 3 / purely 
recreational and for personal pleasure 13 / personal 
enjoyment 10 / satisfying use of time / satisfaction 
- a greater love and ÛŸŬŴŨŤTŦŤĚof music / personal enrichment 
- for general interest / to learn more about music / to 
enjoy listening I am 72 years old, and music is an escape 
from this unhappy world 
13 
- personal improvement /leisure only / recreation in retirement 
- to enjoy playing and singing more 2_/ to lmprove 2 / interest 
only 
I sing because I enjoy it 
- participa t-ion in small ensembles for pleasure (cellist) 
- no aim particularly 60 / not now / ŪŬŪŸHĚ having passed 
that stage 
PRACTICAL SKILLS 
to widen knowledge of choral works / enjoyment / to 
enjoy playing 
to improve my piano playing 16 / good ŸẀŠŨÙWXĚpiano playing 3 / 
Grade 8 
to reach a fairly high standard in piano playing 4/ 
improvement in piano playing 2 / for keeping my ȚÙŪŦŸŲVĚ
supple (65+ F) / to play piano fluently 2 / to improve 
technique 10 / more efficient performance as a soloist 
- ȘUŸŞŤŲĚmusic playing 2 / to play well enough with other 
people 2 / efficient piano playing 
- to keep the voice in practise / I want to be a good baritone 
- to play to an audience / a competent bassoonist 
- to widen repertoire / to play with a better understanding 
of the music 2 
- to playas best as possible 2 / to help myself in playing 
the piano 
to sing competently 3 / to improve my skills / to improve 
my personal performance / mastery of the piano and ability 
to read music ŸẀÙȘÛŨXĚand fluently / playing more difficult 
works / to increase my knowledge and piano in particular / 
to get into a good choir 
- I wish to finish the course with a good command of guitar 2 
- to become a vocal soloist in my choir (Wales) 
to be able to progress (piano) without taking lessons! 
- would like to achieve 'operatic' voice and sight singing 
- LRPJ1 singing and Covent Garden or Coliseum / T. Diploma 
in singing perhaps next year: ,all the work has been done 
at the C.L; classes 
- I would like to join a choir 
to play the 'cello and make music with it / to play in 
amateur orchestras 2 
to play without music / to play to the best of my ability 4 
to sing in a professional choir 
- a diploma in wood wind to ŤŸŠŞŨŤĚme to teach 
I hope to sight sing well enough to sing in a national choir' 
- competence in piano playing / piano duets or .2 pianos and 
evenings of 'making music' 
- to be able to VÙŦUŸĚread and play by ear with competence 
and style / to read music 5 I to play well 5 / very well 5 I 
to become a better sight reader / to sight read very well 
and to be eligible to join a good choir 2 
to improve my playing standard if possible 8 / to play better 2 
- to be able to play the piano for mission works I to produce 
a good sound 
- T Diploma in pianoforte 2 and social music making / 
diploma-perform • 
• 
- improved accomplishment a.."1d performance 
_ chamber groups 4 ĜŸẀŠŲWŤWVĚ2) & efficient orchestral playing 2 
- to improve my vocal instrument 2 and to express myself 
emotionally / to sing well 
- to be able to play the clarinet 2 / competence on clarinet 
with a view to joining an orchestra / play oboe in local 
amateur orchestra / to peform adequately as an amateur 
- ŴŸẀŨTĚlike to reach standard to play Chopin / Bach and 
Hozart; etc. 
- facility in playing and sight reading 
- to improvise with ease 3 / to become a better accompanist and 
all round musician / the highest possible "choral standards 
to keep up my standard of playing 
to play at least one piece flawlessly / ·proficiency 
(instrumental) 5 
to improve my singing / solo / to sing in a better choir 
playing an instrument with full understanding of the theory 
- a wide, representative repertoire of professional music for 
use in recitals 
I would like to be part of a wood wind group / to play more 
competently in an ensemble 3 / to regain former singing 
abili ty, lost due iD illness 
to continue piano studies / accompanying for hymns / towards 
recital 
towards piano recital/to improve singing repertoire 
for the purposes of teaching 
to be able to play oboe well enough to join an orchestra / 
chamber groups 3 
- to build up a repertoire / to entertain friends 2 
- eventually playing for ballet classes 
to sing with others 2 / to play 'cello in a group / in 
public / to improve 'cello playing / ensemble work 2 
- WŬŸÙÜŮŲŬẂŤĚmy playing and teaching 
- to playas a soloist with an orchestra 
PAGE 
MISSING 
IN 
ORIGINAL 
me to join in amateur group / to improve musicianship 7 / 
to learn ŸẀVÙȘŠŨĚnotation 
B. Hus. Durharn / O.U. / B.A. / A level music / grade VIII 
theory for entry to college 
- development of composing techniques 6 / compose as best 
as possible 
I'm hoping to orchestrate some ŸẀVÙȘĚwhich I have written 
- developing a capacity towards musicianship, to include:-
composition, improvisation and good sight reading / to write 
, . 
popular tunes or ŸẀVÙȘĚ for a play / to compose better / to 
arrange music in 3 or 4 parts for recorders, etc. / ability 
to orchestrate 2 
APPRECIATION 
a finer appreciation of music when listening 
ability to 'near' written music and write without recourse 
to an ÙŪVWŲŌŸŤŪWĚ
- to increase understanding 4 / to listen with understanding 4 
to develop musical potential - to add to knowledge 
- a greater appreciation of music / to understand more of 
what I listen to 
- learning to read a score 2 / a greater awareness when 
listening to music 
to improve my own teaching standards 
1t 
- to learn to listen for the finer points in music instruments, 
harmony, theory, etc. 2 
- I want to be able to appreciate the many great symphonies, etc. 
- I aim to recall ȚŠŸÙŨÙŠŲĚ themes at will/better appreciation 
- to make me more familiar with the kind of music I enjoy 
- informed appreciation / to understand form and texture of 
orchestral and chamber music 
- to ŸŤẂŤŨŬŮĚmusical appreciation in depth / wider appreciation 
- to be more appreciative of the structure of musical works 2 
and have an historical perspective of composition / knowledge 
of co:nposer / music 
to appreciate ŸẀVÙȘĚas a whole entity 
GENERAL AIJ1S 
- to improve / increase my musical knowledge 5 / and 
general performance / general improvement 
- I prefer chamber music, and should like to perform a work, 
but I would not use it under my present circumstances / to 
continue to enrich my life 
- to reach highest possible standard / to use retirement 
joyfully and positively 
a greater understanding of music / to improve and so progress 
- self education / to deepen my knowledge 4, so that I can 
hear better what is happening / an overall general knowledge 
to understand and enjoy music 
- just to play and understand music much better / general 
improvement 
a gooa musical education(F 65+) 
just finished 'History of f1usic Diploma t endeavouring to 
improve on keyboard 
- interest, satisfaction and retaining knowledge / getting to 
the top grade 
- to play during school hours for classes of children 2 
- to be able to express my musical ideas 
- yes, I would like to learn jazz, Islamic and Greek music 
- would like to join an orchestra or wood wind group' 
employment in a musical/make a living teaching music 3 
understanding the styles of music in harpsichord repertoire, 
and improve my practical ability 
to learn more choral music 
- yed, to become an old· age prodigy! ! 
- to teach music to ages 13 up (USA) 
I 
I I 
to pas s external exams at ReI"I or GS?1D 
- to be a soloist and a conductor / to perform, teach and 
play informally with ease 
- a professional career in music as performer and teacher 
- to obtain parts and eventually 'leads' in opera / to be 
with music full time 2 
to take a T. diploma in music and to sing semi professionally. 
- I should like to feel I was musically literate, instead of, 
as I now feel, semi literate 
- to hear what notes I see, and make sure of what I hear 
- fuller participation 
deep love and interest of music both technical and performance 
- not to let it drop 
- to become more musical and better technically 
- music therapy 
I may seek qualifications in order to teach intelligent 
adult beginners working out a system to help them avoid 
the many false starts ŴUÙȘŸĚI have suffered 
I am thinking of taking an examination sometime, when more 
competent 
- any class taken by R.P. 
- LRM.f (long term aim) 
the satisfaction of being a better musician and pianist, 
and thus a better person 
- to be able to play well and perhaps to teach 
I want to be a good musician / to attain a standard as 
near to professional as possible / a fair knowledge of music / 
general knowledge 3 
to discover as much ŸẀVÙȘĚas possible / moretime on classics / 
full musical knowledge 
- to develop confidence 2 / and proficiency 3 
- to gain as much practical and theoretical knowledge of music 
io 
as possible 
to understand what I'm singing and to compose 
- ARC a possibly 
to write, play and appreciate music in many forms 
- to have my own band 
to continue in the City of London Choir 
- I'd like to take a break from my profession and teach 
guitar for a couple of years. I'd like to play in an orchestra 
or chamber ensemble 
to overall personal improvement in standards 2 / musical 
competence 
- become master of my instrument - theoretically and practically 
- to take a diploma externally of the R.S.M. 
- I normally work towards a musical examination of some kind 
- to get through grades and diploma 
- in session work 
a place in a college of music playing classical guitar 
- seni professional jazz musician 
complete musical literacy 
I intend to study in the Conservatoire of Madrid 
students' Criticisms 
I find that the 'beginners', elementary and consort classess 
(recorders) do not easily accommodate all levels of. ability 
Question No 17 •••• Elease write your comments as to the kind 
of courses you would like to see offered, 
and the ways in which these might be taught 
ØUŤŲŸĚwere over 300 replies to this question, and about twenty 
criticisms. The vast majority of students were very satisfied 
with the classes they have attended at the City Lit., as 
the figures below show, and many remarks were complimentary. 
As with ;Iorley there is a strong desire for much smaller 
classes, and this inspite of some structured teaching that 
allows for group work. Nore careful grading of certain classes 
also appears to be ȚŬŲŤŸŬVWĚin students' minds. 
There is a wish from many adults for more opportunities to 
play together in some form of ensemble music making, and there 
are many requests for weekend courses, short courses, and 
classes offered at different times from those in the present 
timetable. 
Although the list here is long, it is selective. Further 
details can be found in the indexed records under B. 
Students' comments 
Perfect / all that one could require / adequate 4 / 
nothing but praise / continuance of present courses / happy 
. 
with present standard 2 / very satisfied 22 / no complaints / 
practical musicianship classes are ideal 
- class fulfils my aim, as at present 12 / although I studied 
for some time under various excellent teachers and professors 
at Conservatorium and University, I believe there is 
something even more helpful in both the repertoire and 
composition classes at City Lit. to day. 
more musical appreciation time for greater ŠŮŮŲŤȘÙŸWÙŬŪĚ
and knowledge of opera 
a class for madrigal singing 2 / say 50 singers which splits 
up after a few weeks into 5 groups of 10 singers / classes 
in church music, Gregorian chant, etc. 
a week in the country (summer term) expressly for studying 
madrizals and then giving a recital in local church 
Smaller groups I classes for piano 4 I singing 6 I 
instrunental 5 I musicianship 2 I prefer smaller classes 
(8-10) 13 I even at twice or three times the present fees 
smaller classes so that standards coincide more 2 I practical 
classes could be smaller 3 I subsidised smaller classes 
- say, a·limited number of students (8), where general level 
of class is fairly equal (aged 88) I essentially an 
individual approach by tutor but discussion of music and 
students' work for the benefit of all 
adv.1 inter. piano playing and some theory •• perhaps in 
2 classes on the same day 
- I would like correspondence theory classes •• Grade V 
particularly 
morning piano classes and tests before joining (F 65+) 
- an evening musicianship class similar to Mr. Frs afternoon 
class 
VȘŬŲŸĚ reading geared·to those who find this difficult 
would like to see recorder ·orchestra formed, as this gives 
opportunity for players to take part rather than consorts 
keyboard and SiR courses, with SiR at piano group classes 
listening to music, with explanations, stories of opera 
with extracts 
I would like to see more piano classes •• grade beginners, 
intermediate in all institutes 
a class to offer specialisation in the memorisation of 
major works 
a piano teaching class 
more ȘUŸŸŞŤŲĚmusic and accompaniment classes 2 I afternoon 
challber class 
I ŸŬẀŨTĚap?reciate it if block bookings could be arranged to 
concerts and operas at a price most people can afford. I feel 
that this could be helpful to both tutor and students (F 65+) 
- operatic course 
individual ÙŪVWŲẀŸŤŪWŠŨĚ teaching 8 / for vocal tuition / 
for theory / and for aural training / A.B. exams 
L'lore ear training and fundaf!lentals of music 
- history of styles in music and analysis 4 
ŮŬVVÙŞÙŸÙWXĚof improving courses by use of visual aids 
e.g. 'overhead projection', acetate squares, film roll, etc. 
- more choirs and choral groups on the linesaf the City of 
London Choir 
extension of instrllinental tuition to include all wood wind 
and brass / individual tuition for wind ŸŪVWŲẀÜŤŪWVĚwith more 
chances of performance in public a.lld in getting compositions 
played in public 2 
voice production classes which are limited to students of 
one voice compass 
- suggest that a payment of a small fee (lhr. or ! hr.) a 
piano could be made available for musicianship classes -
particularly for those who do not possess a piano at home / 
home not suitable 2 / to use piano for practising 
- a theory course similar to the grades of the 'RAM 
university classes leading to qualifications 
a course where small groups of players could study, say 
wind quintets, chamber music •• perhaps with guidance / chamber 
/ instrumental ensembles 4 
a course in harmony and counterpoint would be a valuable 
addition to the courses at the City Lit. Also, a course 
for orchestration. 
Piano duets 4 (or two pianos) 3 / piano ensembles / to 
play the piano in parts more 
- would like course 'incorporated' in the appreciation of music 
which discusses the merits of performers ••• performance on 
records, and their various techniques. Class discussion 
with lecturers own co:rnments 
- ŸŬŲŤĚbeginners' graded i.e. absolute beginners; semi-
beginners; beginners with masses of tuition as opposed 
to those with once a week coaliunal lesson 
I would like an advanced / inter. piano class in the early 
evening 
- I would like the offer of a sight reading course (day time) 
- a weekend course for recorder playing 
a course of study modelled along the lines of the GUildhall 
music therapy ŮŲŬŦŲŠĴŸŤĚ•• yet, less intensive, as part time 
course (USA) 
- string ensemble class 
- improvisation class at elementary 5 / transition levels / 
for vOice, guitar, piano, etc. 
- would like more help with advanced recorder and advanced 
piano playing •• not evenings 
- more ŸŪȚŬŲÜŠWÙŬŪĚand discussions on differences of classical 
and romantic periods ••• types of works 
- piano technique for 'late starters' ••• to overcome tension, 
sight reading 
a course which incorporates listening for part of the period, 
with say one third devoted to 'brushing up' theory in general •• 
not necessarily a complete analysis of the work 
very small classes, to allow for gr9uP discussion and 
individual requests for repetition, with instrumentalists 
in attendance to demonstrate 
more classes from 'scratch' for singers to read music. 
Someone to teach score reading 3 or at least score following ••• 
a reqUisite for University Tutorial classes from which some 
of ' us are now excluded 
_ would like private tutition offered to members of a class 
at times to be arranged with the tutor 
perhaps a diploma class offered? 
I should like singers encouraged to learn something of the 
languages they sing (in class with the singers ••• say, for 
one term) 
- more elem. groups / classes 
a course geared to writing popular music •• through the keyboard 
- longer musicianship classes 
jazz and rock technique courses 5 / the psycho-dynamics of 
piano playing 
tutorial classes on (a) instrumental music (b) chamber music 
(c) comparison of music periods 
at transitional piano level, to have 15 minutes of theory 
each week 
weekend classes 2 / for theory and practise of guitar 
playing / weekend classes / a summer ear training course 
I would like to take part in works requiring both orchestra 
and ohoir ŸŸTĚfor both to be rehearsed by the same 
conductor (as at ŸÍŬŲŨŤXĚCollege •••• pre war ) 2 
a course in piano tuning and maintenance 3 • • • for part 
time work after retirement 
I would like to see a broader spectrum, to play in groups 
using other 'early' instruments e.g. flutes, crumhorns, etc. 
movement for opera singers 
- specialised topics:- such as (in small groups):- Mozart's 
Piano Concerti, Beethoven's String Quartets, Schubert's 
Piano Sonatas, etc. 
more course on individual composers ••• 6 weeks 
- a class which taught the mri.nitiated to read and understand 
'avant garde' scores and perform the music 2 / contemporary 
,m ..... "'6ic 
- ŸŬŲŤĚbasics please / a short introductory course where 
students can tryout individual instruments before 
committing themselves 
- a concerto class / piano classes with 'guest' lecturers 
- workshop / mixed ense::1ble workshop 
- more baroque 6hailber "groups 
a special course in arranging music, as distinct from 
composing 
I would like to attend a day class which offers both piano 
playing, theory and interpretation of music 
a master class for string ŸẀŠŲWŤWVĚ (where" each plays a 
" 
movement and is criticised by the tutor) 
- more audience participation to be encouraged (not a player) 
- practical musiCianship (R.P. variety), where theory and 
practice are put together. Husicianship during the day / 
ear training' during day 
the 'cello class is very good, but needs a little more 
individual tuition. This would be very welcome 
- more. occasions to play with other instrumentalists 
accompaniment, 'pairing' off ••• e.g. piano & violin / 
clarinet and singer, etc. 
- more afternoon classes in Spanish Guitar •• some dealing 
with writing harmony, composition and practical music 
there seems to be a shortage of classes for string players 
of varying standard. Small classes where individuals have 
to 'expose' themselves are best. 
more classes on analysis of works / more personal ŸẀÙWÙŬŪĦĚ
It would be helpful if only very limited individual tuition 
could be ŦŸẂŤŪHĚ and then form small mixed instrumental 
groups to supplement single instrument classes 
- a study of harmony of different periods 
- a course on music and ballets ••• illustrated with slides 
and records, etc. 
I know a number of blind and partially sighted people who 
would be interested in a braille music / musicianship course 
- building up a folk song repertoire course 
- a more tightly structured course, where you cover definite 
elements of theory in a progressive fashion 
I think it is important that elementary voice production 
and elementary sight singing should be linked •• e.g. same 
day (evening, and there should be a second year) 
I would like some interaction between different music courses, 
in order to further small performance groups 
a Renaissance group with tuition 
ĦŸĚ class of piano playing combined with musicianship for 
singers, so-they can relate practical to theoretical 
courses as they are, but let there be a certificate or 
diploma (Nigerian) 
more drama and opera courses together. Full scale productions, 
individual coaching of arias, etc. 
divide class time into parts for playing together 
guitar classes of not more than 10 pupils, informal musical 
evenings 
instrumental classes with a chance for individual work 
and group performance (less) with individual / 'pairing' 
for instrumental tuition 
more classes during the week 
theory lessons with an emphasis on aural in small groups / ear 
tests on tape? 
appreciation classes with discussion of style and structure 
of music and historical background. Practical instrumental 
classes towards a particular grade or diploma (piano) 
- solo guitar class for those aspiring to professional standard 
a course in basic musical/operatic criticism. Present 
courses are too 'high pitched' 
. -
more beginners / elementary singing classes / a pianist 
might be in attendance ? 
a competent person is required, to whom you could go to 
discuss musical matters, from the most elementary to 
advanced levels i.e. a musical consultant with 'surgery hours'. 
These sessions would last from 5-15 minutes. Class tutor 
cannot be expected to deal with these problems. I'm not 
sure that the Head of Department is the right person to 
take on this sort of job for two reasons. (1) it would be 
impractical as regards the work load, (2) -I'd feel too 
embaaassed to go to the Head to discuss a very elementary 
'" problem. Hany'people would shy away 
short, intensive courses on detailed aspects of instrumental 
playing e.g. baroque playing, fingering, techniques, etc •• 
would be helpful 
- a wider range of piano tuition to cope with all abilities 
a piano class with time set aside for theory 
theory instruction to TÙŮŨŬŸŠĚstandard / standard towards 
examinations 
opportunities to attend occasional seminars given by leading· 
established instrumentalists 
I would like to see courses for musical hfstory with set 
works 
an occasional short full time course (e.g. 3-5 days) 
3 or 4 year courses of evening classes in musicianship, 
hanmony and composition based on the books of Paul Hindemith 
Question No 17 Criticisms 
I consider the courses offered ŬẂŸŲĚthe past 30 years have 
been good, but I con$ider that auditions for grading should 
be more strict. I have heard good singing in elementary 
classes and bad singing in repertoire classes 
- There appear to be no facilities available for the 
preparation of Durham or Dublin B Hus. degree. Could 
something be done about this? 
- some classes clash as to times e.g. harmony and repertoire 
there are too many classes on the same day of the week 
many piano teachers have no idea of the physiological basis 
for what they do 
- avoid clarinet choirs (more chamber ensembles) 
there is a gap between early music and nineteenth century 
music (more baroque groups) 
the teaching of ŸŨŠXÙŪŦĚtechniques on a group basis has 
disadvantages, owing to the limited time for individual 
playing and tuition 
there must be at least 15 minutes per student in the class. 
There is not enough time (singing) 
- fewer pupils in recital workshop and lieder to save waiting 
VŤẂŤŸŠŨĚweeks before singing, as happens now, when a pupil 
gets attention 
there should be auditions for all singers who want to 
join the 'solo' classes. The standard could be very high 
for pupils who work seriously 
those who cannot improve should be left out, as they slow 
the progress of others 
at the moment, I cannot see the wood for the trees 
• • • 
music theory at an accessible time (not mid week lunch hour) 
- ensemble guitar class with ŸUŲĦĚ or more practice period 
in an allocated room. The tutor is needed full time only 
before and after this 
- if homework is given, there should be some way of keeping 
tha class going whilst individual work is marked. Courses 
could be more demanding (i.e. preliminary musicianship) 
I agree that in an ÙŪVWŲŨŨÙŸŤŪWŠŨĚ class one should play 
those pieces they wish to, but, it would be useful if 
. photo copies were handed round to everyone else in the 
class, to follow teacher's ȘÕØUŸŤŪWVĦĚ
beginners' piano is extremely boring, because it moves 
too VŨŬŸŨXHĚ smaller classes would help 
- this year 77/78, violin advanced class was fortnightly and 
3 hours long; I do not consider this satisfactory. 
Previously, they were too short and weekly. 
to my mind there is not enough 'academic' music taught at 
an early stage (Austria) 
- theory .• very few classes available for A.B. grades 
your classes in music are much too advanced. You take for 
granted that-students know the basics. Some leave every 
year. Students remain silent because they are. ill at ease 
not knowing a word you're cackling about (Ireland) 
I consider that the classes at the City Lit. to be too 
large, especially practical-playing classes 
how can you learn, if you can't try your piece again? ••• 
due to insufficient time (singing class) 
the existing singing ŲŤŮŤŲŸŬÙŲŤĚcourses are of. too high 
a level and many are lacking clear explanation regarding 
the areas covered on the offered course (overseas) 
- I should like to see less ŤŸŮUŠVÙVĚon keyboard arrangement 
(in practical musicianship class), and a little more on 
arranging for voices or melodic instruments, allowing 
class members to play over examples rather than leaving 
it to the lecturer. 
- in instrumental classes, in my experience, there seems to 
be too wide a standard in each class. 
C Teaching ?'Tethods ••••• students' comments 
N.B. teachers should all be able to ?roject their voices. 
TdJlispers are of no use 
those at the City ÒÙWŸĚ VŤŤŸĚ to cover all the ways of teaching 
- our present courses of Dusic appreciation, whilst excellent 
in themselves, lack any theme or continuity 
- teaching tailored to individual requirements, and stage 
of development. How? I do not know. It would require 
too many teachers 
the courses must have:-
participation, friendly (no him and us situation) 
.. and orientated to pupils' personality 
- in a simple relaxed way, so as to take away the heavy 
mystery that ,often surrounds music, and the teaching of it 
- for practical ÙŪVWŲŸŸŤŪWŠŨĚclasses, the method of giving 
relatively difficult pieces to practise early on is ideal, 
because it gives a varied class a common objective 
. 
splitting / streaming of ȘŬŸVŤVĚfor quicker learners, 
more individual attention 
Criticism 
instrumental courses are often taught by musicians with 
no teaching ability ••• amateurs would respond to less 
able musicians but better teachers 
D On ŸJŅẀVÙȘŠŨĚ Background 
Hany matters related to the students' musical background 
have been referred to in other parts of the questionnaire 
- as a child, I was taught a little piano. Last year, I started 
at the City Lit. I was surprised to find group teaching 
much better than my earlier individual lessons (Denmark) 
E Beneficial Classes 
This has been covered very fully in the replies given to 
question No 9. Additional comments on some of these classes 
can be found in the Index Filing System under the above heading. 
- those classes where work is set or performed, and then 
is criticised by the tutor 
I attend only one class. It is enjoyable, but not really 
beneficial (piano) 
F and G Other conments (general and amusing) 
- it is high time blocks of flats were built for those 
playing instrumental music. They are needed in thousands ••• 
even practice rooms would help! 
- affection for the City Lit. which I have attended for 40 Yrs -
- I have also felt that, as a country, the one-time 
fashionable, 'community' singing was of enormous benefit 
- it would be helpful to have an accompanist available for 
singers and instrumentalists 
- large groups 'swallow up' the individual 
- everyone should be able to afford to take part. Some are 
well off, a few have inevitably reduced incomes, and some 
are very poor (skilled and unsalaried workers) 
can anything be done to alleviate the long queue at 
enrolment? If the procedure is simplified, it should not 
be necessary for the process to take 5 hours! 
t 
- I think the class I attend is suitable for both the teacher 
and myself 
- the music appreciation course is very helpful. It ŸŠÛŤVĚ
one listen in concerts instead of 'day dreaming'. 
- individual lessons are highly important in this college 
- originally introduced to the City Lit. years ago. Now, I 
wouldn't go anywhere else to study. A number of people, 
including myself, are losing enthusiasm due to unwieldy 
numbers. 16-18 on the register always attend. Waiting 
the possi bili ty of playing a solo is. rathe,r like sitting 
in a doctor's waiting room! There are often weeks during 
which many of us are unable to play even a note during the 
entire ŮŸŲÙŬTĚ (guitar) 
- may I suggest a VWÒŸŠŲXĚof the results and conclusions of 
this survey ŸŲŤĚmade available to students who have 
partiCipated in it? 
I am only at this class to sing in a choir (City of London 
Choir) 
- I think a lot of students who completed this questionnaire 
would be interested in some feed back 
- it would be worth while if Central London music activities 
were crOSS-indexed, so that people at Horley automatically 
know what's on at the City Lit. and so on 
- on Suzuki 1"'Iethod •• do you have to have a parent to learn 
with? (asked by a string beginner aged F 45-64) 
- small classes where individuals have to 'expose' themselves 
are best! 
- to receive a music degree (USA) 
As has been already ŸŤŪWÙŬŪŤTHĚmost students wrote very 
, 
highly of the classes which they have attended or attend now 
I 
at the City Literary Institute. :Iany adults obviously 
have a ŴŠŲŸĚaffection for and much loyalty to this Institute. 
Of all the three colleges, this one caters for the senior 
citizens far more. This.is shown by the hign percentage 
in the 65+ age ŦŲŬẀŮŸĚ These older students find the courses 
adequate and, in most cases very satisfying, meeting their 
needs in different aspects of the music programme. Some wish 
to bulld up on previously gained knowledge and techniques. 
A large ŪŨŨÙŸŞŤŲĚ of these students (particularly the females) 
stress that they attend for the sheer pleasure of listening 
and for making music with others. Most males say that they 
attend claises to achieve higher standards, as do many of 
the Emales. 
All students seem to agree on the need for practical teaching 
as the illajor priority. There seems (as at Morley) a need for 
broader teaching in appreciation classes, and this applies to 
most fOrills of music tuition. ŸUŤŲŤĚis a general longing to 
receive more than one aspect of tuition from any particular 
class. For example, piano students ask for aural and sight 
reading and interpretation as well as learning to play the notes. 
I1[any of the r eplies given to question No. 9 refer to this 
point of view repeatedly. Singers look for more than just a 
voice lesson. They also look for sight singing instruction, 
and theory too is often referred to in this context. 
Several requests have been made for practising facilities and 
a c03munal area for musicians to meet and play together as 
well as meet to discuss music informally. (This largely 
with the students up to the age of 40). 
The City Lit doesn't appear to cater for the needs of the many 
who want to sight sing. There is a need to be met here, for 
, I 
I 
,,' 
ŸŠŪXĚare conscious of their deficiencies aurally, and 
in particular to improve their capacity for 'mental hearing' 
of 'i'rri tten :nusic. 
A number of ŮŬÙŪWVŸJIŤŲŤĚmentioned to which reference will 
qs 
be made when the findings of all three colleges are compared. -
The attitude of some members of the City of London Choir 
often showed a lack of interest in any other activity of the 
City Literary Institute's ŮŲŬŦŲŠŠŸŤĦĻVĚone singer remarked, 
"As you must have realised, I see the City of London Choir 
very much as a choir which has rehearsals rather than an 
evening class giving instruction. I can't therefore, offer 
any coarnent on this Question". Of those members of this 
choir who returned a Questionnaire, many left Quest"ions 
unanswered almost to the point of indifference. Another 
said, "I enjoy the City of London Choir because I have 
many friends there", and another said "and I have no 
intention of joining any other courses at the City Lit." 
Choirs, by their corporate nature are usually very closely 
knit and contain a loyalty and enthusiasm for their own 
activities. For most of the singers it is the one important 
music activity of their lives. It is a pity that such good 
choirs, who need the support and encouragement of LEA's 
and Adult Education Institutes, should not perform 
occasionally for the institution in which they are ŮŸŤŠVŤTĚ
to meet and rehearse. These choirs have much to offer 
other music students through their high standards of amateur 
performance in public. 
(iii) GOLDS1,IITHS' COLLEGE 
The Quantification of Questionnaire Data 
A simple frequency distribution of the answers of the entire 
first questionnaire for this Literary Institute are to be 
found on. the sheet headed 'Quantitative Statistics and %' 
(Goldsmiths' College) 
Statistical Comments 
1. Although Goldsmiths' College has fewer students than the 
other two Literary Institutes in this survey, it has the 
highest percentage of students who attend music classes 
.. 
mainly to perform music (82.1%). An even higher figure 
is recorded for those adults who actually play ·instruments 
of one kind or another (90.9%). On the other hand, this 
college has the smallest number of adult music students 
who attend classes mainly for listening (12.0%). 
StUdents who come to classes for theoretical knowledge . I 
are rated at 39.6% which is approximately the same as at .1 
the City Literary Institute. 
2. The figure of 8.1% for those students who consider 
themselves to play at a 'high standard' is lower than 
either of the other two colleges. Even at 'intermediate' 
standard, the figure was only 49.3%. There are possibly 
two reasons for this. One is that Goldsmiths' has many 
more (indeed, most) of its adult music students in the 
younger age groups. Skills in performance take years to 
develop, hence the small number of students who classify 
themselves as being in a 'high' category of playing ability. 
'Secondly, it seems likely that in these younger groups, 
there are more beginners and consequently more students 
. ' 
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A QUESTIONNAIRE ON MUSIC FOR ADULT STUDENTS 
This questionnaire is addressed to adult music 'students 
who are members of classes taklng place during the academic 
year 1977 to 1978. Three music departments in Adult Education 
have kindly agreed to share 'in a research study that is currently 
being undertaken by a music tutor in this field. The three 
departments are from:-
,The City Literary Institute 
Goldsmiths' College 
Morley College 
It will be of great assistance if all-of the questions 
are answered. Please do not write your name anywhere on the 
paper. Your answers will be recorded and analysed anonymously. 
The Findings: As a result of this survey, it is hoped that it 
'may be possible:- . 
1. to collect information concerning the area of adult 
students' muSical background • 
2. to assess the response to classes and teaching methods 
in current use. 
30 to consider suggestions for future course programmes 
directed to ŸŤŤWĚ the needs ,of all adult students. 
At WUŸĚend of the questionnaire, a space is provided for 
students to make some general observations on such matters as 
teaching techniques, size of student groups, and to offer 
suggestions for the future planning of courses. 
May we thank you for co-operating in this first study of 
its kind, designed especially for adult music students. Your 
helpful answers will be carefully VWẀŸÙŤTĚand classified 
accordingly. 
Kenneth van Barthold 
Robert Plowright 
Malcolm Barry 
'Michael Graubart 
Percy F. Corben 
(City Literary Institute) 
(City Literary Institute) 
(Goldsmi ths', College) 
(Morley College) 
(research tutor) 
This questionnaire has been prepared as part of a major 
research study into Adult MusiC Education being undertaken 
at the UniverSity of London, Institute of Education. (Head of Music 
MŤŸŠŲWÜŤŪWĚ : Professor Keith Swanwick) 
PLEASE HAND THIS qUESTIONNAIRE TO YOUR CLASS TUTOR WHEN COMPLETED 
PLEASE TICK ĻÑŐŸŘNŎŐĚ 11,' Tl-iE BOXES PROVIDED ĻŨŸMĚ WRITE IN 
ADDITIONAL INFORMATION AS REQUESTED 
ON MUSICAL BACKGROUND 
1. Is your reason for attending classes mainly to' ŸĚ
(i) listen to music ? ••••••••.••••••••• 
( i . ŸĚ f .? ' 1"3 ŸĚ per orm ÜẀVŸȘĚ .••••••••••••••••••• J 
(iii obtain theoretical ŸJJŪŬŴŨŤTŦŤĚ ? •••• /2.2-
2 o a) Do you play any instrument(s)? •• ŸĚ•••••••••••••••••.• ye.a... ŸĚ
. • • .No. [:ill 
b) Please name the instrument(s) you play ••••••••• 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
c) Do you consider your 
, . (il ( .. ĜÙŸŸĚ
playing to be of 
a high standard ? ••••••••••••••••• mJS 
an intermediate standard? •••••••• 152 
an elementary standard? ••••••••••. 
12 '0 
92·j 
39'1, 
ŰMGŸĚ
/1·4 
Cd ./ 
41·3 
32'/ I 
30 Do you sing? 
(il not at all ••••••••••.•••••••••••••• fj S-g.q (ii in a choir •••••••••••••••••••••••• ÎŸ·ŞĚ
(iii solo ••••••••••••••••••••••••••••• o. . ÍŸĬĚ
4. Can you read this music without the aid of an instrument? 
Ÿ GĚ andante -- • 2 ±i . -\? 1 J1J JIJ r tr lijJUi phl., 111 J. II: mf (il correctly ••••••••••••••••••••••••• fi 5/'2 
, (ii fairly well ••••••••••• •.• • • • • • • • • •• IZf! '-1-/.::;-
, (iii not really •••••••••••••• ;......... 2.. :;"C;.<;; 
So What kind of music has a particular appeal to you ? (il Folk •••••••••••••••••••••••••••••••••••••••• 
(ii Jazz •••••••••••••••••••••••••••••••••••••••• 
3J-2 
4-2.·5 
1.£·9 
7tJ' 4-
6. Do you 
(iii Early Music (medieval) .•••••••••••••••••••••• 
(ivTraditional Music (classical, romantic, etc). 
(v Modern Music (avant-garde, electronic, etc.) •. 
(vi) Operatic •••••.•••••••••.••••••••••• a,_ ••••••• 
(vii) other music (please specify) •••••••••••••••• 
• '.2.1:,.2 
JJÎŸGĚ-3 
22,0 
attend ȘŬŪȘŤŲŸVĒĚ recitals or operas .regu, larly ? ŸĚ III ŸĴÏĤ(11 not at all........................ ·1 
. . " .  I :2 ĜÍŸĚ occas10nally. • • . • • • • • • • • • • • • • • • • • • 5/4 , 
(iii fairly often ••••••••••.•••••••• .;. •• 0 ŸŐĒGȚĤ I 
, (iv very often •••••••••••••••••••••••• 2 t·5 I 
PRESENT CLASSES AND TEACHING METHODS 
7.. How did you come to hear about the classes you are attendi'l1' (i by personal recommendation •••••••• 
(ii ŸĚ through college publici ŸXĚ.••••••••• ŎŸĚ
(iii) some other means (please specify) 
ŸĚ. . ŸĚ. . . . . . . . ŸĚ. . ŸĚŸĚ. . . . . . . . . . . ŸĚ. . . . . . . . . . . . . . . . . . . . . . . . 
(i) as a possible career ? •••••••••••• 8. Are you studying music ŅQŸŅĚÎŸG¥Ě
(ii) purely for personal interest ? •• o.:l ŸMGÎĚ
90 Which of the classes you are attending, or have attended, 
do you consider to be the most beneficial? Please list the 
most useful first. ( ;) ŸĚ • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 0 
( ';l." ) ŸĚ . . . . . . . . . . . . . . . . . . . . . . - . . . . . . . . 
(iiL) ••••• ŸĚ•••••••••••••• * •••••••••• 
< « 
10. 
Page 2 
How highly do you value group participation in music ? RETuR.NS 
(e.g. chamber/ensemble, ch:)ir, orchestra,class performanc; 
(i) very highly •••••••••••.••••••••••• GŸĚ s:t.g 
(ii) fairly highly •••••••••.•••.•• .,.... - ŸIĦĚŸĚ
(iii) not particularly highly ••••••••••• 35 ", if-
, , 
11. For what kind of music activities do you think small 
groups of 8 or less are best? 
(i) Practical Musicianship/Theory ••••• 
(iij Instrumental' •••••••••••••••••••••• (iii Appreciation classes (listening) ••• 
{iv Singing classes ••••••••••••••••••• 
(v Written skills and analysis ••••••• 
12. Do you prefer short, intensive courses or more gradual 
instruction over a longer period of time? 
(il short and intensive ••••••••••••• ŬĦŸÍĚ(ii longer and more gradual ••••••••••• I (iii no preference ••••••••••••••••••••• ŸĚ
13. Do you prefer homework to be 
, (i) set? •••••••••••••••••••••••••••••• ŸĚ
. ,(ii) left to your own discretion? •••••• IE!] 
14. Do you feel that the social aspect of adult music ŤTẀȘŠWÙŸĚ19.[ 
is (il unimportant? ••••••••• ŸĚ•••••••••••• 8 (ii as important as the musical aspect? J8'o !'S·4 
')' (iii more important than the music? •••• I 0-3 
_____ (r.;...I" ... ŅĦĦĴĦĦĜÓHẂŸŮŸȘŲÛŠJĶĦĦȘĶŨĤGÍĚŸĶĦĴĴĦĦWJĦJĦĦĴÓĤWŸĦĦJJJÏĦĦȘJĴĦĦĴĴĤJĒŸĴĦĴĦWĚŸĴJĦJ HĦĦ ĴŸĶĤĶĤĤŸŸĻÙĦĦŲ£ŸĴĦĦĦJIGŪĻĦĦĦĦĴĦĴĴĦĦĦĴĴĦŸŸŚĦĴJĦĦJJĹŸĚ__ ._. _" _. ŸJÎŚĨŸJŲ·Ě'i 
ON-, THE FUTURE PLANNING, OF MUSIC COURSES 
15. Have you any special aim towards which you are working? 
• • • • • • • • • • • • • • • • • • • • • . • • . • • . • • • • • . . • • . • • • . . .0. . • • . • . . • 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ,. . . . . . . . . . . . . . . . . . . . 
16. How important to yO'J.. are T'1e facilities for individual I' 
t "t" ? «j" -'- t if-ẀŸĚŸŬŪĒĚ . - ĒŸẂŤŸXĚŸÜŸŬŲŸŠŪĚ •••••••••••••••••••• 
, ĜŸŸĚ ȚŠŸŲŨXĚ lmportant •••••••••••••••••• 
(iii not very important •••••••••••••••. 
17.Please write here your comments as to the kind of courses you 
would like to see offered, and the ways in which these might 
be taught • 
......... ŸĚ.•.••......... ŸĚ.. ŸĚ..................•.•........• 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • « • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • € • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • ŸĚ • • • • • • • • • • • • • • ea. • • • • 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ŸĚ. . . . . . . . . . . . . . . . . . . . . . 
18. Finally, it would be very help=ul if you would give the 
following information. 
Cil Country of orlgln ••••••••••••••••• (ii Male or' :Female ••••..•••••..•.••••• 
(iii Age group (pJease tick appropriate group 
16 - 20 3b {lIb 
1fq. 0 c7
0 U·( j, 
21 
- 34 Jr;/ 
35 ..., 44 ŅŸĚ
45 - 64 4-3 14-' 0 
65 p.nd over J5" ŨIĤGŸĚ
.' 
with limited performing skills. 
3. 58.8% stated that they did not sing at all. This is the 
highest percentage for one college yet recorded. The 
ability to hear 'r,'lentally' the ::1elody in question No.4 
produced sone corresyonding and expected results in view 
of the low number of adults who sing. Only 31.2% stated 
that they could read the melody without the aid of an 
instrUL1ent. Reference has already been 'made to the strong 
possibility that this question was misunderstood by some 
students, and 0as not considered by all to be a test of 
':Jental' hearing. This means therefore that the figure 
given is probably an overestimation. Later, cross 
100 
references will show that this larger number of non singers 
and non hearers come mainly from the younger age groups. 
4. In question Ho. 5, traditional music had the strongest 
. 
appeal, producing a figure of 70.4%. This, however, is 
considerably lower than either Morley College or the 
City Literary Institute returns. The second highest 
rating was for jazz music which received 42.596 support. 
:·Iodern music (avant-garde, electronic, etc.) was rated 
very much higher than either of the two other colleges 
with 26.2%. Folk music registered 31.296. The latter two 
figures reflect the interests mainly of the younger age 
groupli. 
5. students who attend concerts, recitals or operas regularly 
and 'very often' was 6.5%. This is slightly lower than 
the City Lit., and considerably lower than i-Torley's rating. 
t 
S.4 /' say that they do not attend concerts at all, .and 
35.4 % only attend 'fairly often'. This is surprising, 
as Golds3iths' is the only College of the three that 
sponsors its 0".'111 annual series of public concerts on a 
large scale. It must be acknowledged that students who 
attend the other two colleges have easier access to London 
concerts due to their more central locations. In the 
older groups, some students referred to two reasons for 
infrequent attendance at concerts, (i) mobility, and 
(ii) financial circumstances. 
6. On the question of music as a possible career, the 
following figures are very similar ratings to those found 
at Horley College. 22.7% are studying music as a 
'possible career', and 80.2% for 'personal interest'. 
In some cases (included_in these percentages) students 
chose both reasons for studying music. 
7. ŌẀŸVWÙŬŪVĚHos. 10 & 11, were concerned with the importance 
of making music in groups· / chamber, ensemble, choir, 
orchestra and in class performance. 57.8% considered 
group participation to have a Ivery high value'. 
/01 
In question No. 11, 45.1% of the students felt that groups 
of eight or less were best for practical musicianship / 
theory classes. For instrumental groups, 61.6% considered 
eight or less are best. The interest in fewer ŪŸÜŞŤŲVĚwas 
slightly less than the other colleges for appreciation and 
singing cl3.sses, while a higher figure of 21.796 felt that 
small groups are best for written skills and analysis. 
In all of the colleges there is this strong feeling and 
recognition WŸŠWĚmusic classes are too large, and that, 
ŸÙWUĚobvious exceptions, (choirs and orchestras, etc.), 
• 
better results would be gained by a more favourable 
staff/student ratio. 
8. On the ŸẀŤVWÙŬŪĚof tutors setting students 'honework', 
the figures are very siwilar in each category. 49.0% 
preferred work to be set and 51.2% preferred work to be 
left to the student's ovm discretion. 
9. 58.4% of the students at this college, feel that the social 
aspect of adult music education is as important as the 
ŸẀVÙȘŠŨĚaspect, while 28.5% consider it unimportant. 
These figures only vary slightly with all three Institutes. 
As with the other two colleges, Goldsmiths' students added 
a further category to this ŸẀŤVWÙŬŪJĚ viz. ĜÙŸĞĚ important, 
but not as important as the music (7.5%). There is no 
doubt, that the foremost reason for attending these classes 
is to gain knowledge and improve practical skills. At the 
same time, adult education does have this important social 
factor. 
10. The figure of 47.4% showed that the students at this 
college considered facilities for individual tuition 
'very important'. This was considerably higher than either' 
of the other two colleges. 32.1% also felt such facilities 
were 'fairly important', while only 15.2% described them 
as 'not very important'. Although, as in all of the 
colleges, students have already made their own provision 
for private tuition, it would appear that many would make 
good use of such facilities, if they were provided at some 
'subsidised' figure • 
• 
The Age Groups 
In marked contrast to the other two colleges, Goldsmiths' 
recorded the largest number of adult music students in the 
younger age groups, with considerably smaller numbers in the 
categories 45-64 and 65+. 49.0% of Goldsmiths' students are 
to be ȚŬŸŪTĚ in the 21-34 age group. ŸŤŪWÙŬŪĚhas already been 
made of this fact in relation to the overall standards 
of perfornance. This trend is probably related to meeting 
the needs of younger persons in the local community, as well 
as the emphasis that is placed on the provision of many 
classes in guitar, folk, and jazz music fqr these younger 
students. The first table G. I provides a comparative 
set of figures for each college, showing the number of 
students in ŤŠŸUĚage group:-
TABLE G I 
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Age Groups (5n of the adult music students in all three colleges. 
Age GrouE Goldsmiths' )Iorle;z: Cit;z: Lit. 
16-20 11.6 3.2 2.2 
21-34 49.0 40.7 31.2 
35-44 20.5 lB.7 15.6 
45-64 14.0 30.0 30.9 
65+ 4.B 7.3 20.0 
TABLE G 2 
Question llo. 2 (c) i 'Do you consider your playing to be-
of a high standard 
ii ••• 'of an intermediate standard? 
• 
NUt"":loer of students 
25 
152 
High standard (i) 
8.176 
Internediate 
Standard (ii) 
Of the total return from all of the Institutes (1492), the 
ŪŌŸŞŤŲĚof students who consider their playing to be of a high 
standard "Ii/as 176 = 11.8% The largest number of students in 
this category CaDe frow. those colleges where they have the 
largest ŪǾWŸŞŤŲVĚ of older students. 
(see re:::1arks under 'Earley College', and 'City Lit.' 
Quantitative InforTJation supplied by Adult .i'1usic Students 
(arising out of the :pre-coded questions) 
{OLf 
Question No 2 (b) ••••• ŸŨŤŠVŤĚname the instruments you play .•• 
. 
Just over thirty instrUl'lents were mentioned in the 
replies to this question. 116 students play the piano, while . 
16 also play the organ, 4 the harpsichord and 1 the clavichord. 
The ŪǾWŸŞŤŲĚ of pianists is nearly equalled by those who play 
the guitar (112). Strings, representing the violin, viola, 
'cello and double bass totalled 51. 
The percentages are as follows:-
the pianoforte = 116 (37.676) 
the gui tc:.r ... 112 (36.4%) 
the yiolin = 31 (10.176) 
the clarinet = 23 ( 7.5%) 
the recorder = 21 ( 6.8%) 
the o:',:;an = 16 ( 5.2%) 
the saxophone ŸĒĚ t rle flute(each) = 15 ( 4.9%) 
loS 
In ŸŠÛÙŪŦĚa ȘŬŸŮŠŲÙVŬŪĚwith the other two colleges, it is 
interesting to note the popularity of the same five ÙŪVWŲẀŸŤŪWVHĚ
viz. the piano, the guitar, the violin, the recorder and the 
clarinet, though not always in the sane order of preference. 
The interest in wind ÙŪVWŲŌŸŤŪWVĚprovided the ȚŬŨŨŬŸÙŪŦĚfigures:-
tru.:npet 5., troC2bone 2, cornet 2, tuba 1, flute 15, oboe 2, 
saxophone 15, clarinet 23. Early ÙŪVWŲŸŤŪWVĚwere rarely 
8entioned, but included the ȘŲØUŸŬŲŪĚ1, dulcian 1, tabla 1, 
viol 3, harp 1. 
Question No 5. (vii) ••••• GŸĦXŨŨŠĚt kind of music has a special 
aEpeal to you •••• other music' 
please specify. 
Thirty eight additions were added to the choices possible 
in the pre coded question. Eost of these gained support being 
in favour of 'popular' and lighter forms of music. There 
was little interest shown in 'baroque or renaissance music', 
and many of the other suggestions ȘŠŸŤĚ from single requests. 
The main topics were, rock 26, pop 7, :punk rock 2, blues 13, 
soul 6, reggae 5, black music 2. Ethnic music was mentioned 
by 2 students, country 5, victorian' ballads and ballet 2. 
Church music was stated 5 times and symphonic, choral and 
chamber music, etc. were mentioned Singly, but should and 
could haye been included in one of the given choices. 
Question No.7 (iii) ••••• 'How did vou come to hear about 
the ȘŨŠVVŸVĚyou are attending?' 
some other means •••• 
• • • 
Apart from 'personal ŲŤȘŬŸŸŤŪTŠWÙŬŪGĚ and 'college publicity', 
23 students hear about the evening classes at Goldsmiths' 
• 
College through the publication 'Floodlight' (ILEA). (7.5%) 
6 students heard-about their classes WUŲŬŸŦUĚwhat can only 
be described as 'personal ini tia ti ve t. The Melodymaker vias 
sentioned by 2, music shop 2, libraries 2. The list also 
included such publicity sources as, railway posters 1, 
The ŸŸVÙȘŠŨĚTimes 1, University Handbook 1, Crescendo 
Hagazine 1, and County Hall (GLC) 1. 
Question No. 18 (i) •.... Country of Origin 
British students ŪŠŸŞŤŲŤTĚ243, which gave a figure of 77.9% -
very similar to the other two colleges. This was made up of 
English 151 ĜÏĲĦÌŸÕĚ and U.K. 92 (29.9%). 
About 35 countries were given as the source of origin and 
included, Austria 4, Germany 4, USA 8, New Zealand 3, Ireland 3, 
Jamaica 9, West Indies 4, Ceylon 3. The list continues with 
France 1, Italy 2, Nigeria 3, Guyana 1, Wales 2, Scotland 1, 
S. Africa 2, Africa 1, Hong Kong 1, Iceland 1, ŸŸŬTŤVÙŠĚ1, 
Cyprus 1, Bermuda 1, Switzerland 1, Trinidad 1, Burma 1, 
I1alaysia 1, :Brazill, Hungary 1, Barbados 1, India 1. 
• 
I 
. I 
Cross references against Male and Feoale Distribution 
TABLE G. 3 
16-20 
21-34 
35-44 
45-64 
65+ 
Totals: 
ŸØŠŨŤĚ and Fe;;;ale distribution throughout 
the Age Groups 
Hale 
31 
90 
24 
23 
4 
172 
d 
,0 
10.37 
30.10 
8.03 
7.69 
1.34 
Female 
5 1.67 
59 19.73 
34 11 .• 37 
20 6.69 
9 3.01 
127 
. 
From the Table 11 = 172 (57.52%) 
F = 127 (42.47%) 
299 + 
No sex 
given 
-
3 
2 
2 
2 
9 
9 
In addition to the foregoing figures, 4 had 'no age' 
lo? 
and 2 had 'no age and no sex' . 
b"" 
For cross reference purposes, only those ŦŸẂŸŪŦĚ their sex and 
age groups have been included in the overall figure of 
299 Males/Feoales. 
• 
TABLE G. 4. 
ŅŪVWŲŌŸŤŪWVĚplayed and standards of performance assessed by 
cross reference to :'Iales and Females in different 
Age (from question 2 of questionnaire) 
FEi·LtiLE 
No in Age ŸUŤĚmost frequently Standard of Performcnce 
log 
group Group :played instrument HIGH INTER1!'ED. 
5 16-20 guitar 4 0 1 
"piano 1 
59 21-34 piano 26 guitar 21 2 24 vln 10 recorder 9 
clarinet 6 
34 35-44 piano 18 recorder 4 4 14 guitar 3 
harpsichord 3 
piano 10 
20 45-64 guitar 4 0 7 
strings 3 
9 65+ piano 7 strings 5 2 6 
. 
organ 2 
. 
:-Ll\.LE 
guitar 13 4 13 31 16-20 piano 5 
percussion, tuba & 
flute 3 
90 21-34 guitar 49 piano 24 
sax 10, violin 8 9 52 
dru,l1s, organ, & 
recorder .5. 
.. 
piano 7 
24 35-44 guitar 4 clarinet 4 
dr1L'1ls, organ 3 3 11 
23 45-64 piano 12 clarinet 4 2 11 
strings 4 
4 65+ piano 3 organ 2 0 3 
\-r-.J 2 
Althpugh the Guitar is a frequently played instr1Luent, 
particularly in the YO'uneer ase groups, the 'high' standard 
is not usually to be associated with that instr1Lllent, but 
rather the piano which is still the ŸŬVWĚpopular of all 
instr1Lllents. • 
. 
-
-
TABLE G. 5 
Students who claim that they. do not sin (q.uestion iro 3), and 
students who can read the Qusic correct y WŸẀŤẄWÙŬŪĚ4) 
.As stated in each of the three analyses of returns, this 
Ciuestion '.'lay well have been -:l.isunderstood by some students. 
The':1usi c 'lias included to TŤWŤŲŸÙŪŤĚstudents' ability to hear 
the sounds ŸŤŪWŠŨŨXJĚ i.e. as a sight reading exercise. 
Therefore it seems highly probable that the students who 
claimed that they could read this correctly, was ŸŸĚover 
estimation 
No in Age Do not sing CAN read music 
group group at all % correctly (4i) % 
5 16-20 4 80.0 2 40.0 
59 21-34 29 49.2 20 33.9 
34 35-44 19 55.9 9 26.5' 
20 45-64 11 55.0 7 35.0 
9 65+ 1 11.1 3 33.3 
ĶŸŸĚ
31 16-20 23 74.2 11 35.5 
. 
90 21-34 62 68.8 22 24.4 
24 35-44 13 54.2 .8 33.3 
23 45-64 15 65.2 6 26.1 
4 65+ 2 50.0 2 50.0 
The % of stUdents both male and female who do not sing is a 
clear indication of the very low standards of sight singing 
that exists in music education of adults. The figures are very 
high indeed, and reflect the low standards of mental hearing 
that are continually referred to in the ŲŤŸẀŤVWVĚfor wider 
musical knowledge. It is surprising too, that with the 
increased interest in the guitar at Goldsmiths' (particularly 
in the younger age groups) not more students sing. For the 
guitar is basically an ŠȘȘŬŸŮŠŪXÙŪŦĚ instrument, for vocal 
nurnoses. The above table shows that few adult music 
students do, in fact, possess a keen aural ability to 
enable WUŤŸĚ to hear 'written music as a mental sound', 
even when the c.elody is simple • 
• 
. 
.. ' 
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TABIE G. 6 
The reasons for studying ŸẀVÙȘĚ (question 8), and students' 
preference (12) for the length of time given to course instruction 
set against Fei:lale / ŸJŠŨŤĚ distribution 
FEKUE 
, 
No in 'Age Studying music Preference for Course for Personal group group possible Interest short and longer & 
career intensive %more grad. % 
5 16-20 5 5 2 40.0 4 80.0 
59 21-34 6 54 10 16.9 35 59.3 
34 35-44 3 31 4 11.8 22 64.7 
20 45-64 
- 20 1 5.0 16 80.0 
9 65+ 
- 9 
- -
8 88.9 
Y£E 
-
31 16-20 16 15 3 9.7 19 61.3 
90 21-34 35 60 20 22.2 46 51.1 
24 35-44 8 18 5 20.8 15 65.·2 
23 45-64 3 20 3 13.0 13 56.5 
4 65+ 
- 4 1 25.0 2 50.0. 
It will be seen, from the above figures, that a number of 
students chose to record that they were studying ŸẀVÙȘĚfor both 
a career and for personal interest. All of these double req,uests 
were included in the final figures. As might be expected, the 
students who are studying music with a 'possible' view to a 
career, were to be found in the younger age groups. It is, 
however, interesting that the high number of men in the two 
younger age ŸŲŬẀŮVHĚ who stated their interest to be for a 
'possible career', were :nostly jazz musicians or guitarists 
hoping for a performers' living from music. At least ĪÌĦÌŸĚ
of these students gave their origin as other than British 
and '.iere usually 't/. Indians, Africans, Italians, etc. 
Four of the students in the :'Iale 16-20 age group were already 
follbwing a ŸẀVÙȘĚcareer in the army • 
• 
... 
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THE OP:SN :::NDED -:UE8TIONS ASSESSED 
The open Questions introduced into the questionnaire afforded 
an ŬŮŸŬŲWẀŪÙWXĚ for students to state in more detail some of 
their aims, ideas, concerns, a nd needs related to the music 
courses and to the tuition. There was a valuable and large 
response.to these ŸẀŤVWÙŬŪVHĚ from which qualitative information 
has been collected. It has been transferred to index cards for 
easy reference under the following headings:-
A Individual Aims and Purpose in'studying music 
B Student needs for consideration in future planning 
C Student views on existing teaching methods 
D Students' musical background, 
E Beneficial classes and courses 
F O'ther comJTIents (General and amusing) 
For ease of reference,the index card system is in two 
different colours for each college. One denotes appreciative 
and ŮŬŸÙWÙẂŤĚ cocrments, the other concerns criticisms and 
negative ȘŬŸŸŤŪWVĦĚ
The open questions were numbered as follows: (taken from 
the questionnaire) 
•••• No.9 
No.15 
No.1? 
"ilbich of the classes you are attending, or 
have attended do you consider to be the most 
beneficial?' 
'Have you any special aim towards which you 
are working?' 
'Please write your comments as to the kind 
of courses you would like to see offered, and 
the ';laYs in which these might be taught' • 
• 
.' 
Question lio. 9 • • • • • • • • • • • • •• on beneficial classes & courses 
About 55 classes were mentioned by students as having been 
beneficial to them over the years they have attended classes 
at Goldsmiths' College. A few students included classes 
//2. 
they attended at other institutes (usually Morley or City Lit.). 
A nUuber of students felt they could not give an answer to 
this question, as the class they attend is the only class 
they have experienced. The low standard of written literacy 
in the answers given by students in the 16-20 age group was 
most noticeable (many could not spell the name of their own 
instrument), and not a few of the 21-34 age group found some 
difficulties in presenting their views clearly. The list that 
follows is selective. It does not include. those classes that 
received less than five ȘÕØUŸŤŪTŠWÙŬŪVHĚ although many more 
classes are appreciated. 
PRACTICAL PERFCR}IANCE 
ŇŬŨTVŸÙWUVGĚ Choir 15, Goldsmiths' Singers 9. other forms of 
singing were ŸŤŪWÙŬŪŤTĚ (e.g •. singing, voice production and 
repertoire, choral training, conducting classes), but these 
did not record nore than two votes each. 
Goldsmiths' Symphony Orchestra 9 Training Orchestra 11 
Rehearsal Band 
Piano playing 15 Beginners piano 8 intermediate piano 10 
organ 6. As with the singing classes, other piano classes 
were mentioned but received only slight ackno':-.rledgenents. 
Violin and viola 10 
clarinet cilOir (inclu.ding all elarinet classes) 8 
jazz wusicianship 16 jazz workshOp 8 
ŸŠŪXĚguitar classes were mentioned, including the following:-
jazz. gui tar 8 fol;.;: gUitar 10 classical guitar 15 
rock guitar 12 internediate ŸẀÙWŠŲĚ16 elementary guitar 7 
harpsichord 5 • 
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THEORY, GEN:ZfLA...I, =·:T:SICIANSIUP 
Aural/sight singing, etc. 9 theory 11, basic musical 
knowledge 6'TIusic for beginners 5 general musicianship 5 
practical musicianship 10 reading and writing music 6 
written skills in ŸẀVÙȘĚ 5 
ÑŅVŲŸÕŎQĚAim APPRECIATION 
ŸŸVÙȘĚappreciation 11 
ĜŸẀŤVWÙŬŪĚNo. 15 . . . . . . . 'have you any special aim towards 
which you are working?' 
About two hundred and thirty replies have been indexed on the 
'Present AiDS' of adult music students, for reference purposes. 
The informati9n has also been cross referenced with the 
:'Iale / Fe;nale distribution and in relation to the different 
age categories. ŇŬŸŤĚ selection here, has been necessary. 
Tdhere similar cO!!lluents were :!lade by different students, 
. 
although the wording was slightly varied, the repetition is 
shown by the inclusion of a figure to indicate the frequency. 
, 
The sign / indicates another comuent on the same lines. 
Although over 80.0% of adult music students are attending 
ŸẀVÙȘĚclasses for personal interests, the majority have 
strong views on what their purpose and aims are in their 
studies. From the age group of 35 onwards, the remarks offered, 
the requests ŸŠTŤĚand the general observations given; show 
an ẀŪTŤŲVWŸŪTÙŪŦĚof students' own particular needs as well as 
being aware of personal musical deficiences (particularly 
in relation to aural training). :'''Iost students are seeking ways 
to i:-1prove t'cleir practical skills, although more and '!lore are 
ŲŤŰẀŸVWÙŪŦĚ (as in all of the colleges) classes that will offer 
• 
.' 
ŸŬŲŤĚ than just one aspect of:::1usical training, however 
i:::1portant this :'}ay be. _-'I. pianist is eX2Jecting knowledge 
about the f1Usic, its historical background, its forn, its 
style, and sOn:J.etheoretical link with the process of learning 
to play. Guitarists (both beginners and those more advanced) 
/Il/-
often request for some WÙŸŤĚ to be set aside or incorporated into 
the :practical lesson for instruction in theory and reading. 
Aural training is realised as a serious omission in the 
practical classes particularly with singers, who cannot sight 
sing •. 
Question No. 15 Individual aims and Purpose in studying music 
; 
•••.•. students' cOhlments 
Mainly for Personal satisfaction or pleasure 
2y own enjoY2ent 5 / and private ability 
just a hobby to pass time 
for pleasure 3, but want to become more proficient 
initially, personal enjoyment 3 Later, possibly to join an 
orchestra or small chamber group 
- having fun 2: perhaps playing in small groups / use of 
3usic to get along with other people 2 
I study and practice because I like doing it, no other reason 
just general improvement 
to play guitar for my own amusement 
- for personal satisfaction 2 of becoming a more competent 
8usician 
- :::1usic is a leisure activity for me 2 / attainment of skill 
- relief from purely :::1ental activities 
- to' play well enough to give others, as well as 3yself, 
pleasure and not annoyance! 
• 
.' 
- so long as I can feel a continual improvement 
- ŸẀVÙȘĚas a retirement interest 
- to learn ani] tnerefore enj oy ']usic .'TIore 
- no ŠÙŸĚ38 / yes 8 / not really an aim 9 
knowledge of different styles with a view to competent 
ŮŤŲȚŬŲŸŠŪȘŤĚand playing at home 
ŸĚ
- as high a standard as possible in piano playing 
- to play proficiently 2 / to become proficient at playing 
from ŸẀVÙȘĚ (WN plcyer) 
- to play violin in an orchestra / play violin for GȚŸŸÙŨXĚ
enjoyment / 300d degree of WŤȘUŪÙŸẀŤĚand musicicnship (vln) 
ability to improvise (guitar) / become a good jazz improviser 2 
- I would like to be able to be good enough standard to 
perform on a classical or ŤŨŤȘŸŲÙȘĚguitar, and hear music 
generally 
. 
- an ability to ylay and hear music generally, traditionally 
- to become competent ŤŪŬẀŸUĚ to play with other musicians 
(a) in college with those on similar course, (b) professionally 
to improve a great deal and make a living playing music 
/ to playas much as possible / to play well 
- good ŮŤŲȚŬŸŸŠŪȘŤĚ through good aural perception, theoretical 
knowledge and perfect technique 
- to be able to play an orchestral instrument / to ŮŸŠXĚin 
an orchestra 2 and jam sessions / I would like to be a 
solo sineer (possible membership of a choir and occasional 
solo VÙŪŸÙŪŦĞĚ
to ŞŤȘŬŸGŨŤĚ a cha'loer music player of a high standard with 
a ŸẀŬVWŸŸWÙŌŨĚ ŸŤMŤŲWŬÙŲŤĚ (violin and violaO / to play quite 
"yell. 
.' 
to learn ŸŬŲŤĚ about classical ŸẀVÙȘĚand how to play it 
- I would very ŸẀȘUĚlike the ŇŬŨTVŸÙWUVGĚ Choir to ŮŤŲȚŬŲŸĚ
lib 
najor choral ':lorks 'Possibly with a choir from another college 
- just taken LRAH (piano teacners) recently. Advanced piano 
class has been very helpful 
- moderate ŸĦĴÎĦVWŤŲXĚ of gui tar 
- a TÙŮŨŬŸŠĚ in clarinet (for other diploma requests, see 
'General Eusicianship') 
- to have sone form of ŸẀVÙȘŠŨĚskill which I can use with 
children 
to ȚẀŲWŸŤŲĚŸXĚcareer as a TŲẀŪŸŤŲĚin a band I to be a 
very good drU3mer 
playing like Jimmy Page 
- military band ŸŠVWŤŲĚ ('Prof. army musician 3) 
- possibly to freelance kit and percussion or to a 
symphonic orchestra 
- No. I would only like to be a competent guitarist 2 I to 
have"time to pursue my chosen instrument (gUitar) I 'Perfecting 
techniques of playing guitar I to know more about music I to. 
play guitar competently 2 
to play in a band (full or part time) 4 / to play in a 
group 2 I to be in Goldsmiths' 'Big Band' 2 / military band 
playing the organ or piano in a pop group I to join a group 
- being able to play the piece I admire with not too much 
difficulty I to be able to playa simple piano piece 
- to be a ŮŲŬȚŤVVÙŬŸŠŨĚmusician 4 
improveuent of technique 3 I to improve standard of playing 4 
- increased ÛŪŬŴŨŤTŸŤĚof repertoire I high level of practical 
co::r:rpetence 
a fairly ŸŬŬTĚviolinist able to play in orchestras 
- ŮŤŸVŬŪĮĦÍĚ attainment on a violin 
- onl:-- to ?l3.Y ',.;ell 2 I to play competently I to play 
.. ' 
reasonably well in a VŸŠŨŨĚmusic group / good enough to 
play and read solos 
to play the piano well/better, and to enjoy doing so! 
- to play zUitar well enough to work with young children 
in school and to ŸŨŠXĚwell enough to master some popular 
folk songs / using guitar in the classroom because I am 
a teacher 
to play and sing some folk songs / to play guitar at 
a reasonable end 
- to learn a new musical ÙŪVWŲŸŸŤŪWĚ
- to become a master percussionist 
- playing the piano / to play better 2 / to play well 2/ to 
be able to play guitar and recorder reasonably well and 
with good to!le 
to improve technique and interpretation of music with 
regard to piano 
to play early and baroque music for pleasure 
. 
- to make the sort of sound that I want to make and be able 
to do justice to composers 
violin for country dance rand and accompanying folk songs 
to play in a steel band 
to gain a polished, creative, 'individuated' lieder, 
oratorio and concert aria proficiency, and to put the 
finishing touches on three lieder I have written, ffid to 
finish a sacred cantata 
to become a competent clarinetist (grade VIII +) 
- broaden musical knowledge and enhance practical lessons 
/1'1 
- to ŞŤȘŬŸŤĚ a reliable player, an asset rather than a liabilityl 
- to ŮŤŲȚŬŲŸĚat public recitals (singer) / concert singing 
ÙJŲŮŲŬẂŤŸŤŪWĚ of my voice 2, sight sing and sight singing 
WŤȘUŪÙŸẀŤVĚ / in ŬŲTŤŸĚ to sing with a choir 
general ÙŸŮŲŬẂŤŸŤŪWĚ in performance 2 and orchestral 
participation 
..,. voice )I'oduction to ar:lateur concert Quality / to be a very 
entertaining sinter 
- performance on organs (church) 
- to play 'w'ell and to understand what I am playing 
- organ (grade VII) F 65+, passed July 1978 
- instrumental improvoent CRITICISM: piano more discipline 
than at present 
ŇNŨŸNŎĻÒĚ ŸĴȚẀŐŅĿŅĻŪŐŎŅÖĚ (Aural, sight singi.ng, theory, etc.) 
having heard a tune I like, to be able to. play it properly 
on an instrument 
- for composition purposes and some day to be able to teach 
'nusic 
graduation '.-lith a view to entering a field in musicology / 
higher degree 
writing, performing and WŤŠŸUÙŪŦĚmusic 
- singing, guitar playing and writing music (Ceylon) 
- to be competent at reading music / to be able to read, 
\vrite and ylay music 3 
IŅŸĚ
to be able to read 2 and write music for the guitar fluently 
composing / to master the techniQues ŬȚŸÙWÙŪŦĚand 
reading dusic in order to compose and later to play an 
instrument 
to gain a good standard of musicianship / to improve 
general standard of TJusicianship / better general musicianship 
- improve ability to read music / competently / to be able 
to sight read music ŸÙWUĚsufficient ease to sing in achoir 
- competent ŸẀVÙȘÙŠŪVUÙŮĚfor ÚŠŸÜÙŪŦĚand exploring musical ideas 
- Ll.9I'ovini :gersonal proficiency and increasing theoretical 
knowledse 
.-
all round ousicianship 
to write and have used, arrangements for Jazz Big Bands, 
and to run ŸXĚO\'ffi VŸŨŠŨŨĚ :roups, se:-:1i professionally 
theory and practical ŠTẂŠŪȘŤŸŤŪWĚ
to be able to play and read ŸẀVÙȘĚwell 5 / to compose 
- to develop musical literacy sufficiently highly to 
enable spontaneous improvisation and composition to be 
of a good standard 
consolidation of fragL1ented knowledge picked up whilst 
working as a professional musician 
VÙŸŮŨXHĚ better understanding of underlying theory 
to i:nprove 'TIy song writing and arranging 
L=u.:: diploma / grade VI organ / ÒŎĤŸJJĚ or ARCH teaching / 
ARC:'I diplo:J.a I grade VIII clarinet and comparaole -level 
of wusicianship / grade VI 
to be eligible for a place in anyone of the reputable 
a.'"Jateur orchestras in London 
. 
to De able to hear music men.tally, ';Ii thout a piano 
- to ta.1ce a B. JŸẀVĦĚ in the future and possibly to teach / 
graded exa."J.inations / if possible, B. =-Ius. Durha.'TI 
A?::?R3CIATION 
- a.:o:preciation for concerts, etc. basic theoretical knowledge 
- greater understanding of past composers'2 (classical 2) 
Ilq 
methods, appreciation of same, ability to teach this to others 
an extensive understanding of sound employed for the sake of art 
to obtain a better understanding of modern jazz 
- greater under:tanding of musical structure: participation 
in choral / ÜŸTŲÙŦŠŨĚ singing 
to a better ŸĦÜĦŸŤŲVWĨĦŪTÙŪŦĚ of ::lusic 2 when attending concerts, 
< 
al..3o ŸŠẂŞŤĚ to olav in-an orchestra later ŸĚ ŸĚ v 
- a :;:-eJ.tel' tJ.n-'c2::,standin; of :nusic and knowledge of a wide 
.. 
12..0 
rerertoire 
G EITKU.: .. WGĦĦNŸŐĚ
a better ẀŪTŤŲVWŠŸTÙŪĨĚof ŸẀVÙȘĚ 4 
to gain general ȘŬŸŮŤWĮŪȘŤĚ / being a better ŸẀVÙȘÙŠŪĚ2 
ŸGŤVHĚ to be in a posi tion to convert :ny dreaJ1s and 
aspirations into reality 
to be able to help tutor a newly set up steel band in ŸXĚ school 
- ŸŠVĚconcert 2 / concert 
using music in ŸXĚcareer as an infant teacher 
- as an aid to ŸØŅXĚ own teaching and to improve standard of 
solo ŮŤŲȚŬŲÜŸŪȘŤĚ (advanced ?iano) 
I ',[ant to learn skills in rn.usic to understand human societies 
(India) 
to study susic full time at college 
keeping oyself sane (by losing :nyself in :nusic, as an 
antidote to outsiie pressures) 
certainly not to give regular public perfornances / to be 
a goo"d wood wind player 
to give up the 9 to 5 job, and play some music 
possibly to obtain a degree or to arrange and orchestrate 
play and build O\'m electronic instrmllents 
a diploQa / reacning diploma standard / ARGO general 
Dusicianship / ŸĦŸĦĚ ŸŅẀVĦĚ / teaching 
relief of long boring evenings 
to improve as Quch as I am capable of / just improvement, 
enlightenT:!ent 
Question No 17 •••• 'Please write your comments as to the 
kind of courses you would like to see 
offered, and the ways in which tnese 
might be taught' 
Over 150 ȘÕGĶĤJŸŤŪWVĚ \\'ere' offered on this question, and about 
le, cri ticis:C}s. In ::-tany cases, students were quite satisfied 
.. ' 
with the kind of courses on offer at Goldsmithst, although 
the condi tions under ','1hich some of these function gave cause 
for criticisms. There is, with all of the three Literary 
Institutes a desire for sDaller classes and for improved 
working ȘŬŪTÙWÙŬŪVĦŸŬŲŤĚcareful grading of studentst 
abili ties was T.:lentioned by rrtany students as being essential 
for better class teaching. There was also an urgent request 
from instrumental players for greater opportunities to 
nake music in smaller groups. 
The pattern of occasional week end, day and short courses 
gained some support, as did the request for classes to be 
offered at times other than those offered-by the present 
timetable. There is need for a class / classes in ?rchestral 
techniques / including platform presentation, where 
instrThuentalists may learn and study the basic orchestral 
repertoire and playing techniques. This would not be another 
orchestra, but structured as sectional training (for strings, 
wood wind, brass, etc.). As one student aptly remarked, 
!lOnly two clarinets C2.n play in every orchestra".. Above 
all, there is this overall search for more 'deptht of 
knowledge, and a growing concern that I courses should 
offer more than one aspect of ŸẀVÙȘÙŠŪVUÙŮĚand general 
musical knowledge (see remarks under other two colleges). 
The list ofromments that follows is selective. Further 
details will be found in the Indexed Records System under B. 
On VŸŠŨŨŤŲĚclasses 
- would like bigger rooms / I think if we were given a 
bigger room to spread out in, as it is a small room in 
which to learn the ŸẀÙWŠŲĚ
/u 
- 3-::::.11 :.,;roup (one to a part), tutor in attendance all.the time 
- s::1aller --::;roups where people lay play together separate 
rock music, and for theory classes 
- VŸŨŠŨŨĚ charJber ensembles 3 of both wind and strings, 
to work seriously on specific pieces: e.g. Schubert octet 
ŤWȘŸĚwould have to insist on (a) regular attendance 
(b) proper practice 
- I would like to see ŸŬŲŤĚpossibilities for ensemble 
work with other instrumentalists as a small group, 
e.g. ŸẀÙŪWŤWVHĚmixture of wind, strings, and keyboard 
instrU:.tlents. 
individual ÙŪVWŲẀŸŤŪWŠŨĚ lessons, expect to pay higher fees 
for such 
it would help concentra.tion if large rooms were sound-
proofed 
- group ÙŪVWŲŸŤŪWŠŨĚclasses, provided numbers are kept low. 
Not more WUŠŸĚ10 students for a 2 hour class 
opportunity for even s::laller ense::J.bles than Golds:niths' 
Singers / Opera 
regular group teaching 2 with the possibility of 
. 
additional individual tuition 2 
piano with fe' . .;er than the dozen or so now in the class 
(say, max: 6-8) using more than one piano at a time. 
Otherwise, it iets very boring especially over 3 hours I 
piano classes wight be a bit smaller numbering under 15 
- '::lore opportunities for individual tuition related to the 
group classes / s3aller groups for practical tuition 
I am really only interested in piano playing, there.fore 
tuition in s::lall groups is just what I want 
satisfied with class 2, 'though a 1:1 relationship would 
be better' / happy with classes I attend (France) 
for ÙŪVWŲẀĴŸĴŤŪWŠŨĚ classes very small groups of people of 
the: sa'!'.e level 
I -,,,auld ?rerer lessons to be in a quiet atmosphere at one 
.. 
of the rehearsal rooms (for adv. classes). Some liaison 
with the folk and jazz groups might be interesting and 
would enrich one's technique 
- small groups dOing intensive practical and theoretical 
work opportunities to play and discuss music with other 
ĜŸẀVÙȘÙŠŪVĞĚ students within the college. More jazz and 
rock orientated debates and get together (jans). Time 
for some individual tuition 
- snaller classes - longer playing time. Tutor on hand, if 
needed for extra work 
small group working thro' a number, analysing, discussing, 
recording and playing it until the group can 'blow over itt. 
- a course split in t,t/o, to discuss and analyse / theory, etc. 
and the other ?art to play set pieces 2, as opposed to 
orchestral work and wind only Classes 
- group piano class would be better with fewer students, as 
only. one can play at a time 
- smaller groups / VŸŠŨŨŤŲĚgroups, more individual attention 
theory and practice being taught together 
- similar to now / smaller classes, more detailed division 
of classes in terms of ability 
- small classes of a specific level of comprehension 
other comments by students 
there would be many advantages of rock and jazz groups 
or workshops 
- they could have classes of rock and jazz, and a compilation 
of musicians in the college to help other people form bands 
- I would like to see more composition and general harmony 
ŞŤŸŪŦĚ included in the lessons taking place (pianist) 
a worthwhile course s::;Tead over a long period, clearly 
explained and presented in an understandable manner, 
so that students can understand the meaning of the subject 
(16-20) 
- a course of beneficial nature dealing in a good 
understanding ŬȚŸẀVÙȘĚ, past, present and future. =·:usic 
to be enjoyed by all 
- ','llUsic used today 
- occasional combining of classes such as, guitar and 
percussion for practice in group playing 
- no new ȘŬŸŸŤŪWHĚ as I am fortunate to have a class which 
is structured as well as I could have wished. i.e. 
'percussion for experienced players' in which 7 or 8 of 
us playas a purely percussion ensemble 
I would like to see individual tuition especially in 
guitar and piano in the evenings about 7-9 (every weekday 
and Saturdays) 
a jazz degree for 'starring' young jazz musicians in London 
. 
bass guitar evening course 
- the jazz workshop which I have attended for 3 years has 
been of the greatest benefit to my playing: -it is where 
I have learned to play jazz (USA) 
- gUitar, all different styles 
everything is all right (Italy) 
in respect of the clarinet class, I would like offered:-
I individual tuition 
2 s:1aller groups 
3 ŸŬŲŤĚ selection, according to standard -
4 the opportunity to play with other ÙŪVWŲŸŤŪWŠŨÙVWVĚ
personally, I would like a course which examined blues 
and ŲŤŨŸWŤTĚŸẀVÙȘĚ in depth, practising various aspects 
and 5enerally building up ideas for improvisation 
- a ŸŠYYĚ lis-:e::lin;; class, analysing what happens in relation 
to tneory 
- I find general ŸẀVÙȘÙŠŪVUÙŮŤẄWŲŤÜŤŨXĚuseful, but would 
ŴŤŨȘŬŸŤĚŠTTÙWÙŬŪŸŨĚ instruction on technique for particular 
instrument (guitar) 
(a) a course tQ teach .how to play ··ith various accompaniments 
(0) this course on jazz nusicianship as taught, but with 
a VŸŠŨŨŤŲĚgroup 
theory on =odern Dusic, sieht reading instrumental technique, 
20dern Singing (guitarist, Jamaican) 
- more courses in solo piano taught on an ÙŸTÙẂÙTẀŠŨĚ / VŸŠŨŨĚ
group basis 
- a rehearsal 3igBand 2 with a core modern and 
improvisational ewphasis 
an exceptionally wide range of courses are offered; I 
WUÙŸŸĚ that cGnsideration should be given to fewer'class 
members being allowed in a class such as 'cellos, as this 
is not likely to be a class with a large demand for places 
- (i) piano class combined with talks I discussion about the 
pieces / composers, the students are playing, i.e. background 
to the practicalities of the music. (ii) a group guitar 
class not held on a Saturday. 
- no change, except possibly more opportunities for chamber 
music at an elementary level 
- present selection satisfactory, but I did not enrol for 
another class which interested me, because it ŸŤWĚ twice 
a week 
- singing lessons with a little theory as well 
- practical ŸŠŲWÙȘÙŮŠWÙŬŪĚwith social activity included 
- ŤŸȘUŠŪŦŤĚ concertfuurs with other European small choirs 
more cultural ŸẀVÙȘĚ tuition to cater for minority groups 
in society 
t 
(i) split lessons: first half, purely theoretical 
second half, practical 
.,' 
(ii) graded i.e. 3lementary, ÙŪWŤŲŸŤTÙŠWŤHĚ advanced 
(iii) classes of under 25 ĲǾŸÙŨVĚ (guitar) 
- I'm.satisfied with what I've been learning (France) 2 
- Country and ŸŤVWŤŲŪĚmUsic, mainly various songs and 
styles of ylaying (with introduction of the leading country. 
singers) for intermediate and advanced students 
a course where I can learn theory and piano at the same 
time 
- courses seem pretty good as they are 
it would be useful if courses applicable to jazz were 
put on every night of the week, rather than have classes 
clashing: e.g. Big Band and composition (I1onday) 
- weekend 'conpJsite' workshops for life time student 
VÙŪŸŤŲVĦĚ ŐŸŠŨŨĚ chamber orchestra and experimental 
conductors, etc. (USA) 
- high standard and satisfying 
- ŤẄWŤŸVÙŬŪĚ (at a moderate advanced level) of 'Music for 
3eginners', with ŤŸŮUŠVÙVĚon sight singing 
happy with present arrangesents 
- instrumental teaching which incorporates a good background 
of theory and some opportunities for group playing 
- I should like to have a chance to play orchestral music. 
With only 2 clarinets required per orchestra, there is an 
obvious difficulty 
- more part time B. ĹŸVĦĚ Courses in the provinces as carried 
out at Goldsmiths' 
- cross TÙVȘÙŸŨÙŪŤĚcourse for combined Honours in ËŸVÙȘĚ
History / ŸÙVWŬŲXĚof Art. At present, a student of the 
Eistory of the two arts is completely disadvantaged. 
- ,-eJ;y satisfied with -.msic a9preciation class 
- courses which ;ive theory as 9art of ŸẀVÙȘŠŨĚ training, not 
just havin; to 9iCk it up as you go along, but a special 
ŸŤŲÙŬTĚset aside for it 
.:part tii.1e, dayti::1e, 'legree courses for adults and 
opportunity to gain ŸẀŠŨÙȚÙȘŠWÙŬŪVĚ for admission to 
degree courses 
sight sin....,ing and voice production to aid pupils who are 
able to sing, but find difficulty in learning songs 
two piano \'lork (with 2 ];ood pianos which tone for use) 
usual theory, UŠŲŸŬŪXHĚ keyboard harmony, etc. classes 
am satisfied with the present course (choir), except 
that I would like to perform more of the major choral works 
a course covering a narrower field, i.e.· a particular 
period or composer 
- I feel that short, intensive course could greatly benefit 
WŸŬVŤĚ students prepared for them previously 
training for choral singing, concert going and analysis 
(before and after) 
ȘŬVŮŸVÙWÙŬŪHĚ group method with group performance of own 
original works. Concert :perfor-:nance of standard works 
for piano classes 
elementary courses on other keyboard instrlliuents e.g. 
harpsichord, organ 
present yl'osramme adequate, but a preparatory class for 
Open Uni versi ty A 241 'Ele::1ents of ::lusic' course similar 
to those for the O.U. Foundation Courses would be useful 
(Iceland) 
I would like to see some music appreciation and history 
of ŸẀVÙȘĚand of composers 2 brought in to help one's 
knowledge (re solo singing) 
very satisfied with the high quality and practical teaching 
l'e<;:eived (in II!"0A Ad. evening classes), having regard to 
thelixed:u3.1ity of students 
solo tuition to permit separate classes in voice production 
.' 
and interpretation 
- a course specifically geared to teaching Diploma syllabuses 
- theory of ŸẀĨÙȘĚ in class work 
- I ',-Iould like to see a course designed specifically for 
students vlorkina; 0n ÒWÒŸHŅĚ I ĻĹŨĿŅGŸĚ syllabuses, also the 
ŸẀŤVWÙŬŪVĚof teaching and psychology 
- cha:'Jber ,::lUsic as well as inii vidual instruments and 
orchestra (string player) 3 
- awareness of sta.;e )resence and discipline of players 
whilst on a :glatfor:'1: a series of short discussion 
courses or part,of 'orchestral ÙŪVWŲẀÜŤŸWŠŨĚ tuition' 
- class to ŸŤŨŮĚse towards A.B. Grades VI, VII, ŒŅŸŅĚ theory 
exans., without 'l/ai ting for the second half of the 
beginners class 
IAK 
I would like to see a kind of 'discrimination' in favour of 
students who are really keen, and (for recorder) opportunity 
for practising with clavichord 
short course on the UÙVWŬŲŸĚof music and musical instruments 
\'/i th special empilasis on those of the Niddle .Ages 
aural training classes for theory and practical I intensive 
ear training I ŤẄŠŸÙŪŠWÙŬŪVĦĚ Beginners' choir for people 
who can't sight sing 
- more piano tuition 
- inclusion of violin into a class of folk music (i.e. not 
directed towards performance in Goldsm±ths'Orchestra) 
- courses offering specific help to groups of students each 
studying for (a) l:'articular level of graded examination, 
theoretical and :ractical to diploma 
- I'd like to see a course covering the development of other 
countries, e'G. A:Jerica, Ci:ina, India, S. Africa 
- it :-r:igh t be '.'iorth·,\'hile to start a conductor's course, 
preferably with several skilled conductors each teaching 
.. ' 
a small group. Weekend Qaster classes may also be useful 
diverse courses into other types of ŸẀVÙȘJĚ a pool 
-of ŸẀVÙȘÙŠŪVĚwhich can get together and play with people, 
overseered by tutor or a mature student 
intensive tuition for high standard of chamber music 
playing. (minimum of 26 minutes per. session) An experienced 
coach with a profound knO'...,ledge of chamber music 
sight reading away from (and with) the instrument. Ear 
training within the orchestra, to be taught very informally 
an organ class held during evening Cilon-Fri) opposed to 
or as \.".ell as Saturday ::J.orning class 
- courses like GRSI:I or LRAH 
- as at present, plus more use of equipment e.g. very good 
replaying equipment for tutor use 
courses for beginners req'1.ired to be longer (not nixed 
with advanced) 
courses seem to be quite adequate, but it would be nice to 
see classes held more frequently per week e.g. 3-4 times 
a week. Î·ŸŠXŞŤĚ a Saturday class 
public, live concert for modern jazz music' 
- any course, but with an aim at public performance by the 
end (where appropriate) 
I would like to see more practical courses devoted to 
instrumental technique 
(i) a degree course in arranging and orchestration 
(ii) more jazz courses, practical and theoretical 
(iii) a substitute jazz course in the 8 grades of music, 
as opposed to the classical offered by the A.B. (Burma) 
harr10ny for class and jazz music 2 / individual tuition / 
eat training 
ĤŸŬŲŤĚstudent participation (involvement) / all taught in 
VŸŠŨŨĚ steps with ÙŠŸŤTÙŠWŤŠŮŮŨÙȘŠWÙŬŪĚ
lJ..q 
- melody and song writing - I orchestration (2 year course) 
individual and group tuition, perhaps involving 2 nights a 
week 
ŤŸŤȘWŲŬŪÙȘĚmusic 2 I with individual head phones 
a combined reading I-writing and playing course for 
guitarists 
a course on the personalities and musicians of jazz 
more variation in courses i.e. intensive as well as gradual 
- I would like to see a class for day, like weekend or half day 
-
I enjoy the present classical guitar class with its 
individual tuition 
I would like to be able to attend an eaXiy music ensemble, 
or classes on early music, but the present ones available 
are either difficult to reach or too far to travel, or 
start at too high a standard 
recognition of usage of harmonic structures used by 
classical I modern composers 
ŠŪŠŨŸVÙVĚof forms of baroque, classical and romantic music 
very basic understanding of music, especially reading of 
music 3 I and improvisation 2 I intensive sight reading I 
sight reading and composition 
how to set up a steel band in your own school, and how to 
go about training the children to play them 
- course would be helped if there were L.P. records and sound 
films also 
- an annual weekend course for advanced wind players. would 
be most helpful 
- at my age (65+), I am interested only in my present course, 
which is giving me satisfaction I satisfied with the present 
methods of teaching I happy with what I have 
- daytime orchestra (training), string orchestra (daytime) 
- ŸŬŲŤĚ time (and space) allocated to 2 piano classes. Master 
" 
classes can be excellent, if a very high standard of 
competence is insisted upon 
CRITICISMS 
a more exact build. up to 'A' level (army 16-20 musician) 
violin course is my first one at a college. I see that 
when being taught music, theory should act a large part 
in the lessons, as I think you would learn faster (St. Lucia) 
something with more of a set structure with set goals! 
concentrate to work to an end. Greater facilities, better 
equipment and perhaps outside speakers and lecturers 
- individual guitar course (instead of three hours for all, 
20 or 30 minutes for each person) 
the course (violin) I am doing is very good, but the 
abilities are very wide. A group of up to 6 or 8 at 
elementary, intermediate and advanced levels would be more 
. ŸĚ
useful with small sessions for individual tuition 
- the guitar course should definitely be subdivided into 
ability groups, no more than 12 or so 
the class I attend (music appreciation) is just as I like 
it, but too much noise from other classes: a piano in tune: 
decent record player provided and comfortable chairs 
please! Thank you. 
as a very indifferent player, I feel sometimes too much 
is provided for the competent 
- can we encourage more people to 'have a go' and so enjoy 
themselves 
- better conditions for appreciation classes are an essential 
at.Goldsmiths', at least, and better equipment also 
.. ' 
C TEACHING METHODS ••••• students' comments 
- a course of piano and theory at the same time. Teaching 
method difficult, as so much depends on constituent 
members of group I class (ability to learn quickly, etc.) 
Criticism 
- a more narrow range of competence within the main group, 
so that no playing time is lost. Instruction then applies 
to the whole group, more rapid progress can then be made. 
- aural training inadequate and severely overcrowded. No 
methodology taught 
D ON r-IDSICAL BACKGROUND 
- no comments or criticisms to supplement remarks given in 
other parts of the questionnaire 
E BENEFICIAL CLASSES 
This has been fully covered in the answers ŦÙẂŸŪĚto question 
No 9. Further comments on some of these classes,may be found 
in the Index Filing System under the above heading. 
F and G OTHER ĿÕŸÍNÔØŐĚ••••••• General or Amusing 
- in the guitar class, listening to music on cassette should 
be part of the lesson, as this would help to keep interest 
going, and give. one encouragement to practice harder. 
Also, the music one is learning, should be heard on another 
ÙŪVWŲŨŨÙŸŤŪWĚbeside the one being taught, so that a total 
concept of music can be grasped. (Barbados) 
my special aim is 'electronic engineering' (from someone 
132 
who attends the class 'electronic music') 
- I have the intention of making up a group as soon as I am 
through in music 
Criticisms 
- I'm afraid I find this questionnaire badly designed; 
depending upon your VŸŪŮŨŤHĚ you are going to get / draw 
some odd conclusions (Some questions are far too open ended) 
this research could do nothing but benefit for full time 
B. Mus courses, if extended in that direction 
- question No.7 'How did you come to hear about classes •••• ' 
Feeling. 
can special care be taken to allocate rooms for rehearsal 
groups where acoustics are reasonable. Also, if pianos 
are needed, pan they be tuned? 
teaching methods are (or appear to be) sadly out of date, 
as is timetable organisation 
- it would be helprul to have a larger room, also foot 
-
stools and music stands ĜŸÙWŠŲÙVWĞĚ
I thiDk your field of research may be a bit limited. 
See, for instance, the range offered in the ILEA Greenwich / 
Eltham and Catford Institutes 
IvIusic at Goldsmiths' College has a long and valued tradition. 
Classes at the moment, find their students largely from the 
age groups up to the age of 35/44 years, and, unlike the 
pattern normally expected, Goldsmiths' has a greater number 
of men than women music students in the S.A.S.S. 
Wi th' the increasing ro·le of a College serving its local 
community, many of these adult music students attend classes 
in the popular forms of music making and relative theoretical 
instruction. The college has its own choirs and orchestras, 
but the support for these is not so marked as 25 years ago 
when 3 orchestras and at least 3 choirs met concurrently 
each week. Goldsmiths', like Morley and the City Literary 
Institute, has had many years of experience in promoting 
music classes for adults at all levels of ability. As a 
constituent college of London ǾŪÙẂŤŲVŸWXHĚ courses in Adult 
education exist to provide tuition leading to University 
degrees and diplomas. The part time music degree of London 
University is one such course that has been initiated and 
developed over the last few years. Goldsmiths' College 
ŸĚ continues to ŬŸŦŠŪÙVŤĚLondon University Extra Mural" classes 
in music and provides some facilities for Open University 
Courses. There are obvious gaps in the present programme 
of music courses leading to Higher Education, but 
diversification and future ŮŨŸÙŪŦĚwill help to bridge 
these ommissions, by providing more intermediate and advanced 
music tuition for students committed to 'continuing education'. 
This will be important to cater for the 22.7% of students 
who are studying music for vocational reasons. 
Goldsmiths' Adult Education is undoubtedly concerned with 
the provision of equal opportunites for the less educated 
and underprivileged groups in society. In music, WUÙŸĚ is 
clearly shown by the support given to further the needs of 
so ŸŠŪXĚguitarists with classes offering elementary instruction. 
Meeting the needs of the community at large is an ever increasing 
task, and must inevitably result in overall lowering of 
high ŸWŠŪTŠŲTVĚof musical performance. 
'" 
As has been mentioned, students from all age groups are 
looking for quality teaching that offers more than one aspect 
of musicianship; and they are not adverse to criticising 
methods of teaching although their judgements are not always 
valid or even understood fully. 
Above all else, there is an underlying urgency for smaller 
classes and for a more generous staff / student ratio in 
music education. Such is the nature of the subject, that 
- . 
small groups and carefully graded courses are highly 
desirable if the teaching is to be effective and productive. 
Goldsmiths' provides many short courses in music, week end 
and week day courses, and these have been well received, 
with students requesting that they be continued and 
developed. 
Remarks from the students have received much attention 
WUŲŬẀŦŸŬẀWĚthe assessment of this first questionnaire return. 
At a later stage, the information provided by the three 
colleges together with a number of ILEA Adult Education 
Institutes in the Greater London area will be reassessed. 
Recommendations and suggestions will follow accordingly. 
As courses develop and become more structured to meet the 
demands of students' continuing education, there will be 
greater demands for vocational and non-vocational guidance 
at all levels. It would seem to suggest that a music 
advisory service is desirable in all adult music departments 
where the numbers are large, to help students to plan and 
discuss their personal needs in relation to course 
programmes on offer. 
QUANTITATIVE STATISTICS AND % ?eturns I ; " ŸJĴĦĚ
ØÑŸJJĴNĚ COLLEGES 14-92 = 47.55,. 
SPRING TERM 1978 out of 3138 TÙVWŲÙŞẀŸŸHÙĚ
A QUESTIONNAIRE ON hUSIC FOR ADULT STUDENTS 
I 
This questionnaire is ŠTTŲŸVVŤTĚ to adult music students who 
Lre members of classes taking ŮŨŠȘŸĚduring the academic year 
.977 to 1978. Already, VWẀTŸŪWVĚof three music departments in 
Ldult, Education have kindly co-operated by completing this same 
Luestionnaire. It is part of a research study being undertaken 
>y a music tutor in this field. A number of selected Adult 
ŸẂŤŪÙŪŦĚ Institutio'ns within the ILEA area are being invited to 
;hare in this project. 
It will be of great assistance if all the questions are 
mswered. Please do not write your name anywhere on the paper. 
[our answered will be recorded and analysed anonymously. 
ŸUŤĚFindings: As a result of this survey, it is hoped that it 
may be possible:-
1. to collect information concerning the area of adult 
students' musical background. 
2. to assess the response to classes and teaching methods 
in current use. 
3. to consider suggestions for future course programmes 
directed to meet the needs of all adult students • 
. At the end of the questionnaire, a space is provided for 
stU;dents to make some general observations on such matters as 
teaching techniques, size of student groups, and to offer 
suggestions for.the future planning of courses. 
May we thank you for co-operating in this first study ŸȚĚ
i·ts kind, designed especially for adult music students •. Your 
helpful answer will be carefully studied and classified accordingly. 
Percy F. Corben {Research Tutor: L.U. ŇŬŨTVÜÙWUŸĚ
College) 
This questionnaire has been prepared as part of a major 
research study into Adult Music Education being undertaken at 
the University of London Institute of Education. (Head of 
Music Department: Professor Keith Swanwick). 
KINDLY GIVE THE NMlE OF YOUR COLLEGE OR INSTITUTE • 
. ' .................................................................. . 
PLEASE HAND THIS QUESTIONNAIRE TO YOUR CLASS TUTOR WHEN CONPLETED. 
ON MUSICAL BACKGROUND 
, 
1. Is your reason for attending classes mainly to ! (.) l' t t .? ) ŘŸĚ 1S en 0 ÜẀVŸȘĚ .•••••••• ,......... . 
( .. ŸĚ f .? I ŸŸĚ per orm ÜẀVŸȘĚ .••••••••••••••••••• 
(iii obtain theoretical knowledge? •••• ŸŸĚ
2 o a) Do you play any instrument(s)? •• ŸĚ•.•••••••••••••••• ye.s...I':2.ru 
' ••• No. 'l 
b) Please name the instrument(s) you play ••••••••• 
... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
c) Do you consider ĦXĜŸŲŨĚ
( .. 
( . :-:-ŸŨŸĚ
playing to be of ' 
a high standard ? ••••••.•••••••••• ŅŸŸŅĚ
an intermediate standard? •••••••• S 
an elementary standard? •••••••••• ŨŸĚ
30 Do you sing ? 
(ij not at all ••••••..••••• c •••••••••• [11 
( . .. h . ci ŸŸĚ ŸŪĚa ȘŸĚŬŸŲĚ • ŸĚ••••••••• eo ••• 0 ••••••• 
(iii solo .................... c ••••••••• o •. lg::,· 
4. Can you read this music without the aid of an instrument? 
'I' ŸȘĚ
tj'f'( 
ŸĬGŞĚ
ŸĚandante --- ':ii;;: ±i: ' -, t J1 J J I,J r t r t ij hi & 4 J. , f? I J. II : mf ŸŸŨĚ co::rectly •••••••••••••••••••••••• '1' ĨJŲĦŸĚĜŸŸĚ fa1.rly well ••••••••••• o· 0 • • • • • • • • •• ŸĚ '$'1'1, 
(iii not really •••.••. "................ 3b3 . ĴĴĒGÍGVŸĚ
5-0 What kind of music has a particular appeal to you ? 
( i I Folk • 0 ••• • • ., •••••• <Co .............. ŸĚ .............. • 
6. Do you 
f·· J \. l ŸĚ az z ..........,to...... c • .. • • • ŸĚ • .. • • • .. .. .. .. • • .. .. .. • • • • .. 
(iii Early Music (medieval) •••••••••••••••••••••• 
(iv Traditional Music (classical, romantic, etc). 
(v Modern Music (,ivant-garde, ŤŨŸȘWŲŬŪÙȘHĚ etc.). 
(vi) Operatic •• t'r ••••••••••••••••• Q ••••••••••••••• 
(vii) other music (please specify) •••••••••••••••• 
attend concerts, recitals or operasregularly? ŸĚ
, (.) t t 'I ŸĚ\ 1. .... " no a a..L ••• -. • .. • • • • • • • • • • • • • • • • •• I 
( .. ) . 11 b'::f ĦJĤJĤŸĚ ŸĿĹŠŐŨÕŪŸĚ ,Y •• r ••••••••••••••••••• i 
ĜŸŨŸKĚ l.alrly oIten •.•••••••• ' •••••••••••• , (iv/ very often ••••••.••••••••••••••••• ŨŸĚ
PRESENT CLASSES AND TEACHING METHODS 
7,. How did you come to hear about the classes you are attendilil 
(i) by personal recommendation ••• ŸĦĦĦĦĚ • 
(ii) through college publici'ty......... ŸÍĦĚ
(iii) some other reeans (please specify) 
ŸĚ. . ŸĚ. . . . . . . . ŸĚ. . ŸĚŸĚ. . . . . . . . . . ŸĚ. . . . . ŸĚ. . . . . . . . . . . . . . . . . . . 
8 0 Are you studying music ŸĚ
ŸĚ as a POSSlD e career .••••••••••••• Ĝ GŸĚ "l? C 
(ii purely for personal interest? '.0. ŸÎĨĚ
90 Which of the classes you are attending, or have attended, 
do you consider to be the most beneficial? Please list the 
most useful first. 
( .; ) ŸĚ • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 0 
(ii) 
(ii!.) 
. . . . . . . . . . . . . . . . . . . . . . . . . ŸĚ. . . . . 
. . . . . . . . . . . . . . . . . . . . . . -. . . . . . . . 
:.2S·:. 
JŨĦŸĚ, 
GŸŦĦĚ / 
ŸÏHȚGĚ
jt:" -:j, 
i.fF3 1' 
2c':2, 
ŐŅŐŸĚ
4!;, I. 
4-1,2 
Q'8 
Pap;e 2 
10. How highly do you value group participation in music ? R£TvRWS ŸĚ
(e.g. ȘUŠÜŞŤŲIŤŪVŤŸŸŨŤGŮȘŪŬÙJŸĒĚorchestra,class performancll' ŸĚ(1.) vvry UŸŬUŨXĚ ••••••••••••••••••••••• ŸĚ ŅJŅĢĦGŸĚ
(ii) fairly highly ••••••••••••••••••••• ?, ').J4-·f{b 
(iii) not particularly highly ••••••••••• J ŰĦŞŸĚ
11. For what kind of music activities do you think small 
groups of 8 or less are ŞŤŸWĹĚ(i) Prac t-ical l·iusicianship/Theory ••••• 
( .. ) IT +. t 1" J.J. HS ŘGŲGŨŸŤŪĚ a .•••.••••••••••••••••• 
(iiil Appreciation classes (listening) ••• 
(iv Singing classes ••••••••••••••••••• 
(v Written skills and analysis ••••••• 
12. Do you prefer short, intensive courses or more gradual 
instruction over a longer period of time? 
(il short and intensive ···············Il (ii longer and more gradual ••••••••••• 
(iii no preference ••••••••••••••••••••• . 
13. Do you prefer homework to be . ŸĚ
. (i) set? ............................. . 
(ii) left to your own discretion? •• ŸĚ••• b 
4-$"'1-1 
bo ĦŸÍĦĚ
ŰĦŸÎĚ. 
"1.1- be ŅĜŲŸÕĚ
14. Do you feel that the social aspect of adult music educatil 
is (il unimportant? •••••••••••••••••••.•••. " 2$'42-ŸĚ ,(ii as important as the musical aspect? /". ¥b 
(iii more important than the music? •••• I O'io 
ŸĚ________________ ĜŸ·ÙŸẂĴŸŨŸŸUŸŘŸŮŲŸŸŸŴŸ·ŸHŚŸŸWŸUŨŸŸŸŸŸ·ÕŸŸŸŸŸŸŸŸŸHŸŸHĦŸŸŸŸŸŸŸŸŸŸŸŸ·ÏŸĦĚŸHŚHĦŸIŸĨĿŸŚŸĦŸÍĚ
ON. THE FUTURE PLANNING. OF 1'tlUSIC COURSES 
15. Have you any special aim towards which you are working? 
16. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
How ÙÜŮŸŲWŠŪWĚ to XŬŸĚare WUŸĚ facilities for ŅŪTÙẂÙŸẀŠŨĚ ŸĚ
tuition. .' ĜŨŸĚ very lmportant •••••••••••••••••••• 
(ii fairly important •••••••••••••••••• 0 
(iii not very important •••••••••••••••• ŸĚ
17.Please write here your comments as to the kind of courses you 
would like to see offered, and the ways in which these might 
be taught. 
• ••...• . ·0- ............•.......... · .............•...... · . · • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
.... ...... . . .. . . .. . . . . . . . . . . .. . .. . . . ... . .... ..... ..... ... ŸĚ
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
18. Finally, it would be very helpful if you would give the 
following information. 
(il Country of orlgJ.n ••••••••••••••••• (ii ŸŠŨŤĚor Female •••••••••••••••••••• 
(iii Age group (please tick appropriate group 
ÍŸĚ
-
20 ËŞŸĚ ti· 5'b 
21 
- 34 fn ÚŸĚ, 1,=/ 
35 - 44 t:lt" 11· g3 
45 
- 64 ŅŨŅMŸĚ '21- or 
· ŸĦĦGĚ
PAGE 
NUMBERING 
\. 
AS ORIGINAL 
'r , 
--:--... ; 
" 
Mention has been made of the fact that students are seeking 
a more 'scholarly approach' to their teaching. They expect 
in some cases a more 'professional' attitude from their 
WẀŸŬŲVĦĚ Students of all age groups are keenly motivated and 
expect to be worked hard to achieve and develop higher 
standards of attainment. These matters will be enlarged upon 
in a later section of this study. 
ŅŸĚ
Of the instruments played by students; the pianoforte is still 
the most popular, particularly with the middle and older age 
groups. The younger students tended to of.fer more instruments 
2, 3, or even 4 - but rarely with any standard of excellence 
regarding performance. Might this be a result of the music 
teaching in the formative years of schooling over the last 
30 years? From the statistics, fewer music students sing 
(48.73% replied 'not at all'), and an even higher figure of 
62.73%.could not read the simple 6 bar melody accurately. 
It· has been stated that this Tigure could well be much higher. 
From the many comments and requests made, students are asking 
for more guidance that will enable them to hear music mentally, 
to sight sing and to relate their ear training to their 
particular musical skills. 
While students are mostly interested in the mainstream of 
traditional music (84.85%), operatic music also has a 
particular appeal for 41.45%. Only a few seem to be interested 
in the music of our own time. 
Vocational and non-vocational intentions overlap to a 
considerable degree in our music classes. While the majority 
(81.97%) attend classes mainly for personal interest, 17.43% 
ÍŸÍĚ
of students have aims connected in some way with music as 
a possible career. With plans for 'continuing education' 
playing a large part in the future of Adult Education, it 
would seem reasonable to assume that the vocational element 
will demand more attention in course programmes. Higher 
Education will also be opening its doors to mature stUdents 
many of whom are looking for classes to offer them alternative 
means of entry to University courses. The non-vocational 
music student will continue to be the 'mainstay of our classes. 
These are the students who are asking for structured and 
group teaching, with more grading of abilities to ensure 
progress in the classroom situation. The figures on the 
subject of 'smaller classes' speak for themselves. Of all 
the remarks made by students, those concerning the size of 
classes give WUŤŸĚcause for much concern. Music teaching 
demands small numbers to be effective in clas'swork where 
indiviqual performance is developed. The criticisms made 
regarding the time wasted whiie a tutor teaches one person 
in front of the others is very valid. 
Student Information (from Open Questions) 
As the detailed reports shOW, response to these questions 
was numerous. The remarks have been card indexed for easy 
reference. Each college, with its own musical tradition 
received much praise and commendation from students, many of 
whom had a long tradition themselves of regular attendance 
over many years. The remarks made were with modesty and 
understanding. A few criticisms have also been indexed for 
reference. 
Organisation 
Various suggestions were offered, from the need for more 
day-time, weekend and whole week courses to exchange visits 
with other countries. All too often the requests for 
certain classes revealed that students were not even aware 
that such classes already existed. There would, therefore, 
appear to be a need for an advisory service solely concerned 
with this subject. Students need guidance in planning 
their studies, and ask for fuller information about courses 
advertised in college prospectuses, setting out clearly the 
work to be ȘŸẂŤŲŤTĚin the teaching. 
A number of students stated that they would ŠŮŮŲŤȘŸŠWŤĚbeing 
told something of the findings of this questionnaire. 
An 'Information Document' has been prepared for them giving 
overall facts, figures and comments. A second questionnaire 
has been circulated to a selected number of ILEA Adult 
Education Institutes during the Spring, 1918. 
I+Z 
CHAPTER FOUR • • •• A SECOND QUESTIONNAIRE 
- carried out in a selected number of ILEA ĻTĦNTẀŸĦŅŪVWÙWẀWŤVĚ
at ŸUŤĚ suggestion of the National Institute. of Adult 
Education, Leicester. 
To ŤŪVẀŲŸĚa more representative and balanced opinion of music 
education in adult non-vocational studies, a second question-
naire (identical in all respects to the first questionnaire 
ŸŮWĚfor the introductory, front page) was'addressed to a 
selected number ( a cross section of NSEW of the Greater 
1+3 
London area) of ILEA Ad.Educ.Institutes where music courses are 
active and often extensive. Al though 12 Instt;.tutes were 
invited to take part in this survey, 10. finally agreed to do so. 
These Institutes represented about 30./35 branches of adult 
education where music classes take place. 
Acknowledgements and thanks are made to the following Institutes, 
their Principals/Tutors in charge and music tutors for their 
willing co-operation in this venture. The number of returns 
compared favourably with those received from the first question-
naire and produced a 46.65% return (against 47.55%). 
The list that follows gives the names of the Institutes who 
took part, and the number of questionnaires distributed and 
returned. 
ILEA (SELECTED)AD.EDUO. INSTITUTES •••••• who took 
part in the . . . . . SECo.ND QUESTIo.NNAIRE 
Ad. Educ. !nsti tute. code distributed ŲŸWẀŲŪŤTĚ .. ŸĚ
1 Chelsea/Westminster CW 60. 35 58.a 
2 Dulwich D 20.0. 97 48.5 
3 Eltham E 30.0. 145 48.33 
4 Greenwich G 10.0. 69 69.0. 
5 Highbury Manor H 60. 33 55.0. 
6. Marylebone M 89 59' 66.3 
1+1 
- list continued from previous page •••••• 
Ad •. Educ. Institute code distributed rebrned = % 
7 Mary Ward Centre MWC 75 6 8.0 
8 South Bank SB 60 28 46.7 
9 stanhope S 375 151 40.3 
10 Working Men's ColI .. wNC 100 39 39.0 
1419 662 = 46.65% 
The distribution of questionnaires was carried out by postal 
deliveries. A copy of the invitatory letter to Principals/ 
Tutors in charge is to be found in Appendix II, dated Fabruary, 
1978. In addition, a note to tutors was enclosed when the 
questionnaires were despatched, requesting their co-operation 
in both the distribution and the collection of the papers during 
the Spring Term, 1978. 
ILEA AD. EDUe.. INSTITUTES 
The Quantification of Questionnaire Data 
A simple frequency distribution of the replies to this second 
questionnaire will he found on the sheet headed 'Quantitative 
Statistics and %' (see ILEA Ad.Educ.Institutes, dated December, 
1978). 
ŐWŸVWÙȘŠŨĚ Comments 
1 The total number of adult music students who returned a completed 
questionnaire numbered 662, and provided a representative 
body of student opinion from a cross section of the ILEAAd.Educ. 
Institutes in ŇŲŤŠWŸÒŬŪTŬŪĜÏĬÌĬĪĘĞĦĚ Music students at these 
• 
establishments attend mainly for personal development and 
interest. 77.64% stated that their reason for attending classes 
QUANTITATIVE STATISTICS AND % 
FOR ILEA AD. EnU'] .INSTITUTES 
Returns: 
662 lit 46.65% 
14S 
from 1419 distribted 
DECEI'1BER, 1978 
A QUESTIONNAIRE ON hUSIC FOR ADULT STUDENTS 
This questionnaire is addressed to adult music students who 
are members of classes taking place during the academic year 
1977 to 1978. Already, students of three music departments in 
Adult. Education have kindly co-operated by completing this same 
questionnaire. It is part of a research study being undertaken 
by a music tut9r in this field. A number of selected Adult 
·Bdue .. _ Institutions wi thin the ILEA area are being invited to 
share in this project •. 
It will be of great assistance if all the questions are 
answered. Please do not write your name anywhere on the paper. 
Your answered will be recorded and analysed anonymously. 
The Findings: As a result of this survey, it is hoped that it 
may be possible:-
1. to collect information concerning the area of adult 
students' musical background. 
2. to assess the response to classes and teaching methods 
in current use. 
3. to consider suggestions for future course programrttes 
directed to meet· the needs of all adult students • 
. At the end of the questionnaire, a space is provided for 
VWŸTŤŪWVĚ to make some general observations on such matters as 
teaching techniques, size of student groups, and to offer 
suggestions £or the future planning of courses. 
May we thank you for·co-operating in this first study pf 
i·ts kind, designed especially for adult music students. QŬŸĚ
helpful answer will be carefully studied and classified accordingly. 
Percy F. Corben < Research Tutor: L. U. Goldsmiths' 
College) 
This questionnaire has been prepared as part of a major 
research study into Adult Music Education being undertaken at 
the University of London Institute of Education. (Head of 
Music Department: Professor Keith Swanwick). 
KINDLY GIVE THE NANE OF YOUR COLLEGE OR INSTITUTE • 
. " ..................................................................• 
PLEASE HAND THIS QUESTIONNAIRE TO YOUR CLASS TUTOR WHEN COMPLETED. 
ÖJJNĦĦŸŐNĚ T'J":{ A:ISWERS IN' THE bOYES PROVIDEDS AND WRITE IN. ADDITiONAL 1NF9f@\TION AS REgOE 'J:EOQ 
ON MUSICAL BACKGROUND 
(i) listen to music ? ••••••• •.• • • • • • • • • 13 
(ii) perform music ? ••••••••••••••••••• 5"1 
'1. Is your reason for attending classes mainly to . Wll 
(iii) obtain theoretical knowledge? •••• I 
2 0 a) Do you play any instrument (s)? •• ŸĚ••••••••••••••••• '. Yaa.. ŸĚ
,. • •• No. ŸĚ
b) Please name the instrument(s) you play ••••••• ŸĚ•. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
c) Do you consider your 
. ĜÙŸĚC' ĜÙŸŸĞĚ
playing to be of . . 
a high standard ? ••••••••••••••••• ŸĚ
an intermediate standard? •••••••• ŸIŸĚ
an elementary VWŸTŠŲTĚŸĚ •••••••••• ' 0 
30 Do you sing ? 
(ij C' ( " ŸŸĚIII 
not at all ••••••••• ŸĚ•••••••••••••• ;] 
in a choir •••••••••••••••••••••••• 'l.S 
solo •••••••••••••••••.•••••••••••• o. 13 
4. Can you read this music without the aid of an instrument? 
ŸĚandante --: • 2 ±i ' -.' 9 1 fl J J I J r. IT ; ijJ Hi i h J. , I11 J. II mf (il correctly •••••••••••.•••••••••••••• (ii fairly well ••••••••••• ŸĚ••••••••••• 
(iii not really •••••••••••••••••••••••• 
, 50 What kind of music has a particular appeal to you? . . (il Folk •••••••••••••••••••••••••••••••••••••••• 
\ii ŊŠYŸĚ••••••••••••••••••.•••••••••••••.•••••••• (iii Early Music ĜÜŤTÙŸẂŠŨĞHĚ•••••••••••••••••••••• 
(iv Traditional Music (classical, romantic, etc). 
(v Modern Music (avant-garde, electronic, etc.). 
(vi) Operatic •.•••.•.••••••••••••••••••••••••••••• (vii) other music (please specify) ................. . 
6. Do you attend concerts, recitals or operas regularly-? I (i not at all •••••••••••••••••••••••• ÏŸĚ
(iil occasionally •••••••••••••••••••••• 
( " " , ŸGŨĚ ft ' . a.o III Ialr y 0 en •••••••••• -•••••• .; ••••• (iv very often •••••••••••••••••••••••• 
PRESENT CLASSES AND TEACHING METHODS 
7. How did you come to hear about the classes you are ŠWWŸŪTÙŸGĚ
(i by personal recommendation •••••••• 
(iij through college publicity .••••••••• ŸĚ
(iii some other means (please specify) . 
- , . 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
1% 
tr'or 
1r·blf- . 
2b'2i 
tif·{2 
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27-,1'/ 
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If/o 31 
II" q1-
b'fo 
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ĨÍ·ŸÍĤ·Ě
ŸHĚ61 
' (i) as a possible career ? ••••.•..•••• 8. Are you studying music I NI '·90 
(ii) purely for personal interest ? •• 0. 5' ĨŸ·Ěbt 
90 Whioh of the classes you are attending, or have attended, 
do you consider to be the most beneficial? Please list the 
most useful first. 
( l" ) • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 0 
( ii ) ....................... ŸĚ ••....•• 
" 
10. 
11 • 
12. 
Page 2 
How highly do you value group participation in music ? ŎNŸẀŎÔŐĚ
(e.g. ȘUŠÜŞŤŲIŤŪVŤÜŞŨŤŸĚ choir, orchestra, class performanc1 (i) very highly ...................... ŸĦĦĚ 10 (ii) fairly highly ••••••••••••••••••••• b (iii) not particularly highly ••••••••••• f 
For what kind of music activities do you think small 
groups of 8 or less are best? 
. (i) Prac ti cal .r1usicianship!Theory ••••• 
( •• ) ØŸĒĒĚ . t l' . II ..... no::) "rumen a ......................... . 
ĜÙŸÙŨĚ ŸŸŮŲŸȘÙŠWÙŬŪĚclasses (listening) ••• (lV vlnglng classes .................... . 
(v Written skills and analysis ••••••• 
Do you prefer short, intensive courses or more gradual 
instruction over a longer period of time? 
(il short and intensive ................ 0.1 (ii longer and more gradual ............ ĨŸÒĚ
. . . -, I (lll no preference ...................... . 
13. Do you prefer homework to be . 
(i) set? ...................................... ŲŸĚ
(ii) left to your own discretion? •••••• S 
141-
GJc 
bl-q3 
ÎŸGÕŲĚ
1-';0 
3b'iO 
'+r·lq-
,2.0 ĤŸĲĚ
GĤŸĦĚỲŸ­
J{./fl 
13·itf-
rh°i9 
Zb-2i 
14. Do you feel that the social aspect of adult music educatil 
is (il unimportant? ••••••••• ŸĦĦĦĦĦĦĦĦĦĦĦĦĦĚ mn (ii as important as the musical aspect? ŞŸŸŠĚ
( ' I · .. (iii more important than the music? ...... I 1·-::;:l 
______ ŸŲŚẂĚ__ lr __ WŸŸŸŚŸŚŸĚ___ WHŸ·ŸŸŚGŚŸŸŸŚŐŚŠŚŨŸŸŸŤŸŸŸŸĤĤ__ ŸĚ__ ŸŚŸĚ__ ŸĚ____ ŸĚ__ t _______ ŸŚHŚ·Ś·ŸŊŸÎŸŚĚ 3'3L 
ON·. THE FUTURE PLANNING. OF I'-IUSIC COURSES 
15. Have you any special aim towards which you are working? 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .- . . . . . . . . . . . . . . . . . . . 
16. ÑŬŸĦŸÜŮŸŲWŠŪWĚ to XŬŸĚare WWŸĚfacilities for individual I 
WǾŨŸŨŬŪĦĚ . (ll very lmportant •••••••••••••••••••• 
. ( .. f' I' .... t /3" II alr y lmpor"an .......... ŸĦĦĦĦĦĦĦĦĚ ŸĚ
(iii not very important ••••••••••••• ŸĚ•• ŸĚ
11.Please write here your comments as to the kind.o:! courses you 
would like to see offered, and the ways in which these might 
be taught. 
• •••••• • e.- •••••••••••••• ŸĚ••••••••••••••••••••••••••••••••• 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . ŸĚ. . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
• •••••••••••••••••••••••••••••••••••••••••••••••• ·a •••••••• 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
18. Finally, it would be very helpful if you would give the 
following information. 
(il Country of origin ••••••••••••••••• 
(ii Male or Female •••••••••••••• ŸĚ••••• 
(iii Age group (please tick appropriate group 
16 - 20 30 4.5; 
3{'1t <r] 
ll},qtf 10 
21. 
- 34 ')../0 
35 - 44 Ijz 
45 - 64 l::;-q 11· ot 
65 and over ȘĦGȚŸĚ I fI- ŬŸĚ
was mainly to perform music, and yet only 67.52% already 
play an ÙŪVWŸŤŪWĦĚ Unlike the three London Literary 
Institutes, there are at least 10% who attend these 
classes as absolute beginners as regards learning an 
instrument. The percentage of students who attend solely 
for the purpose of 'listening to music' is 17.07. Although 
26.28% attend to obtain theoretical knowledge, this is 
considerably lower than that recorded for the three Literary 
Institutes (43.16%). As comments to question No 17 will 
show, many students are asking for more clases in theory, 
while the majority request that theoretical and aural 
(even music history) instruction is desirable as part of 
instrumental class tutoring. 
2 With more students attending ILEA Ad.Educ.Institutes mainly 
to receive elementary instruction in the performance of 
music, the percentage who consider their playing to be of 
'a high standard' was 7.25%. At 'an intermediate standard' 
the figure was 32.93%. Allowing for a fUrther 30.81% who do 
not play at all, 28.70% described their skills as being at 
'an elementary standard'. 
It would appear that singing (choral and vocal) is taking 
place in all of these Institutes, for the number of students 
who sing totalled 58.6%. The ability to hear 'mentally' 
the melody in question No.4, produced figures not too 
disimilar from the first questionnaire. Only 33.99% stated 
that they could read the melody without the aid of an 
instrument. It seems, however, that many students 
misunderstood the implications of this question, and had 
they<all realised that the intention was 'Can you sing 
(or hear this tune mentally) without the aid of any 
instrument?', then the % would have been less than 33.99. 
In other words, the question was intended to find out whether 
students could hear the sounds mentally from the notation, 
as an aural conception of sound. This musical skill is 
important especially for many choirs, singing groups and 
choral societies working within the framework of the ILEA 
Ad.Educ.Institutes. 
4 Traditional mlsic was clearly recorded as the kind of music 
that has a particular appeal 83.68%. Operatic music was the 
second popular appeal with 41.39%, to be tollowed closely 
by Early Music (medieval) with 32.78%. 
5.0n 'attendance at concerts, recitals or opera regularly', 
8.61% replied 'very often' Only 6.80% do not attend at all. 
The majority do support these activities either 'occasionally' 
51.21%, or 'fairly often' 31.57%. 
6 With more students attending classes mainly to learn basic 
ŮŤŲȚŬŸÙŪŦĚskills of one kind or another, it was not 
surprising to find a small number who are studying music 
as a possible career:-
(i) as a possible career? •••••••••• 
(ii) purely for personal interest •••• 
6.80% 
88.67% 
The students thinking in terms of a possible career come 
from all age groups up to 64 years, although mainly to be 
found in the 2l-34's - equally divided between Male & Female. 
7 On group participation in mUSiC, 61.93% felt that its 
value was 'very high' and a further 25.07% considered it 
to be of 'fairly high' value. Small groups of eight or 
less were considered best for instrumental class teaching 
A7 ĹĻŸŚĚ ŸUÙŦĚ is 13% less than the students in all of the 
. ' 
three Literary Institutes combined. More students in the 
ILEA Ad.EducJnstitutes are requesting small groups for the 
singing classes 28.55%, while a further 36.10% support the 
general opinion that theory classes would also be better in 
small groups of eight or less. Even appreciation classes 
(which se,em to receive more attention in these Adult Education 
Institutes) are considered by students to be more beneficial 
with the same small group numbers-20.39% was recorded against 
a figure of 9.52% in the first questionnaire (three Literary 
Institutes). The numerous comments offered in the open-ended 
ŅŸŬĚ
question No 17 also confirms the overwhelming view that most 
music classes are too large and that smaller ŦŲŬẀŮŸĚoffer better 
teaching conditions for adult students • 
8 In ILEA Ad.Educ .Insti tutes, 53.93% of the music students 
prefer homework to be left to their own discretion, and 
33.84% prefer homework to be set by the tutor. This latter 
figure is considerably lower than the 48.79% request from 
students in the first Literary Institutes' questionnaire. 
This is undoubtedly due to the fact that a larger number of 
ILEA Ad.EducJnstitute students attend music courses mainly 
for personal satisfaction and interest (88.67%). The request 
of 33.84% students for setting of work to be done at home is, 
however, not inconsiderable, and would point to the need 
for more 'structured' teaching and for long term planning 
of syllabuses by tutors who are willing to make these 
demands. 
9 64.50% of students feel that the social aspect of adult 
music education is as important as the musical aspect • 
• 
This slightly higher rating o.;er the findings of the first 
questionnaire correlates with an increasing number of students 
who attend classes 'solely for personal interest'. 
24.77% consider the social aspect 'unimportant'. Only 2.72% 
feel that the social aspect is 'illore important than the music', 
while an additional category of 3.32% feel that the social 
aspect is 'important, but notso important as the music'. 
10 All music students throughout the Greater London area agreed 
that facilities for individual tuition are important, and the 
ILEA adult students were no exception. 40.33% consider the 
facilities to be 'very important' with a further 19.64% 
stating these to be 'fairly important
'
• Requests for 
individual tuition in the subjects of vocal training and 
instrumental teaching were made. 
. 11 The Age Groups 
The numbers found in each of the five age groups differed 
only s1ightly from the proportions represented in the returns 
of the three London Literary Tnstitutes combined. The ILEA 
Ad.Educ.Institutes, meeting more local needs, showed higher 
numbers in the 35-44 (19.94%), 45-64 (27.04%) and the 
65+ (14.05%) categories; while the 21-34 age group was 
correspondingly lower (31.72%). Quite obviously these 
Adult Institutes have the older students, particularly 
the elderly and senior citizens in greater numbers. The 
local Ad.Educ.Institutewill have a special role to play in 
devising and planning courses in the future 'continuing and 
life-long' non-vocational ŮŲŬŦŲŸŸŤVĦĚ At Eltham Adult 
Institute (where the numbers of females over 65 is greater 
than in most institutes), there is an understandable request 
for ŸŬŲŤĚday classes. The needs of elderly students everywhere 
merit more consideration for they will play an even greater 
ŮŠŸWĚin adult learning in the future as earlier retirement 
ŅŸŅĚ
and shorter working hours become recognised. The question 
concerning attendance at concerts was linked significantly 
by some of these older students to their inevitably lower 
incomes, thus making it impossible for them to share fully 
in this kind of musical activity. 
Table ILEA I Shows the numbers of adult music students 
in each of the age categories compared with the figures 
produced by the first questionnaire for the Literary Institutes. 
TABLE ILEA I 
The A e GrOUDS music students in ILEA 
.= uq.Institutes 
Age Group ILEA A.E.Institutes 3 Lon. Lit. Institutes 
16 -20 
21 - 34 
35 - 44 
45 - 64 
65+ 
No age given 
TABLE ILEA 2 
Question 2 (c) i . . . . 
ii •••• 
Number of students 
48 
218 
4.53 
31.72 
19.94 
27.04 
14.05 . 
2.12 
4.56 
38.61 
17.83 
21.08 
* 
11.86 
* 
. . 
* The City Lit. Inst. . 
(like the ILEA A.E.Insts.) 
also has a higher % of 
older music stUdents. 
Goldsmiths' and Horley 
do not. 
'Do you consider your playing to be of 
a high standard?' 
'of an intermediate standard?' 
High standard(i) Intermediate·standard(ii) 
1.25% 
32.93% 
Out of a total return from ILEA students of 662, the number 
of stUdents who considered their playing to be of a high 
standard was 48. This figure supports the view that many 
JSa 
Ad.Educ.Institute students attend classes as beginners or 
with elementary performing skills. The students who classify 
their playing as of 'high standard', come mainly from the 
Dulwich, Eltham, ŸŠŲXŨŤŞŬŪŤĚand Stanhope Institutes, where 
there the larger numbers in the older age categories, 
suggest experience and developing BWrrls are present 
uantitative Information su lied b Adult Music Students 
supporting the pre-coded questions 
Question 2 (b) •••••• 'Please name the instruments you play ••• ' 
About thirty different instruments were mentioned, varying 
from the more traditional to the less ȚŲŤŰŸŤŪWŨXĚheard 
mandolin, concertina 2, Chinese harmonium and balalaika, etc. 
The piano is a clear favourite with 36.85% playing this 
instrument. ŇŸÙWŠŲĚand the various stringed instruments 
are the next most popular, as the following list shows:-
pianoforte 
guitar 
strings 
(incl. violin, viola, 
'cello and C.B.) 
recorder 
flute 
clarinet 
= 
= 
= 
= 
= 
= 
244 
91 
84 
52 
21 
19 
(36.85%) 
(13.75%) 
(12.69%) 
( 7.85%) 
( 3.17%) 
( 2.87%) 
In addition to the piano as the main keyboard instrument, 
16 students learn ŸUŤĚorgan. Brass instruments included 
trumpet 7, cornet, trombone, as well as horn and saxophone. 
A number of students are also interested in bamboo pipes 
and percussion. Other woodwind instruments included the oboe, 
bassoon and piccolo. Generally the list was a conventional 
one, with very little reference to Early Musical Instruments. 
... 
Question 5 (vii) ••• 'What kind of music has a s ecial a 
to ou •••• other music 
About forty additions were given beyond those listed in the 
pre-coded question. The main interests were related to choral 
singing, e.g. choral 2.57%, church music 1.51%, 
oratorio 1.21%. Pop music was specified by 1.81% and rock 
by 1.21%. The remaining list of musical interests included:-" 
ballads 6, lieder 7, light classics 3, brass bands 4, 
organ music 2, Tudor & Baroque music 2, blues, punk, new wave, 
reggae, ethnic, plainsong, Russian, Indian, Gilbert & Sullivan, 
etc. Although these latter aspects were only mentioned 
specifically once under 5vii, other students with similar 
interests will have assumed these as implied in the given 
list 5 (i-vi) • 
Quastion No ']" ·ĜÙŸÙĞĦĚ 'How. did you ȘŬÜŤŸŚWŬĚhear about the 
classes you are attending?' •••• 
f some other means ••••••••••• , 
Apart from 'personal recommendation' and 'college publiCity', 
the main source of hearing about ILEA's Ad.Educ.Institute 
music classes is through their publication 'Floodlight'. 
27 students mentioned this specifically (4.08%). Local 
papers 5, The Times Newspaper 10. Students in the Esterhazy 
Choir at the Stanhope Institute were mainly recruited through 
an advertisement in the personal column of this newspaper 
(mostly in the 21-34 age group). A further 12 students became 
aware of classes through what can only be described as 
'personal initiative'; music magazines 3; Time Out 1; and 
one was encouraged to attend by a doctor for vocal therapy. 
guestion No. 18 (i) 'Country of Origin •••• ' 
Of the 531 (80.21%) students who are British, 329 described 
their origin as English (49.70%) and U.K. 202 (30.51%) • 
• 
These figures are almost identical with those ŠVVŤVVŤŸĚfrom 
the first questionnaire. The list that follows is varied, and 
gives the origin of the other students. 
Scotland 17, Wales, 8, Ireland 7, Eire 4, France 7, Spain 3, 
Germany 4, USA 7, West Indies 5, Holland, Italy, Finland, 
India", S. Africa, Philipines, Venezuela (each 2), New Zealand 3, 
Canada 4, ,'.ustralia 5, Israel, Poland, Malaysia, Iraq.,.. 
Seychelles and Rhodesia (each 1). 
Cross References against Male and Female Distribution 
TABLE ILEA 3 Male & Female distribution throughout the age 
groups. 
16 - 20 
21 - 34 
35 - 44 
45 - 64 
65+ 
Totals 
)1ale % Female % 
13 2.11% 14 
go 14.63% 113 
58 9.43% 65 
64 10.41% III 
38 6.18% 49 
263 42.7696 352 
. 
From the Table, M = 
]!= 
2.28% 
18.37% 
10.57% 
18.05% 
7.97% 
57.23% 
-
263 (42.76%) 
352 (57.23%) 
615 
No sex given 
4 
6 
7 
10 
7 
I 34 
+ 34 = 649 
In addition to the foregoing figures, 1 'no age' was returned 
and 12 'no age' and 'no sex' 
13 
= 662 
For cross reference purposes, only those giving their sex 
and age group have been included inthe overall figure of 
615 Hales/Females 
" 
fABLE ILEA 4-
Instruments played and standards of performance 
assessed by f1ales and Females in different Age categories 
from guestion 2 of questionnaire 
FE}IALE 
!No in Age Host frequently Standard of performanc 
Group Group played instrument HIGH INTERMEDIATE 
14 16-20 piano, guitar, flute 3, ! 2 7 
recorder 2 I 
strings 5 (vln. vIa. d .• bass' 
113 ÎŅĤŸÏĚ piano 49 guitar 25 
recorder 22 flute 9 
6 44 . 
clarinet 7 strings 11 
65 35-44 piano 36 strings 8 6 24 
recorder 6 flute 
frnitar 3 
III 45-64 piano 48 3 33 
strings 15 (vln 9) 
recorder 6 guitar 3 
49 65+ piano 20 Z T6 
strings 8 (vln 6) 
organ 3 
'''!ALE 
13 16-20 piano 5, guitar 3 2 6 
strings 2 
clarinet 2 
ww & brass 6 
90 21-34 gUitar 31 piano 27 4 36 
recorder 10 strings 10 
ww9 
58 35-44 piano 11 guitar 9 5 11 
\'iW 5. strings 3 
64 45-64 piano 24 guitar 8 3 17 
strings 7 (vln 5) 
recorder 4 
38 65+ piano 10 8 13 
strings 14 (Vln 9) 
clarinet 2 
The piano is clearly the most popular of instruments in 
the majority of age groups. Guitar is well represented 
with the 21-34's, but falls significantly in the older 
age groups, where keyboard and stringed instruments 
predominate. 
e 
TABLE ILEA 5 
Students who claim that they do not sing ĜŸẀŤVWÙŬŪĚ3)( and 
students who can read the music correctly (question 4) 
As mentioned earlier, this question may have been misunderstood 
by some students. The music was included to determine a student's 
ability to hear sounds mentally: i.e. as an aural and sight 
singing exercise. It seems probable that the number of students 
who claim that they can read this correctly, is an over ŤVWÙÜŠWÙŬŸĚ" 
FEMALE 
NO l.n age Do NOT sing CAN read the group group at all % music % 
correctly 
14 16-20 6 42.86 4 28.57 
113 21-34 46 40 0 71 36 31.86 
65 35-44 17 26.15 24 36.92 
-
111 45-64 50 46.3 35 32.4 
49 65+ 18 36.7 16 32.65 
MALE . 
. 
13 16-20 
. 9 69.23 5 38.46 
90 21-34 47 52.22 2.7 30.0 
58 35-44 27 46.55 12 20.69 
64 45-64 26 38.8 18 26.86 
38 65+ 19 50.0 27 71.05 
The figures in the above table show that over 40% of-music 
students do not sing. The ŸẀŤVWÙŬŪŪŠÙŲŤĚreturns show that an 
even smaller number (23.72%,) were completely unable to read 
the simple melody as a mental exercise. The correlation 
between an ability to sing and to possess a strong mental con-
ception of sound is supported by the request from many students 
for classes to assist them to develop this basic aural 
requirement of a musician o 
", 
.' 
111 
TABLE ILEA 6 
The reasons 
vre erences 
1nstruction 
FEMALE 
No in! age 
group! group 
I 
I 
14 16-20 
113 21-34 
65 35-44 
111 44-64 
49 65+ 
MALE 
13 16-20 
90 -21-34 
58 35-44 
64 45-64 
38 65+ 
r studying music 
:for 
pOSSe persona 
career interes 
4 10 
11 100 
3 61 
2 100 
-
43 
4 9 
11 80 
2 53 
3 60 
-
33 
Preference for Course time 
p-. short and longer and 
ft intensive % more gradual ?6 
-
4 28.57 5 35071 
15 13.27 62 58.87 
5 7.69 39 60.0 
11 10.18 78 72.22 
3 6.12 33 67.35 
4 30.77 4 30.77 
13 14.44 47 52.22. 
. 
10 17.24 26 44.83 
10 14.92 41 61.19 
5 13.16 20 52.63 
While the majority of students were studying music for personal 
reasons, a few chose to record that they were studying as well 
for a possible career in music. This latter group were to be 
found in the 21-34 age group. The preference for either short 
or longer courses depends upon the kind of classes being offered 
and also the age of the student. The older age groups showed 
more interest in longer and more gradual tuition. 
I 
" 
'. 
THE OPEN-ENDED QUESTIONS ASSESSED 
The open-ended questions introduced into the questionnaire 
afforded an opportunity for students to state in more detail, 
some of their aims, ideas, needs and suggestions related to the 
present and future courses, and to the tuition. There was a 
valuable "and large response to these questions, from which 
qualitative information has been collected o This information 
has been transferred to index cards for easF reference under 
the following headings:-
A Individual aims and purpose in studying music 
B Student needs for consideration "in future planning 
a Student views on existing teaching methods 
D Students' musical background 
E Beneficial classes and courses 
F Other comments (General and amusing) 
For ease of reference, the index card system is in two different 
colours. One (pink) denotes appreciative and positive comments, 
the other(green) concerns criticisms and negative comments. 
The Open-ended questions were numbered as follows:-
No 9 'which of the classes you are attending, or have attended 
do you consider to be the most beneficial?' 
No15 'have you any special aim towards which XŬẀŸŠŲŤĚworking? 
No 17 'please write your comments as to the kind of courses you 
would like to see offered, and the ways in ŴUŸȘUĚthese 
might be taught' 
Question no 9 . . . . . . . . . . . . . . beneficial classes and courses 
Over 60 classes were mentioned as having been beneficial to 
VWẀTŸŪWVĚover the years. A few included classes they have attend-
ed elsewhere, such as Goldsmiths' College Ohoir, and classes 
at the Purcell School. 
The list given here is selective. It does not include specific 
classes that received less than five mentions, although many 
.. 
other classes were appreciated. The ĻTĦNTẀŸĦŅŪVWÙWẀWŤVĚare 
referred to by the coding of abbreviations. 
PRACTICAL FERFOro-UlNCE 
symphony orchestra 41 D,E,S, string orchestra 7 E, 
chamber music 8 . guitar 44 recorder 24 S,M,D,E, piano 52 
instrumental classes also mentioned included wood wind, strings 
and electronic workshop ŐŸHĚ
CHORAL ACTIVITIES 
choral 54 singing 15 Corelli choir 14 G, English Chamber 
choir 6 S, Piccola Opera Group 6 S, opera 24 E,M,S, 
Esterhazy Singers 7 S, other choirs included the Hanover choir S, 
Vesta choir G, Gilbert and Sullivan D, and Glebe Opera S, 
Stockwell Singers, Highgate Choral Society and Ionian Singers, l?, 
voic·e production and solo singing 25 Laura Sarti and Gwen Eabley 
12 M, master 'song ȘŨŠVVIŸTŤŲĚ7 M, male voice choir 6 G,SB, 
THEORY AND GENERAL MUSICIANSHIP 
sight singing and musicianship for singers 6 N, 
ŲŤTÙÜŤŸWVĚof music 7, S,G, Craftsmanship of Music 5 M, 
" 
theory 10. Classes in aural "training, ad.vanced theory, harmonyM.WC'i 
and '0' level music were also included. 
HISTORY AND APPRECIATION 
music appreciation 73, Listening to music 5 E,WMC, 
other classes included Extra-Mural history of music diploma 
course and opera appreciation. 
A •.• Question No 15 ••••••• 'have you any special aim 
towards which you are working? ' 
Over 400 comments have been indexed for reference. The information 
has been cross referenced with the Male/Female distribution and 
in ŲŸŨŠWÙŬŪĚto the different age groupso Some selection here 
has been necessary. Where similar comments were made by TÙȚȚŤŲŤŪŸĚ
ŅŸŅĚ
students, although the wording was slightly varied, the repetition 
has been indicated by the inclusion of a figure to ÙŪTÙȘŠŸŤĚ the 
frequency. The sign / implies another comment on the same lines. 
The aims of students in ILEA Ad.Educ. Institutes appear to be 
more 'imwediate' rather than 'long term', (e.g. a concert or a 
f 
recital is often given as the aim), A very large number simply 
answered 'no' to this question, and this would suggest that 
social reasons may be the main purpose for attendance. It is 
ÙŪWŤŲŤVWÙŸŸŸGŪŬWŤĚthat choir members do not look upon their 
choral activities as a class of an Institute. ŸVĚsome say,-
they merely use the building. In the following list, codings 
are used to identify each institute, as in question no 9. 
Individual aims and purpose in studying music •• students' comments 
GENERAL AIMS 
more central London performances (flautist) D 
- possible records and broadcasts 
broadening horizons, meeting people / to learn and widen ŸXĚ .-
interest 
aim as an individual in my class, not particularly: but, it 
would be good to feel that the class as a whole has known aims, 
towards which it is working S 
I wish to learn rock /blues/ guitar/ piano MWC 
- to carryon SB / general improvement 2 
- proficienqyin the use of studio equipment and the performance 
of electronic music 
3 concerts a year plus liturgical ŮŤŲȚŬŲÜŠŪȘŤVHŠŪTJŸŮŲŬÜŮWẀĚ
concerts 2/ ŬŸŸĚstandard of proficiency 
the realisation of my own personal musical ability in an 
individual and group context. 
_ improving ability 2/ to improve 4/ competence / to get better 
... 
/ to improve my standard and to continue playing S 
- music festivals •• competitions 
I am learning to sing while my sister plays the piano R 
- more vocal therapy for medical reasons 
- top A / music festivals E,2 / to extend repertoires 
- to play well enough to entertain myself and friends 
to obtain a fair knowledge of music CW 
- I would like to sing and play at as near professional level as 
possible. I want eventually to entertain S 
- to learn as much as possible and to attain a high degree of 
skill S 
PERSONAL SATISFACTION AND PLEASURE 
for personal enjoyment 7 / personal improvement M /personal 
satisfaction 6 D,R, / just for the love of it S 
better understanding 4 / a much greater understanding of music 
to lead to a greater enjoyment of it 2 CW 
- to know more about music / personal satisfaction and gen.knowl.3 
- playing better and enjoying it more 2/ peasure from playing 
- to continue the pleasure-musically and socially 2 SB 
- not really, just a pastime 
- personal ŠȘUÙŤẂŤŸŤŪWĚ2 
- to gain experience and to become competent and confident 
- personal fulfillment / self satisfaction/ personal proficiency2 
/ self enrichment 
- pure enjoyment and recreation 3 D,G, / improve personal 
standards/ own pleasure / to play well enough to ŤŸÚŬXĚmy 
own playing S 
- increased enjoyment of leisure and better understanding of 
music altogether / only relaxation / no special aim, but to 
enjoy what one is doing G. 
PRAC!ICAL SKILLS 
_ to become ŸŬŲŤĚproficient in my knowledge 2/ and performance 
of music 3 / performing 2 
- to become a reasonably good player/ entertain/ to play well 
for my own and other people's enjoyment / to play the piano 
and read easily 3 / to be a better player, to appreciate music 
more / play piano to a reasonable level, so as not to annoy the 
neighbours 
singing, just so I don't ruin my voiceWMC / to help my singing 
studies / higher standard vocally 
- to play the guitar 7 S / to play the classical guitar 4 SB/ to 
play guitar proficiently 4 /fluently/ well 4/ complete confidence 
in playing folk ŦẀÙWŸŲĚSB / reasonable standard 2 / SB group 
guitar playing SB 
- to play in an amateur orchestra2 / to improve my orchestral 
playing , particularly sight reading .also solo work ĜÙĦŤĦŪŤŲẂŸVĞĚ
- to become a member of a good choir / choral work 
- to play the piano accordion well 
- operatic career / f.t. operatiC professional soloist / recital 
singing 
to increase knowledge and participation in choral music 
improvement of instrumental technique 4 M, /improvement of 
solo performance 3 
to gain confidence in performance M, / to improve my playing 2 
/ knowledge of interpretation of music / better performance 2 
/ to enjoy playing 2 / to improve my ability to read music 
quickly in order to perform more easily and quickly M 
CHORAL 
- singing in large variety of works / continued enjoyment of 
choral singing and performance E / as a choir we are normally 
working and preparing for concerts which is the main aim of the 
class S 
- to join a choir / performance of choral works E/ extension 
of.occasi:nal pleasure of participation in choral work (esp. 
oratoriOS, and some of the solo ballads / better choral singing G 
I attend singing classes because I enjoy them H / to improve 
singing2 / sight reading and apprec.G / choral singing and 
solo singing of classical and trade music of a high stanaard 
- choral works at a very high standard G/ to take part in choral 
music 2 / just the continued performance of good music, 
gradually improving my standard (and the choir's) and atending 
my repertoire S 
- to take part in semi-professional performances -opera and 
liederM / ÙŪȘŲŤŠŸŲŤŮŤŲWŬÙŲŤĚE / to improve my voice and ability 
/ better understanding of the music I performas a singer M 
SOLO SINGING 
- to improve standard of solo singing and participate in duets, 
trios, etc - get more solo work / remUneration S / part of a 
group performing opera/ operatic lead / principal roles E 
- professional singing career/ a career in opera/ concert exper-
ience/ a reasonable solo, practical playing ability in order 
to play with different groups 
would like to gain confidence to sing solos in oratorio, etc./ 
to do much solo singing as possible and to help my sight singing 
E / to be a competent singer 2 D, to gain greater technique 
and performimg skills in the singing of opera 
INSTRUMENTAL 
- yes, improve violinistically/ to play an instrument to my 
satisfaction4 S / reaching a high standard on tbeclarinet / 
violin2 E/ other instruments, particularly the trombone E/ 
- mastery of my instrument {USA)S / a reasonable standard of 
playing / to improve my horn playing2 WMC /trumpet WMC 
- to play guitar proficiently enough for enjoyment 
- to be able to play correctly the recorder with other people2 
/ to be able to play a bamboo pipe / to sight read music S 
KEYBOARD 
- to be an efficient pianist R,G, / to eventually jlay the 
piano well CW 3 / and thoroughly understand and appreciate 
IbS 
•• the music I play and listen tol to improve my piano playing5 
I fluently H, to be competent in reading music and play the 
piano to a fairly high standard 2D I to play properly 2 
- to be a cOillpetent pianist in a jazz band S I enjoyment and 
appreciation of piano H 
ORCHESTRAL ( including chamber music ) 
- interest in orchestra (oboist) D, I ÙÜŮŲŬẂŤÜŤŪŸĤŬȚĚtechnique 
for orchestra I chamber work 2E 
- to improve both solo and ensemble playing I improve my orchestral 
playing S I play in an ensemble (recorder) M 
- to return to playing in an orchestra WMC I to be an adequate 
orchestral and chamber music player 2 
- to improve my sight reading ('cellist) S 
WRITTEN SKILLS (general musicianship, theory, UŸŬŪXHĚetc) 
- improved musicianship/ improved theoretical knowledgeE I to be 
able to read music like I can read the daily newspaper M Ito 
be able to read music really well G I to be able to write 
accurately what I sing or play / to better my sight reading 
and widen my musical knowledge G / sight reading SB 
- an improvement of sight singing I to read music / to improve 
my sight singing- gain confidence and be a more useful member 
of choirEI teaching of sight reading for singing and general 
music theory G 
- knowledge of composition S I to study composition / orchestration 
and'arranging I to write music 
ÛŸÍĚ(T) S, I LGSM I aim for a music diploma / to attempt 
the various grades of RSM Ell wish to obtain a B. Mus degree 
and teach music ŸŨĿĚ I '0' level music 
APPRECIATION 
to recognise instruments of the orchestra and to study the 
construction of symphonies, etc.,- to broaden my sympathies 
and to understand modern music 2 G 
- history of music diploma exam.- after 4 years 
to improve my knowledge of classical music 3/ appreciate it 
more fully 
just a greater knowledge of music generally 7 OW, li, G 
deeper explanations of individual works /style/ lives and 
background of composers and how this affects their work CW 
comparisons of interpretations of artistes 
appreciation of music 8 E, D, CW, G / better understanding5 
a broader range of music plus an abillty.to read scores D 
the ability to analyse cw 
- to improve my appreciation of all types of music OW,E,G 5 
yes, so that one can follow up and appreciate forms of music 
- would like to hear more about historicai ŞŠȘÛŦŲŬŸTĚ2 E 
- to increase my knowledge of the details of the great operas 
to further my enjoyment of listening on the radio and to 
understand the music more easily CW 
having concentrated on ballet, I now ldsh.i;o know more about 
the history of music OW 
more about composers 2 / their individual styles CW 
1"6 
- the music appreciation class at K. House couldn't be ŞŤWWŤŲŤTŸĚ
45 students rejoin each year to learn from a gifted and tolerant 
teacher. He gives a feeling of achievement G 
- interest in work, listening D / an appreciation of listening 
to orchestral music D, CW 
GENERAL AIMS 
I am a translator (into french) and my field is music (Rae;; Co.) 
learning about music helps me in my professional activity MWC 
- self-evolvement and facilities for performing and 
participation M 
to be able to play various kinds of music ŴŤŨŨŸĚ Own 
enjoyment and perhaps to entertain others, socially H 
- further education l interest in music D 
enjoy playing with a companionable group of people G 
- a better understanding of class music 
- to perform in concert good music to as high a standard 
as possible S 
- comvlete familiarity with interpretations S 
- S R P Certificate M 
/('1' 
- to play in a pub for friends SB / to obtain a higher skill / S 
- to hear, and understand as ŸŠŪXĚoperas as possible E 
- further enlightenment only CW 
- to accompany a church folk group (guitarist) 
study of music seriously - filling gap in music knowledge 
as means of enjoying retirement years 2 CW, G / too old to 
take part. I enjoy hearing good music -·it is very relaxing G 
- I have definite ideas about 'modern' theory of the visual 
arts, at least architecture and painting, and wonder how 
these ideas nold good for my taste in music or what they 
ŸŤŠŪĚin music. Note, the word modern as understood by the 
I.C.A. - S 
I ŴŬŸŨTĚlike to write music but am lazy - difficult to 
capture ideas and form musical gambits! 
- to go to music college / exams. / piano WMC / being able to 
play well anJ take an exam eventually 
I would like to see music as part o.f drama ÙĦŤŸĚ how about 
ŸẀVÙȘĚworkshop for producing musicals, old and new? / make 
music / to work in TV or films 
- my aim is to improve my knowledge of early music, both 
theoretically & practically S 
- none 5 / not particularly / No 123 / Yes 2 
CRITICISMS As I am aiming for a professional singing career, 
& languagffiin music colleges are appalling, the availability 
of good language class (p.t) is important to me M 
< 
_ structured to give purposeful direction and prevent over-
participation by forceful personalities, but relative to 
Oln"li: ŸŤŨȚĤTÙVȘÙŮŨÙŪŤĚM. 
. ' 
B ••• Question No. 17 . . . . 'Please write your comments as 
to the kind of courses you would 
like to see offered, and the 
1&8 
ways in which these might be taught?' 
300 comments were offered in answer to this question plus a 
few criticisms. The majority of students were satisfied 
with the music classes they had attended at these ILEA Adult 
Educ. Institutes. There is, in common with the findings 
of the first questionnaire, an overwhelming request for 
smaller classes. Similarly, in the class or group organisation, 
there is a desire for greater recognition of the individual's 
need for personal tuition. Students are asking for theoretical 
teaching to be part of their practical lessons, and although 
'depth of knowledge' is important to many, the integration 
of several aspects of musicianship within the framework of 
the specialised class is considered to be ÙÜŮŬŲWŠŪŸĚ• 
Instrumentalists ask for further opportunities to make music 
together in small 'chamber' groups. There seems to be a 
need for a comprehensive music advisory service, as many 
stUdents seem unaware of existing courses and classes. 
Although the list following is extensive, it is selective. 
Details can be found in the indexed record system under B. 
The Ad.Educ.Institutes are referred to by the coding of 
abbreviations used previously in this report. 
Students' Comments 
ĻÖÖÖŸĿŅĻØŅÕÔĚOF COURSES 
- good range already offered M 
- the class at S (Longland st.) fa quite alright for. me 
- quite satisfied with my present course (S. African) 2 ŸŸHĚ E 
- all the courses are already taught which I would be interested 
in E 
a good selection is already offered E / present course 
< 
adequate E 
- happy with what is available at the moment CW 
I am impressed 'Iii th the music appreciation course I joined Iw1 
- I am quite pleased with the course (French) S 
- qUite happy with syllabus (piano) WMC 
no desire at present for other than what is available E 
- I am already being offered the kind of course I wish WMC 
- quite satisfied and give full marks to Mr. CiS tuition CW 2 
- excellent instructors at B. Gate Institute (CW) / highly 
satisfactory CW 2 / cannot imagine better music appreciation 
course CW 
I find the current piano class suitable E 3, H / I am 
satisfied with courses in music H 2 
- quite happy with courses, but not like them to deteriorate 
(Spanish) G. 
- similar to Eltham classes, but more frequent (Polish) E 
- the class is ideal. I had no previous education in ŸẀVÙȘĚ-
'Craftsmanship of Music' M 
- the course on theory through practice is ideal for me M 
- course is excellent r1WC 2 
- all I require is met in the class SB 
I am quite happy with the present music courses 2 E 
- about the same as now and small classes D 
- course attending is excellent (guitarist) E 
- quite satisfied with things as they are - perhaps more of 
the same things S / the ones offered at the moment are fine 
- I would like less administrative work and more tuition. 
The system is good as long as bureaucracy does not take over S 
- I just enjoy the class as it is-taught CW 
- more of the same E 
- piano class is v. good (& tuition) H M 
ON ŐŸÍĻÒÒNŎĚCLASSES AND INDIVIDUAL TUITION 
- to be able to play with a group of people 
a small group (about 6) junior class in addition to the 
large senior class (about 15) S - Jazz groups 
more piano classes - not too large S 
- smaller classes so that one has more individual attention -
gUitarist S 
- separate recorder classes, e.g. descant / tenor separate 
from sopranino, treble and bass S 
- individual tuition vli"IC / individual group ·work 
I would be interested in flexible groups for the voice 
within a choir e.g. small groups singing madrigals, part 
songs, etc., to widen knowledge and experience D 
- one to a part would be welcomed M / individual tuition 
according to ability E 
I would like to have theory in music and piano classes 
than have a few people in class without closing down M 
- a small group is vital for solo classes if one is to 
receive adequate tution (3 °hrs.) l-1 
I consider 10 or less essential for piano. Theory would be ° 
welcome as well as practical work H / more day time courses, 
perhaps in small groups of 3-4 students. Also more practice 
rooms please!! H 
- individual teaching, small classes (piano) H 
- small groups S 
small jazz improvisation classes would be helpful S 
- more group workshops including modern music WMC 
- courses in playing rock music instruments, to be kept down 
to VŸŠŨŨĚgroups (6) so each learner can get enough 
individual attention from tutor D 
- ŸŸŲŤĚgroup discussion could be incorporated though this 
is difficult as the class consists of players of all 
I-=f'o 
ŅŸĚ
standards & different final aims S 
- small consort groups, say 6-8 players, with t hr teaching S 
- more small vocal groups studying operas - not necessarily 
to perform the sa2e 
- more time for individual tuition in smaller classes. 
Availability of a yiano in another room for students to 
practise upon while waiting for their 'turn' to Sing in class S. 
- to see facilities for small groups of instrumentalists, 
playing 'one-to-a-part'. 
- small groups are usually better than· large. and ÙŸVĚbest 
to be involved rather than lectured at. There are people 
who enjoy musical outlets who are not te.chnically adept S 
- small classes of 5-8 D / groups of not more than. 10 people E 
- intensive small performing groups of about equal musical 
standards S . 
more tuition for guitar S 
small classes S 
- keyb9ard harmony / general musicianship / classes are 
splendid in small groups, but probably not worth running 
at all in groups of over 8 (e.g. City Lit.) S 
individual tuition for piano and Singing 
group playing i.e. class split into groups which function 
as such, each member learns to play a part or accompany MW 
one to a part consort playing M 
piano - small class (about 6), where there will be time for 
proper individual tuition and some music theory for the 
class, before the practical session HM 
- to see more individual classes for solo voices and instruments 
- actual lessons for individual students (instrumentalists) 
would be popular M 
- facilities for small groups of singers and instrumentalists 
(separately or mixed) would be most enjoyable 
t11 
smaller classes to give students an opportunity for more 
individual tuition. It would mean expense of employing another 
teacher so that classes could be split. Keen students may 
be willing to pay extra for this advantage S 
PERFOID1ANCE 
there is a great need for more piano classes in the day-time 
in the Eltham area - to meet the needs of adults / more day-
time classes E 
- beginners courses to final (piano) with more time ŠŨŨŸŤTĚ
for each class CW 
would like two lessons a week, but early evening or afternoon 
(pianist) E / opera workshop weekend E 
vidlin cOUrse10-12 group, for individual playing and criticism E 
- solo singing classes and operatic singing towards performing 
opera in ŮẀŸŨÙȘĚE: 
chamber music is always popular S / more chamber music 4/ 
varoius combinations - octets, etc. WMC,S,SB,E. / advanced 
violin music in groups M 
choir music, in a lighter vein than the 'Requiem' type S 
piano lessons, more singing classes-easy access to a choir M 
master classes, interpretation and ŮŤŲJŲŸŤŤĚfor singers 
of high standard M 
- so long as a singing class is in the shape of a master class 
involving the whole class, I think it works well M 
more specialised classes in singing e.g. particular composer 
or period, including the french repertoire M 
possibly a french song or english song class -day-time K / 
singing classes should be 3 hours M / more singing classes 
similar to this one (Miss p) H 
- theory combined with learning the instrument G 
- orchestral courses by class tuition WMC 
- organ lessons E / organ and piano courses by the appointment 
method E / specialised choral classes viz. madrigal group SB 
I would like more classes in singing classical and folk 
music, also courses in basic theory and simple:instrumental 
music H 
orchestral workshop-teaching elements of playing in an 
orchestra E / early music ensembles S 
- popular music Idrums tuition 2 E 
revision course for theory, etc. WMC I quartets, etc very imp't 
- more classes for different types of music, so that people's 
taste can be catered for E 
- it would be good if there were courses for all instruments 
such as clarinet, trumpet, violin, saxophone. I think there 
should be a lot. of playing together and.theory togeZher; and 
everyone should have at least 15 minutes individual attention S 
- we don't really consider Piccola Opera Group as a class, but 
personally L would like to see more facilities for repertoire 
coaching (private is very expensive), and a class for advanced 
music theory for singers 
- facilities for playing records and cassettes 
I would like to have the opportunity to play with other 
instrumentalists WMC 2 
- improvement of basic musical Knowledge in conjunction with 
solo singing and broadening of classical music tastes CW 
- choral IsmaIl group singing with a view to a good quality 
performance standard E I with more emphasis on technique D 
- more facilities for co-operation between choirs and orchestral 
accompaniments S 
- rock (electric guitar) and synthesizer MWC / mOEe electronic 
work in sound proofed space and more machines SB 
- banjo SB I harp tuition E 
courses for various styles of guitar playing. Classes should 
be of the standard of the player 
- closer distinction between ability and a more specific 
approach to style E/ the present format 1s suitable at my level 
.' 
tuition in voice production for a short period each week, 
either individually or in, small group D/ voice training S 
- other string instruments HI more instrumental ensemble work wNC 
- more variety of instrumental teaching associated with orchestra 
or small ensemble 
- jazz improvisation - practical demo' at keyboard G 
GENERAL MUSICIANSHIP (theory, aural, sight singing, etc.) 
- wany singers confess that they cannot read music and a 
course for that would be very useful 2 SB 
music reading for beginners. This could be run in conjunction 
with learning to playa simple instrument (e.g. recorder). 
The two are mutually beneficial. 
- The course I am taking is informal & light-hearted, but it 
has a good effect of introducing you to practice out of school E 
- courses that incorporate theory with knowledge of composers 
and styles of interpretation 
rudiments leading to harmony S I music theory G 
- VWŲÙŸŦĚclasses are very rare 
adults to begin 
ŮŤŲŸŠŮVĚit's too late for 
ear training and sight reading of all kinds 3 G S 
- medium to advanced theory classes are very thin on the ground 
and would be helpful E 
- more theory classes - Grade V upwards / music theory for 
adul t beginners :r.l 
- Dr. B's classes are admirable, I would like to attend a 
class on basic theory with specific exercises taught and 
practised (Australian) M 
- more elementary harmony courses and courses teaching sight 
singing E 
musicianship for choral singers and church choir courses S 
- WŬŸẀŪTŤŲVWŠŪTĚ theory better S 
aural training S I more classes in sight reading and 
musicianship over a wider area. I travel over 15 miles from 
Herts M / elementary theorYt sight reading 4 G / sight reading 
simple choral works, e.g. madrigals and part songs S 
- theory offered with music apyreciation M / more advanced 
theory -wrIe 
tuition in composition, student demonstrating his work ŸŸŤĚ
- courses designed so that individuals hear what they and 
the tutor are writing of paramount importance, and are not 
at present catered for. There must be sufficient time 
given to 'criticise l & I instruct I pupils on what they 
themselves have produced Iv! 
ŸĚ classes in composing where students can perform their works 
- history would benefit from a parallel co'urse in analysis 
- small groups of consistent composition students, not having 
new people joining who hold the rest back 
- I would be interested in a course of basic theory coupled 
with the teaching of an instrument. More classes for 
group performance of choral music (folk, modern & classical) 
- very-basic musical theory SB ew 
theory of harmony in music taught using conventional 
methods t but with opportunities to compose their own 
harmonies M 
I would like to see this institute offer a class in 
musicianship / theory H 
classes in modern style arranging and instrumentation with 
a ȘŬŸŸŤŲȘÙŠŨĚslant might be popular - taught by a semi-
professional composer SB 
- courses in music theory and harmony whereby unconventional 
types of music may be analysed and explained, specialists 
should be available (i.e. jazz, popular songs and modern 
orchestral) w,}Ie 
_ Dore introductory courses to the theory of music and score 
reading, plus possibly the History of Music D 
- simple theory so that choirs could attain a higher standard E 
- basic theory classes are needed G / score reading E 
- a combined course of music appreciation and theory / solfege 
might be interesting 
advanced theory of music in groups M 
- where and when possible students should (or could) read 
scores when listening to appropriate music. The scores need 
not be used every week, but reading might help students who 
are deprived of tuition and practice E 
-
- piano' and theory classes in addition to the appreciation 
class S 
theoretical courses for those who have no musical training / 
score reading r·fwC / S 
APPRECIATION OF HISTORY OF 11USIC 
ŠJJŦŮŲŤȘÙŠŸÙŬŪĚof 18th C & early 19th C music S 
l:rb 
I am very satisfied with Dr. R's method of playing records 3 / 
his playing and his explanations of the finer points of 
inteFpretation & composition G 
- music appreciation - the background of a composer's life: 
how, when and why a piece was composed; the make up of the 
music, etc. G 
very satisfied with Miss D's class S We could move into 
20th C and study Spanish composers 
- early music with early instruments with occasional illustrated 
lectures by visiting performers M 
- would appreciate if 'Going to the Opera' could be ŸŲŲŠŪŦŤTĚ
for students and not left to individuals to organxse E CW 
- music appreciation - not too much biography and with analysis 
of the constructIon of all forms of music, comparing and 
contrastins composers' methods G 
- classes concentrating solely on English Composers or a 
yearly course involving one composer a term. Basic music 
criticism, by comparing recorded and live performances and 
the reading of books on the subject CW / appreciation classes 
with organised visits, opera, ballet etc. G 
no change in music appreciation classes as now given by 
l"lr. M/CW 
I could be tempted by a course in theory and appreciation 
for the generally interested (i.e. non-performers) in 
medieval, plainsong, unusual instruments, etc. 
- course based on life and work of individual composers E 
I would like classes given on 'Opera-acros-s the World', on 
opera houses in each country and how each appreciated opera. 
How to contact agents and advice on orat-orio singing 
opportunities 
musical appreCiation S / specialising in one composer or one 
field (N. RŤŸŨŠŪTŤŲĞĚ S 
deeper explanations of traditional music works, composersl 
style, lives, comparison of various artists' interpretations 
of a-given work M 
opera music, oratorio and music of the Middle Ages would 
be appreciated D 
learning about composers and listening to their music with 
discussions, questionnaires, etc. E 
appreCiation and history of early medieval music (listening 
& lecture) E 
intensive courses inrepth on one composer at.a time E 
GENERAL COMHENTS 
- courses during holiday periods for elementary students wNC 
- frankly, it would be nice if some courses did not coincide 
with others or were not so 'closely' packed. 
- practice rooms available for students I high quality 
individual ÙŪVWŲŸŤŪWŠŨĚ teachins, linked with ensemble work / 
special teaching to fill gaps in knowledge, especially ear 
training / musicianship / opportunities to learn all the 
instruments, & conducting. (College to provide instrument s) 
an apPointments system might be needed to fit everyone in, 
but a few lessons a year, would be better than none 
some short intensive courses - one to a part playing, 
together with usual course 
informal instrumental groups to provide playing with others 
music workshops exploring various aspects of music, 
partly according to students' individual interests. Theory 
taught through writing and playing, . such as the one I attend M 
courseon 'music in society' i.e. effects of sleasy piped 
background stuff in shopping centres, etc. - subversive 
effect of 'music' etc. 
- in a 'once a week' evening class, it is best to concentrate 
on one aspect. For those who wish to cover more ground, 
complementary classes might b.e useful e.g. theory and 
instrumental M 
an opportunity for tuition in a number of instruments S 
each class should be aimed at a particular level of 
experience, which should be clearly specified in the 
prospectus. There should be provision to transfer· student s 
to other groups if this would better suit their ŠŞŸŨÙWÙŤVĚ S 
language class for singers M 
I am a tutor of a music class for making and playing musical 
instruments. I would like a basic theory class available 
to recommend to my students G 
in connection with my present course - more technique and 
Dore concentration on a particular work's perfection S 
- I would like concentrated lessons with instructions to 
continue out of class with the aid of homework, etc. S 
gopd piano and good record player to be available for 
iliusicians only G 
For music, good reproduction on a good quality machine 
is a necessity. Distortion mars the enjoyment and gives 
a wrong impression D 
- more old music (Gernan) S 
- I appreciate the individual teaching in our group. It 
might help if we could be allocated 30mins. (or 40-60) of -
the 2 hr. period between noon and 2 p.m. - guitarist S 
- at a certain age it is not easy to learn more, but it helps 
to bring home things learned years ago. We enjoy all the 
music we get with Dr. R. G / Dr. -R. has a great under-
standing of his subject. He is most helpful to the mature 
student G 
- weekend courses G / group participation ȘŨŠVVŤŸĚE 
I would like to get into a singing class or orchestral class, 
but people of my 'proficiency' do not seem to be catered for -
or else 11 
- The present ones (individual tuition) are good in themselves, 
but lose something due to 17 weeks loss of teaching per annum R 
. 
safeguarding the continuance of Male Voice Singing as an 
important feature of social work SB 
- there should be more arrangements for opera ŮŲŬTŸȘWÙŬŪVĚ
using all the resources of ILEA & arranged from top level 
orchestras, choirs, theatre (use of adult school for scenery 
& costume as an integrated part of the Arts Schools course)etc.S 
theoretical & practical music courses - side by side 
- as a well-educated musician, who also teaches ȘŨŠVŸĚmusic, 
I value the evening classes as recreation and a change to 
perform & listen to great choral works - thus extend my 
repertoire D 
simple courses on the trends of modern music MWC S 
- just keep our orchestra & our conductor together S 
- individual practice rooms available for at least ŸĚhr. of 
(g-o 
session S 
- possibility of week-ends, discussion & appreciation for 
non-participants, as well as participants in practical work 
- German language courses linked to German lieder studyE 
- more day time courses enabling women, with children at 
school to attend, or unemployed people SB 
- I think practical keyboard harmony, if not already taught, 
a good idea ;liI1C 
- Individual instrumental courses must, by definition, be 
taught individually. Separate accommodation is necessary for 
the tutor and individual pupils to have short periodic 
lessons to, teach techniques and to rectify errors. 
Unfortunately, small classes are the only answer' 
(piano/guitar) E 
- a course which would combine the theoretical with voice 
production aspects of singing. N.B. This is an aspect which 
is important to me because I commenced 'serious' singing at 
a relatively late age (S. African) S 
CRITICISNS B 
- whatever the course, the numbers should be dictated by the 
size of the group required for the music or function - not 
by some arbitrary number of people deemed to be the minimum 
economic number D 
the problem of learning & playing music in a class is the 
different levels of the pupils. It would help enorTluusly 
if classes could be graded, but with a minority instrument 
this must be difficult E 
- courses could be set in other VŸŨŤVHĚ e.g. jazz, popular, etc. R 
there is too much 'sitting around' and not enough 'dOing' 
in these classes - nianist M / in opera classes, one or 
. ŸĚ
two rOOillS should be available for practice during the evening M 
C TEACHING ŸŅNØÑÕMŐĚ ••••••••• students' comments. 
- a keen student can learn most of his theory/basic technique 
at home. The unique contribution of the evening class is 
to offer music-8aking in a group. The class must, therefore, 
meep this as its main aim S 
it would be helpful if there were graded piano lessons on 
tape, s'o that one could play them at home: would make up 
for the short time given to one in class lesson H 
CRITICISMS 
I feel it important for tutors in contemporary styles to be 
able to relate the illusic heard by students on radio & TV 
group tuition is O.K. for beginners, but as individuals' 
progress & interests vary, this becomes tedious &,slow. 
There is also a need to hear yourself when practising 
- the work of each class should be structured. The plan should 
be presented to & hopefully agreed upon by the class at the 
VWŠŲŸĚof each term. It will then be clear what is the aim, 
what music to buy and when to practice at home S 
- work in class should be fairly intensive to ÜŸŤĚbest use 
of group time and avoid any individual getting an undue 
amount of attention (solicited or otherwise) S 
- should follow some form of syllabus. Articulated students 
should not dominate and take over the role of the tutor M 
- less waffle, more instruction & not more than eight in a class M 
- I've come across a number of tutors over the years who are 
not fit to hold their position S 
D fiIUSICAL BACKGROUND ••••• students' comments. 
- qualified, I work in music publishing S 
- haVing lived a fairly 'pure' life, I feel now I must kick over 
the traces. I have a yen to play raucous music (I have a 
voice to match) outside East End pubs! - for pennies! S 
E BENEFICIAL CLASSES ••••••• students' comments 
- have benefited by all music classes ever attended S 
Goldsmiths' College E. 
CRITICISM 
I find that the singing classes (a mixture of professionals 
auateurs & semi-amateurs) sometimes too full of well meaning 
'sinsers with no voice' i.e. better utilisation of the really 
fine singing teachers that are available to us (USA) M 
ŸĚ A SHORT EVALUATION OF THE ABOVE FINDINGS FROM THE SECOND 
QUESTIONNAIRE 
Nusic classes in the ILEA Ad.Educ.Institutes that took part 
in this survey, are playing an important role in adult music 
education atmore 'local & community' levels. Many students 
attend these classes to co®uence their tuition in musical 
performances, usually choosing one of the popular instruments 
listed in thisreport. Although the vast majority of students 
attended these classes for personal interest there were 6.8% 
who seriously contemplated music as a possible career. 
17.43% of students were vocationally minded in the first 
questionnaire - at Goldsmiths' College it was rated at 22.7% 
The line of demarcation between vocational and non-vocational 
stude.nt&may well become even less defined in the future, as 
'continuing' and 'lifelong' courses are developed. On the 
other hand, the needs of the non-vocational students, who are 
clearly in the majority, will require courses to sustain 
and develop their continuing interests. Students in the older 
age categories show that there is a further obligation to 
,.' 
consider the needs of the increasing numbers in this group. 
Retirement (i.e. those in the over 65 yrs. age group), does 
not appear to be a time for lessening but for increasing the 
activities for studying music in classes. In all but the 
16-20 age group, females outnumber the males, following the 
trend of the popUlation at large. 
Choral singing, secular and sacred, provides the largest 
group ŮŤŲȚŬŸÙŪŦĚactivity. For many students Singing in a 
choir affords them their only means of corporate music making. 
The liaison between the local choral society and its 
Institute provides an important link with the local community 
and is one that is appreCiated by stUdents. 
Students of singing, as well as many instrumentalists, 
request help to secure stronger aural foundations. Sight 
singing courses are needed and ear training is expected by 
many WŸĚbe incorporated into their specialised music teaching, 
to enable them to hear music mentally. The number of comments 
concerning the size of classes gives cause for real concern. 
MusiC, by its very nature is both academic and practical, and 
students' requests for smaller classes were felt to be related 
to the quality and effectiveness of their teaching. Class 
teaching generally meets with satisfaction from the students, 
although structured, well-graded lessons, with long-term planning 
are expected from tutors. 
Requests for more day-time and weekend courses come mainly 
from the older age groups. Requests for specific classes 
revealed that students were not always aware that such classes 
already existed. There is, undoubtedly, need for an advisory 
service solely concerned with the provision of advice to 
students both within the ÙŸŸŤTÙŠWŤĚAd.Educ.lnstitute and 
ŸÙWUÙŪĚ the wider scheme of provision throughout the Greater 
London Area. Jtudents need guidance in planning their 
studies and need fuller information about their courses 
whicI-l a JJĴŸJÍŬŲWĚ prospectus note cannot provide. FurtherJ1ore, 
personal . counselling should be available for all music students 
by direct contact with an experienced tutor. 
An 'Information Document' has been prepared for distribution 
to the students v.fno took part in this second questionnaire. 
It gives some overall facts, figures and comments arising 
out of the findin;s fro:n the second Questionnaire. 
CHAPTER V 
AN O',"ERALL ŸŸŒĻĦŇǾȚTŅÕÔĚ OF GŸÑNĚ FIN2JINGS FROM 
1'33 '1:":10 CO.iBINBD U:=J'l:I0NNAIRES 
The City Literary Institute: L.U. Goldsmiths' College (SASS) 
::orley College 
Chelsea (','Iest::!inster): Dulwich: El tham: Greenwich: 
riighbury GJĒŸŠŪŬŲJĚ :raryleoone: =·Iary ""Yard Centre: 
South. Bank: Stanhope: ŸŬŲÛÙŪŦĚMen's College. 
TIle above Institutes, where music has an integral role 
to ?lay in non-vocational studies, were chosen to represent 
tIle opinions of the music student population within the 
Greater London Area. 
statistical' CO::l,ents (facts, ȚÙÎĦŸẀŲŤVĚ and %) 
From the 4,557 .three ŮŠŸŤĚquestionnaires distributed, 
2,154 were ȘŬŸŮŨŤWŤTĚand returned. This is equivalent to a 
47.27% return. TIle large percentage of returns "':lould suggest 
that the first and second questionnaires together 
ŸŲŬẂÙTŤTĚa reasonably balanced sample of student opinion. 
It has been possible to compare the three London Literary 
Institutes,with their wealth of experience and expertise, 
wi th a larger nu:nber (if on a smaller scale) of ILEA Ad. Edue. 
In3titutes, all involved in ŮŲÌĬŲŸŸŤVĚof adult musical 
education. The comparisons are interesting and rewarding to 
study, and ŤŸŸŠŨŨXĚ important are the grounds of COThilOn 
understanding and VÙŸÙŨŠŲÙWXĚof views expressed en a number of 
important issues. 
ŸUŤĚ first of these views is the genuine concern for the size 
of classes. Al though ::lUsic is often a communal and corporate 
ac ti vi ty (as in cho irs l" orcr1es tras), music tuition and study 
is ŸĚ very personal ĹẀŲVŸÙWĦĚ .usic students in every Institute 
s ;:,re ss t":1e lic ed for (i) s.Jal18I' classes, (ii) better structured 
QUANTITATIVE STATISTICS AND % 
FOR ILEA ŘŸĦĚ : J- '. INSTITUTES A.J.'lD THE 
THREE LITERARY INSTITUTES ĿÕŸGÍŁŅÔNMĚ
2.eturns 
2154 = 47.27, 
ŐÖŎŅÔŇĤŲNŎŅ·ŸĚ 1379 
out of 4557 distri b'.l r:ed 
A QUESTIONNAIRE ON NUSle FOR ADULT STUDENTS 
This ŰŸŤVWÙŬŪŪŠÙŲŤĚ is aidressed to adult music students who 
are members of classes WŠÛÙŸŦĚplac2 during the academic year 
1977 to 1978. Already, students of three music departDents in 
Adult Education have kindly co-operated by completing this same 
questionnaire. It is part of a research study being undertaken 
by a music tutor in this field. A number of selected Adult 
ŸŸGŨĿĦĚ Institritions within the ILEA area are being invited to 
share in this project. 
It will be of great assistance if all the questions are 
answered. Please do not write your name anywhere on the paper. 
Your answered will be recorded and analysed anonymously. 
The Findings: As a result of this survey, it is hoped that it 
may be 90ssible:-
1. to collect information concerning the area of adult 
students' musical background. 
2. to assess the response to classes and teaching methods 
in current use. 
3. to consider suggestions for future course programmes 
directed to meet the needs of all adult students. 
At the end of the questionnaire, a space is provided for 
students to make some general observations on such matters as 
teaching techniques, size of student groups, and to offer 
suggestions ior the future planning of courses. 
Nay we thank you for co-operating in this first study ,of 
its kind, designed especially for adult music students. Your 
helpful answer will be carefully studied and classified accordingly. 
Percy F. Corben -( Research Tutor: L. U. Goldsmiths' 
College) 
This questionnaire has been prepared as part of a major 
research study into Adult Music Education being undertaken at 
the University of ŸŬŪTŬŪĚInstitute of Education. (Head of 
Nusic Departmen-:: Professor Keith Swanwick). 
KINDLY GIVE '-rHE Nfu·:E OF YOUR COLLEGE OR INSTITUTE. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
PLR.A.SE Kl\::n TEl S'!UESTIOl:N ŸHŅŎNĚ TO YOUR CLASS TUTOR WHEN COlliPLETED. 
ŶÍĦNĦJŸĦÎĚ:'. 
ON l1USICAL BACKGRul"HD 
1. Is your reason for ŠWWŤŸTÙŪŦĚclasses oainly to 
(i) listen to ffi'lSic ? ••••••••.••••••••• 
(ii) perform music? ••••••••••••••••••• 
( . . ., h -4- ŸĦĚ J-h -4- • .., k' 1 d ? 
. .1..1..1.) 0 U va.:.:l '" .. eore .,.1. ca.L .now e ge . • ••• 
2 0 a) Do you play any instrlJlDen:(s)? 0< ••••••••••••••••••••• yas.. 
••• No. 
b) Please n&l1e the instrument(s) you play •••.•••• ŸĚ
• • • • • • • • • • • • • • • • • • • • • • • • • • • ŸĚ ŸĚ • 9 • • • • • • • • • • • • • • • • • 
I?-sq 
;f-II 
31·'11 
*"-34-
2.'1.0 '1 
c) Do you consider your 
HŸĚ (; 
\ ' ) 
( . " ( l" I 
-, / .:: ŸĚ . I. 
\..l....l..l) 
ŮŨŸXÙŪŦĚ to be of ' 
a high stancard ? ••••.••••••.••••• MIiI ŸĦŸĦĚ
an iLtermediate standard? •••••••• ŸĦŸĚ
':1 " -. 1..,..", or· .J_ r-............ ? ĦŸĤ.. e-,-eu.J.e .. ŸĚŸȘĦĦŲXĚ S "andard . •••••••••• l' ·V3 
30 Do you sing? 
rl.ct at all .......... ŸĚ•••••••••••••• [! I . , ŸĦÍĦŶĚ( .. \ 
\..1..1.) ( ŸĚ . .: \ 1..l.l../ 
. h' lTI a C ... _Olr ........................ . 
solo •••••••••.••••••• ŸĚ•••••.••••• o. 
4. Can you read this music without the aid of an instrurrient? 
'
andante . ŸĚfi ' - ' ŸĚ¥ J1J j IJ t 11 E§nt· bJ8 J. , 111 J. 1/. 
mf (i) correctly •••••••..•• , •••••••••••••• l]l"'1-
(ii) fairly well ............ •.• • • • • • • • • • • 390O'tf< 
(iii) not really * ••••••••••••••••••••••• S'tO '2'fol'f 
:2,;0 What kind of music has a particular appeal to you ? 
( i) Fo lk • 0' •••• '" ••••••••••••• a ••••••••••••••••••• 
6. Do you 
(i i ŸĚ J az Z e ......................................... . 
( J.. l' l' n 1 ĒŸĚ . ( d' 1) ŸŠŲĚy l'lUSlC me ,leva •••••••••••••••••••••• 
(ivj Traditional Music (classical, romantic, etc). 
(v) Modern i";usic (avant-garde, electronic, etc.). 
(Vi) Operatic. a .................................. . 
(vii) other music (pleas8 specify) •••••••.••••••••• 
attend concerts, recitals or operas regularly? III ŸŸĚ( • '1 . t 11 D1. ĤGŨŸĚ\1/ no"t a a..L •• ŸĦĦĦĦĦĦĦĦĦĦĦĦĦĦĦĦĦĦĦĦĦĦĚ ŸŅŅĦŸĚ
I .. , . 11 .AH) ŨŸHĚŸŨŨĞĚ occaSlona ŸXĚ ••••••••• ŸĦĦĦĦĦĦĦĦĦĦĦĦĚ 3D• 4 ' ( ... '\ ŸĚ . 1 ŸWĚ • .... ŸĚŨŨŨŸĚ ralr y or en ••••••••••. ŸĚ.•••••••••• 
(i v) very often •••••••••••••••••••••••• ŰĦŸĚ
PRESENT CLASSES AND TEACHING T"IETHODS 
7. How did you come to hear about the classes you are ŠWWŤŪTÙŸĚ(i) by personal recommendation........ 41.9l. 
(ii) through college publicity......... , 41·30 
(iii) some other means (please specify) 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ŸĚ. . . . . . . . . . . . . . . . . . . . . . 
(i) as a possible career ? •••••••••••• 8
0 Are you studying music ŸĚŅŸIGĚ
(ii) purely for personal interest? '.0. ml HŸĦŬĨĚ
90 Which of the clas.:3es )'OU are attending, or have attended, 
do you ȘŬŪVÙTŸŲĚ to be the most beneficial? Please list the 
most useful first. 
( i) 
__ • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 0 
( ii) •.......... . ........ -' .•....•• 
10. How highly do you ẂŠŸẀŤĚgroup ŮŠŸWÍŤŨŮŠWÙȘŸĚ iL Dusie ? 
(e.g. ȘUŠÜŞŤŲIŤŪVŤŲŸŞŨŤHĚ ȘŸJÙŊGHĚ ȘĦŲŤGJŊĜVWŲÎĦËĿŸŚĤĤJJJJJJĴĚ r,e>:O:.J:t::-:2.::--1CI\ 
( .; '\ " [:),.., \' \-, ŸĚ ŸĚJ' I 1 " 
...L; \I..:....L ... ŸĚ... -1..b ............ · ....................... . 
(ii) £'airl:,r ĴĤŸĦÙŔUŨÚGĒĚ ..... c ...... " ......... ŸĚ ........... 3 
( l' l' 1') Y" 0 -!- P' 'Cl r"· '; C', 1 1 "'1,1 ',r ''" l' :--'.-,"1 'I I I ...... L i{4 V-,,- ........ ...1....'-"- -- • ..1 ... .:. o ... ,;.....L
v 
............ ,. ...... .. 
ÍÍŸĚ For what kind of music activjties do yeu t:1ink VŸÎÍŨĚ
groups of 8 or less are be:t? 
( .;) JGĴGŸŠȘĚ .- c"l - ĒVŸĚc' :::>:rs', ŸĚ D IŲȘĦŨGUŤŬŲGŸĚ...L ..l. ...L .... -.:... .; a ,:.t;.,.J....L ............. .:. • .:...L .... / ... ..:. .;' .......... 
(ii) InstruTental •••.•..•.•.••.•••••••• 
(iii) Appreciation classes (listening) ••• 
ĜŸẂŸĚ Singing classes •••.•.••.•.••.•.••• 
lV, Written skills and analysis ••••••• 
12. Do you prefer short, intensive courses or r::ore gradual 
instruction over a ŨŬŪŦŤŸĚperiod ŬŸĚ time? 
(i) short aTld intensive ••••••••••••• 0 '1 (ii) longer and more gradual ••..••••••• 
(iii) no preference .............. V" .................. .. 
13. Do you prefer homework to be 
(i) set? ••..••••••••.•.••.•••••.•••••• ŸĚ
(ii) left to your own discretion? •••••• ŸĚ
14. Do'you feel that the social aSDect of adult music educati ŸĚ
is (il ẀŪÙÜŮŬŲWŸŪWĹĚ •••.•••.•••••••••••••• ŸÍ·ŸŬĚ
(ii as important as the musical aspect? ÍŸ·ĨĲĚ
( " " " ". t- +h '? "'0 I 3 b III wore lrr:por'tan"t; naYl .... ŸĚ e mUS1 c" ....:) • 'l 
____________________ ŸĿŸŅŸẂŸŸŸŸŸŸŸŸŸHŸŸ·ŚỲŚĤŸŅŸŞŸŸŸŤŸŸŸŸŸWŚŸŚŸŸŚHŚẂĦŚŸŸŚGHŸÌĤŲĦĤŸĤŸĤĜŸĤĤŸĤŸĤŸŸ·Ÿ·Ÿ·ĚŸŸ·ŸHŅŚŸŸŅIŸŲJŸŠŸĚ1.D' 
ON THE FUTURE PLANNING OF MUSIC COURSES 
15. Have you any special aim tmvards which you are working? 
• • • • « • • • • • • • • • • • • • • 0 • ŸĚ • ŸĚ • • ŸĚ • • 4 .. 0 • • • • • ŸĚ • • .. • • • • • • • e .. ŸĚ • • • 
• • • • • • • • • • .. • • • • • • • • • • ŸĚ • • • eo. ŸĚ • • • • • • 0 • ŸĚ • .. • ! • • • • • • • ŸĚ • • • • 
16. How important to you are WŸHŤĚ facili ties f,:r individual ŸĚ3, 2-
tUl" ';"'l" on? ĜŸĞĚ ẂŤŸGØĚ ; ÜŮŬĒĤGĤŠŪŸĚ i .%, u. . J... ..L ",':..J...l J.... It .... v • ŸĚ .................... . 
. . ĜŨGŸŘĚ ŸĤŨGŸŨẂĚ GĴŸĤŬŸÒĤŪWĚ n, 4( 
. ....., J..c:i,.. _ .J ...:... .. t ... }-I - l:d...l.J.. .... ŸĚ .. • .. .. • • • .. • • • • • • #J." 
(iii) not 7ery ÙŲĴŶÍJŸŬŲWŠXŚWĚ •••••••••••.•••. 1 21.1/1 
17.Please write here your comments as to the kind of courses you 
would like to see offered, and WUŸĚways in which these might 
be taught. 
18. 
• • • • • .. • • • ,. • • • • • • • • • • • • • • .. 7 .. • • .. & • • e .. • .. • ŸĚ .. .. .. • • .. • • .. • • • • 1 .. • • .. • 
· . . . . . . . . . . . . . . .. .. . . . . . . . . . . . ŸĚ. ŸĚ. . . .. ŸĚ. . ŸĚ. .. ŸĚ .. ŸĚ . . . . . . . . . .. . . . . 
• • • • • • • • • • • • • • • • • • • • • • • ŸĚ • • • • • • ŸĚ • • • • ŸĚ • ŸĚ • • • • c • • • • • • • • • • • • • • • 
• ••••••••••••••••••••• ŸĚ ••••• ŸĚ _ •••••• _ • c ••• 0 ••• c .-•••••••••• 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • e _ c • • • • • • • • c • ŸĚ • • • • • • • • • • • • • • • 
Finally, it would be very helpful if you would give the 
following information. 
ĜÙŸĚ Country of origin .•••.••..•••.•••• 
(ii' Male or FeT&le .................•.. ĜÙÙÙŸĚ Age group (please tick appr0priate group 
16 - 20 
21 - 7,1 .J. 
35 - 44 
45 - 64 
65 and 
9g 
1i1-i 
3'lV 
$f3 1 
over 110 
lI·sr 
3'·pj 
18·41 
ŸÍ·ŸGĚ
Il'{] 
lessons including group tuition and (iii) more individual 
tuition within the framework of the structured lesson, and 
(iv) greater opportunities for making music e.g. together 
in smaller groups (chamber music} The majority of students 
attend music classes to improve their practical ŮŤŲȚŬŲÜŠŪȘŤİĪŸĮÍĘĚ
About haif of this number (37.97%) attend classes to obtain 
theoretical knowledge. This figure could be considerably 
increased as tutors appreciate the importance ŬŸĚ teaching on 
the 'specialised and integrated' principle. It was a commonly 
expressed opinion that 'specialised' classes should 
incorporate teaching of other aspects of musicianship e.g: 
in a class essentially devised for the teaching ŬŸĚan instrumental 
technique, ear-training, interpretation, some theory and 
even some related history would make the lessons more 
related to the progressive training necessary to a musician. 
'Wider horizons' are requested that in turn will demand more 
'professional' attitudes from tutors. 22.19% of students 
do not play an ÙŪVWŲŨŨÙŸŤŪWĦĚ The difference in the percentage 
of ŪŬŪŸŮŨŠXÙŪŦĚstudents in the three Literary Institutes 
(18.36%) and the Ad.Educ.Institutes (30.81%) suggests that 
there are more beginners in the ĻÏĦNŰŸŸĦŅŪVWÙWẀWŤVĦĚ
The nUillber of students who attend mainly to 'listen to music' 
shows a similar pattern throughout all the Institutes, 
averaging 17.59%. The ILEA ĻTĦNTẀŸĦŅŪVWÙWẀWŤVĚhave greater 
support for choral activities and doubtless many students 
attend solely to enjoy singing together. It has been shown, 
by the information received from both questionnaires, 
that only 36.67% of all music students could correctly sing 
at sight the given simple melody in question No.4. This 
has been referred to in each of the reports and there is good 
reason to believe that, due to misunderstanding of the 
question, this percentage could be even lower. The open-ended 
replies affirmed a need for considerable help that will 
enable students to sight sing, to hear written music mentally, 
to improvise and ;enerally to offer classes in the building 
up of musicianship. This is tantamount to a request for 
teaching that recognises aural foundations of musicianship 
as being basic to all musical instruction, and will never 
pursue ŸUŤŬŲXĚfor its own sake but as growing out of a 
developing aural conception of musical experience. 
84.49% of all students stated that 'traditional' music 
had a particular appeal for them. Music of our own time 
received 16;57% support. It is clear from these figures 
that the majority of adult music students are traditionalist 
and conservative in their musical preferences. Operatic 
music (41.36%) was second in its appeal, while the more 
recent interest in Early r1usic received 36.49% support. 
ŸŞÙŨŤĚmost students hear about their classes through 
'personal recommendations' (47.82%), other forms of 
publicity in adult music education are highly important (42.30%). 
Without a...TlY previous figures for comparison, the line of 
demarcation between those students studying for a 'possi?le 
career' (14.16%) against those who study music purely for 
'personal interest' (84.03%) is less clear than it ŸŠVĚ30 years 
ago. With continuing and recurring education as the" pattern 
for adult education in the years that lie ahead, the differences 
between vocational and non-vocational must become less defined. 
t>Iotivation (apart from such social factors as earlier 
retirement, unemployment in certain occupations and a 
shorter working week) "alone ensures ÛŤŤŪŪŤŸŠŪTĚdeteroination 
on the part of adult students to obtain more depth of knowleqge. 
A bridge between the amateur and professional musician 
becomes even more viable when 'paid leave' for adult study 
is recognised in this country. 
Lists of the classes found to be most beneficial to students 
have been included in the previous reports. It is a fact 
that classes offering practical performance of one kind or 
another are overwhelmingly the most popular. With 61.97% 
stating a preference for group participation, choirs, 
orchestras and other smaller performing activities remain the 
pattern for some years to come. There were requests from 
music students in all institutes for opportunities to make 
music together in smaller groups e.g. chamber music, small 
ensembles, and even for classes to come together occasionally 
as performers. 
Organisation 
Mention has been made of the future patterns implicit in 
recurrent and continuing adult education. Students are askinB 
for more day-time and week-end courses, summer schools and 
even exchange visits with Europe. Expansion ÙŸHĚ therefore, 
inevitable and planning of future courses will require to 
make provision for meeting the needs ot students, not only 
from the older age groups, for day-time courses. Higher 
Education alone \Jill create a need for more courses where 
adults ŸŠXĚŬŞŸŠÙŪĚalternative qualifications for university 
entrance. Courses concerned with continuing non-vocational 
ŮŲŬŦŲŸŸŤVĚin music education will require vision as well 
as provision for these 'lifelong' stUdents. 
The purpose of this major study into 'Music Education in the 
Field of Adult Uon-Vocational Studies' has been to provide 
facts, figures and reasoned thinking as a framework for the 
_ ,,3,,?r1nciples & Recom..'llenda tions which follow & conclude Vol. '!!Wo. 
CHAPTER VI 
PRINCIPLES AND RECOJ!MENDATIONS 
FOR THE 1980's 
The formulation of Prin.ciples and Recommendations arising 
out of this research have been arrived at after a close 
study of the information submitted by students in Inner and 
Greater London. For this reason, the two questionnaires 
have been invaluable, providing not only quantitative 
statistics, but hundreds of qualitative comments that, 
in themselves, were invariably thoughtful suggestions and 
recommendations for the improvement of music courses in 
adult education. 
The opinions of colleagues, the study of the practice of 
teaching music to adults, and even to some extent the 
research into the historical background of the subject, 
have all directly and indirectly influenced the 
statements that are presented under the heading of 
tprinciples and Recommendations for the 1980 I s'. 
To assist the adult educator, five headings have been 
selected. Under each of these, attention is given first 
to the underlying Principles involved, these are followed 
by Recommendations where these seem to be justified. 
It is hoped and intended that the research findings may 
be of practical help both in the short term and in the long 
tero planning that lies ahead in what should be momentous 
• years. For adult education has so far failed 
to extend its horizons to the whole community 
.. 
regardless of a person's class, creed or intellect. 
ŸẀĨÙȘĚ in 2dult education h3s special functions to fulfil, 
ŞŬWŸĚas a socialising ŠŸŤŪWHĚ as well as an educational 
force for leisure and vocational needs. 
ØŸŤĚ five headings for the Jri nci DIes and Recorr.i-:.enda tions t 
are as follo',/s:-
1. ŸGẀWẀŲŤĚObjectives - r'rovision of courses. 
2. 1:11e Organisation of ŸŸẀVÙȘĚ Progra.:::limes. 
3. ŸUŤĚ_usic Tutor's Responsibilities. 
4. I.inks ŸËÙWŨÍĚ Continuing :Gducation. 
5. ŸĴŠĚtional ŸŸHŤȘŬŦŪÙĚtion - publicity and 
financial support. 
1 
-1. • ?u .... ··Y'e "'ojectives ..... l,.. \....l_ \ .' ...... • •••••••••• ŸŲŬẂÙŠŬŪĚof Courses 
ŸĦĚ ŸÙWÙĚ the increasing interest and ÙŸŮŬŲWŠŪȘŤĚof adult 
'usic education today, ŠŲWĤŸÙMŤĚ courses designed for 
ŸŠWẀŲŤĚ VWŸTŤŪWĨĚ should, above all else, reflect a concern 
ior 'the individuai's yersonal needs, ains and objectives. 
An ẀŪŸŤŲŨXÙŪĴĚprinciple ŬȚŸŸVÙȘĚ teaching, as widely 
be treated more as an individual, even within the fraG8work 
of the class s1 tuation. This is an opinion that r:mst be 
conceded and acted upon by tutors. In music learning it 
ŞŤȘŬŸŤVĚ a matter of great ÙŸŮŬŲWŠŪȘŤHĚ for it has to be 
recognised tjat every HŸĮŪĚ and ŴŬŸŠŪĚis at a TÙȚȚŤŸŤŪWĚ
ŨŤŠŲŸŨÙŪŸJVĚ stage, ':(nether this be in the acquisition of 
a "?ractical skill or in what :.:any stuc.lents described 
VÙŸĴŨXĚas ŠÙŸÙŪŦĚfor an 'overall ia9rovement'. ?ractical 
skills, in any case, are continuous in their develop;J.ent 
and will, tilerefore, require constant reassessrr:en t. 
This inevitably lea:s to a consideration of how best to 
desi;n ŮŲŬŸŲŤVVÙẂŤĚand well structured ȘŬẀŲVŤŸĚthat 
=-roni tor an individual' s ŮŲŬŸJŲŤVVĦĚ St-:;.dents are very aware 
that ŸŲŤVŤŪWĚgradinis are often unsatisfactory, and that 
::lany courses are not well structured to allow for 
ŖŲŬŸŲŤVVÙẂŤĚ learning over a period of three or four years 
(or even a longer span of ti:Je). 
As v,'ell as ::w!'e carefully structured and progressive 
;lanning of courses - \-,hich, incidentally, are contrary 
to ::he.:ixed abili "Cy thinking on non-streaming in t:le 
ȚŬŲŸŠWÙẂŤĚyears of VȘŸŬŬŨÙŪŦĚ- VWŸTŤŪWVĚask for careful 
placing within a structured system. This applies 
particularly to ÙŪVWŲŸŸŤŪWŠŨĚclass tuition such as 
the pianoforte and guitar. 
But of even greater significance are the repeated 
requests from students for ŸẀVÙȘĚ tuition that offers 
'wider horizons of learning'. This has been referred to 
in all of the four reports presented in Vol. 2. Wider 
horizons suggest that too many tutors·do not offer a wide enough 
concept of their particular form of tuition. The piano' 
tutor who can integrate his lessons with :an occasional 
relevant reference to style and texture (including some 
theory) and even be able to throw some light on the 
historical and social scene associated with a work·, 
is expanding his own depth of teaching in a scholarly 
manner. Choral conductors will find a few minutes, in 
a two hour rehearsal, to throw light on a composer or 
his work, well spent. If a work being learnt is a 
period piece, his knowledge of musicology will almost 
certainly widen the horizons of his choir members and 
catch their imaginations with an added stimulus. Students 
often stated that they expect a more professional attitude 
from their tutors. ŸŸÙŨŤĚ the aims of adult music students 
in the ILEA A.E.I's are more 'immediate', future planning 
must take into account the growing need for courses that 
will enable more students to reach the longer term goal 
of profeSSional, vocational status. To this end, more 
courses will be needed that lead to Higher Education. 
At present, there are often gaps between elementary courses 
and those that are directly concerned with degree and diploma 
.. 
tUition. ore inter:oedia.ry stages need to be consiaered, 
as do the setting up of courses that will offer alternative 
:::eans 'of access to ŸŪÙẂŤŲVÙWXĚentrance'. 
R 1 ŲĦŲŸŨȘĒWĚ tl1e ai;[ls an!] objectives of all music courses shol,;.ld 
be dtated clearly and outline syllabuses be available 
to students in advance of enrolment procedures. 
R 2 ØŸŠWĚ tnere should be a greater awareness of an individual's 
needs within the class situation, and a recognition that 
adul t students reqiJ.ire ",vider visions' and more personal 
involve3ents in their learning processes. 
R 3:'nat consideration be given to the variation of 'course 
lencSths', that ___ ight range from a single meeting to 
a whole day, weekend, a short series of lectures, or even 
e:;;:chanie visits with other countries. lIore day classes are 
recorDLlended to meet needs of women, young people \,/i th 
vocational intentions, and the unemployed. 
2. OrFanisation of Course ÖŲŬŦŲŠŸÜŤVĦĚ
'rne need for a continual reassessment wi thin an overall 
plan of r:msic education is a 'sine qua non'. Drastic 
chances are not al',·:ays needed, but many factors ranging 
ȚŲŬŸĚlocal envirorrnental needs to a changing staff 
si tnation :::md a. variable student res;:·onse can make tu(;ure 
planninG difficult. ÕŸȘŠVÙŬŪŠŨĚmeetings of music tutors, 
ŸŒÎŪĚit :hey are ŤŸŮŨŬXŤTĚon a pa:t-time basis, would 
• 
provide a useful means of discussing both departmental 
pro ble:::s and policies of organisation. Rarely are the 
classroom barriers crossed to enable two or more classes 
to share a wider social and musical experience, yet this, 
too, has been the request of students who feel their 
classroom study leads to remoteness and isolation. 
Such groups as choral and instrumental ensembles might 
profitably experiment in this way. In some Institutes 
'lunch time' classes are provided which seem to gain 
support from local workers. 
The importance of meeting local needs and for recognising 
the local environment of an adult institute is of ŸŬŲŤĚ
significance today than anytime previously in the history 
of adult education. Classes programmed to meet the needs 
of an ethnic minority need to be taken into account if we 
believe in serving the whole community. This inevitably 
raises the problem of diminishing standards of excellence 
when sore beginners classes are put into ŤȚȚŤȘŸĦĚ A 
balanced ŮŲŬŦŲŠŸŤĚof music education is, therefore, 
important and it is here that a regional advisory service 
could be of much assistance. By consultation it could be 
arranged for a limited number of institutes to offer 
'specialised' courses (e.g. Early l1usic or courses linked 
to Higher Education), while other institutes more successfully 
ŸŤWĚ the 'local' needs with their introductory classes. 
As it is, most institutes seem to be working in a musical 
vacuUhl that often produces a duplication of certain 
classes and a dearth of other more progressive and well 
structured courses. i!Iusic of our own time is an aspect 
that oight be introduced into a progressive programme 
for,. at present, students tend to shy away from it 
preferring the more traditional music of centuries past. 
Perhaps.of greater significance than any other comments, 
was the overwhelming ŪŴŸŞŤŲĚof students who believe 
that a special case can and should be made for smaller 
classes. It is the excessive nwnber of music students 
in practical classes that makes them feel that the 
individual is lost. The ratio of one member of staff to 
eight students for most music classes is a reasonable 
request. In an instrumental class, ten minutes playing 
time for everyone is surely a minimum requirement and 
fewer VWŸTŤŪWVĚwould help to eliminate the present position 
of those who 'sit and wait', often for weeks on end, 
ŞŤȚŬŲŸĚ they even playa note. Smaller classes would 
. 
inevi tably mean extra classe"s, better graded, with insistence 
on the recognition of structured teaching and long term 
planning. 
R 4 That an improved staff/student ratio for music be recognised 
as a special case. It is proposed that practical classes 
do not exceed eight students in number (choirs, 
orchestras, etc. are obvious exceptions). 
R 5 That structu.;:.'ed teaching be introduced which is planned 
and progressive. Heads of De-eartments and tutors in 
music be asked to prepare schemes to cover the whole 
ŮŲŬŦŲŸŠÜŤĚof courses. 
R 6 That more music courses be introduced that will enable 
a student to qualify for entry into Higher Education 
and University entrances. 
R 7 That there is consultation and co-ordination between 
Adult Education Institutes in Greater London to avoid 
over duplication of classes and to make provision for 
specialised courses in selected agreed centres. 
3. Tile Responsibilities of l·lusic J:utors. 
Tutors in the adult education service are drawn mainly 
fro::n two sourc'es. Ei ther they are already recognised 
teachers who offer ::nusic as their specialism or, 
alternatively, they may be professional ŸẀVÙȘÙŠŪVĚwho 
offer ŸUŤÙŲĚskills as part-time tutors. Both give 
valuable and dedicated service, even if the majority are 
not necessarily qualified as teachers in adult education. 
For those tutors who teach for a small number of hours, 
it is difficult to see how official 'recognised teaching' 
qualifications can be expected of them. At this stage 
of development, the staffing of music classes would 
be greatly reduced and impaired, should a teaching 
certificate of official recognition be required of them. 
In tile course of time, and with the expansion of the 
service, such demands may become valid; but atpresent a 
realistic appraisal of the situation is essential. 
Undo1{btedly, the music tutor who has had specific 
training in the teaching of adults will be the better 
equipped to deal with classroom and individual tuition. 
In the meantime, tutors should be made aware of the 
special modes and methods of teaching adult students, 
and this responsibility must largely fall upon themselves 
to see that some study of teachin,g techniques is 
uniertaken. Regular meetings of music tutors where 
teaching skills and methods are discussed would be a 
useful means of widening a tutor's own perception in these 
matters. 
Even the part-time music tutor is first and foremost a 
professional teacher. That this is not always the case 
can be seen by the remarks that students made very ŬȚWŸŪĚ
regarding their tutor's attitude to them and their 
classes. 
Mention has already been made of the need for long and 
short"term planning of courses. Tutors who prepare their 
weekly classes in music are those who display the first 
sign of professionalism in that they do not teach 'off 
the cuff'. They do not improvise or meander their way 
tnrough a lesson, but know clearly what they intend to 
teach and how this is to be achieved. Detailed lesson 
notes distributed to each student, the setting of 
'optional' work to be done as a 'follow-up' and the 
careful checking of this the next week, will not only be 
appreciated, but will give the tutor a stronger sense 
of purpose and satisfaction. 
Interaction is a word which should have real meaning for 
100 
those who teach in adult education, and music tutors 
are wise if they employ this reciprocal approach in their 
class lessons. The ÙŪẂŬŨẂŤŸŤŪWĚof students, the interplay 
between tutor and tutee, the willingness to listen as well 
as teach and, above all, the possession of clear teaching 
ŬŞÚŤȘWÙŸŤVHĚ are important issues which every tutor should 
aim to apply in practice. 
On matters musical, an open mind is desirable in a tutor 
at all times. Prejudice should give way to tolerance 
and the recognition that teaching is as much a 'lifelong' 
process as is learning, will ensure a sensitive 
understanding of students' needs. 
One outstanding request from students at almost every 
stase of learning is for tutors to help them Dbtain stronger 
aural-foundations in all of their music studies. liiusic 
tutors will know that this is a basic problem related 
to every branch of music making. Yet, the ability to 
hear the written symbols of music notation a' an aural 
conception of sound is fundamental to all written skills. 
Just testing the ear with simple aural tests is not the 
sams,_,ap syste:::aatic tea.ching built upon the principle of 
developing the 'inner ear'. Improvisation, memory 
pla.ing, and the recognition that all teaching of ÜŸVÙȘĚ
2Danates from the maxim - 'the sound before the symbol' 
will ensure that the tutor bases his whole philosophy 
of music teaching on the need for secure aural 
foundations. Students realise their weaknesses in this 
to/ 
respect and ask that all teachers should recognise these 
principles. It is this approach, too, that will guarantee 
depth and integration of subject matter in the 
development of true musicianship. Complementary to 
this teaching priority is the request for instruction in 
sight Singing. The latter convinces students that their 
aural awareness is developing and making progress when 
they are able to 'hear' and sinz from notation accurately. 
RŬŨWŸŪĚKodaly's method expects young pupils to sight sing 
extracts from their pianoforte pieces before learning to 
play them on an instrument. Teaching on ,a specialised 
and integrated principle will ensure that aural foundations 
are incorporated as being essential to structural learning 
in music. 
Tutors of adult students should be encouraged to undertake 
research into their subject and its teaching. There are 
many aspects of music ŤTẀȘŠWŸŬŪĚthat require investigation. 
An extension of an enquiry, such as this present research 
study, could profitably be undertaken by tutors who are 
genuinely. interested in adults outside of the statutory 
provision for teaching music, and many smaller research 
studies can be made into methods of teaching music. 
R 8 That music tutors be made aware of the trends leading 
towards certificate recognition for teaching in adult 
education. 
• 
R 9 That there should be regular departmental meetings of 
music tutors and that internal training facilities be 
provided for part-time music tutors in adult music 
education. 
R 10 That tutors be asked to prepare schemes of work annually 
for the purpose of publicising all course prograomes in 
advance. 
R 11 That illusic tutors should recognise the requests that 
strong aural foundations in ŸẀVÙȘĚ teaching are essential 
to progressive musicianship • 
R 12 That experienced music tutors be encouraged to undertake 
research in adult music education. 
3. Links with Continuing Education 
P Since the publication of the D.E.S. document fHigher 
Education into the 1990's' (1), a great deal of interest 
has been shown in the contribution that adult education 
might make in this field of learning. Not all Institutes 
of Adult Education are necessarily equipped to organise 
special courses of this nature, but certain regional 
centres at suitable locations throughout Greater London 
are desirable. In a few institutes, music courses already 
(1) 'Higher Education into the 1990's' - A discussion 
ŸĚ document. D.E.S. Feb. 1978 . 
exist where students are offered progressive programmes 
leading eventually to University Degree courses. The Open 
University, while not specialising in musical depth, 
offers the subject. as part of its Arts Degree Course, and 
a nu.:nber of institutes are used as centres for occasional 
classes, forwTIs and tutorials. The University Extra-
ŸGŅẀŲŠŨĚ courses and the W.E.A. both offer music classes 
which must be described as having strong links with 
Higher Education. 
There is a need for more music classes that will assist 
the adult student to obtain alternative and acceptable 
qualifications for university entrance. It is here, 
particularly, that \-Ie see the terms 'non-vocational f and 
'vocational' as being almost meaningless. Many students 
make the transition from one to the other imperceptibly. 
'.'/hat b"egan as a purely personal interest can, with study, 
motivate the ŸŠWẀŲŤĚadult into a real sense of vocation. 
This again is a 'widening of horizons f, so essential. for 
the future of adult education. It will necessarily demand 
greater co-operation between the universities and adult 
education if alternative access to higher education is to 
be achieved. In music, too, there is a need for the 
:National Colleges of Busic to recognise that links 
between their professional courses and adult education 
should be encouraged and developed. New courses that 
involve the integration of the arts e.g. drama, movement, 
dance and music, at the highest levels should be considered 
a possibility. In the past, the integration of 'combined 
arts courses' have lacked integrity and purpose because 
they were designed at levels where insufficient skills 
were available. Integration of the arts at high levels 
of performance suggest more promise and viability for 
those interested in Higher Education. 
R 13 That music courses be programmed in selected Institutes 
of Higher Education for students to obtain alternative 
access to courses in Higher Education. 
R 14 That University Extra-="Iural music courses be set up 
as links and entry to Higher Education and that these 
courses take account of the practical nature of the subject. 
R 15 That the National Nusic Colleges and Universities 
consider the important role of music in adult education 
and collaborate to produce courses that will lead to 
interchange and transition of adult music students. 
5. National Recognition, Publicity and Financial Support 
P The growing importance of adult education in our present 
society is shown by the setting up of the organisation 
known as ACACE (2). Its terms of reference - to advise 
on matters concerned with adult and continuing education 
oust of necessity be wide. Its Reports and Occasional 
Papers that have been published show a need for wider 
e 
(2) Advisory ĿŬŸÙWWŤŤĚfor Adult and Continuing Education 
national recognition of future adult education whether 
this be for leisure or continuing education. Governments, 
in the past, h8.ve been slo\'l to take this step, but future 
trends in a illodern society have to take account of 
(i) a shorter working \'leek for men and women 
(ii) earlier retirement 
(iii) increased unemployment, and 
(iv) the lifelong needs of a more educated nation. 
In view of these social changes, adult education must 
surely be a priority that requires immediate action. 
l·Iany European countries and the U. S .A. have foI'1!ls of 
t paid educational leave' that enables :::J.a ture stude·nts to 
study and re-educate themselves from time to time, away 
from their ]lain occupation (3). It is highly desirable 
that some financial ŸŲŬẂÙVÙŬŪĚis made available in this 
country for similar ŤTẀȘŠWÙŸŪŠŨĚopportunities, both for 
leisure as well as career ?ursuits, in the process of 
continuing education. 
It is clear from the hundreds of replies received through 
the questionnaire, that many :Llusic students look for 
services of an advisory nature, mainly to assist them in 
making the right choices when they are confronted with 
the whole range of Gusic classes. Although each institute 
should be able to provide its own specialist advice to 
(3) Charnley, A. - 'Paid educational leave' Hart-Davies 1978 
see also 'Learning Opportunities for Adults' Vol.l p47 
ÕŸĿMĚParis 1977 
intending students, a service that looks beyond the 
iIIW1ed':'ate environment and takes account of the whole 
VŮŤȘWŲẀŸĚof wusic courses available in Greater london 
is ','Iha t is really ne8ded . At the JlOLlent, there seec.s to 
be no 'overall' plan to co-ordinate and organise this 
kind of st,.:.dents t advisory service. 
In considering the advice offered to students from all 
age groups, it is necessary to draw special attention to 
the needs of the retired and over 65 year·old age group. 
In most cases these students are the less affluent" ŸŤÜŞŤŲVĚ
of society who require our special consideration. In 
cOlTh-:lents recei'ved, it is clear that Elany in t:n.is age 
group find concert going impracticable, largely on 
account of the high prices for seats and the difficulties 
of trayelling at night. It should not be impossible for 
. 
SODe financial provision to be made that makes occasional 
attendance at concerts and operas possible. This should 
be a 3atter of concern to the professional performing 
musician as much as the music educator. 
On publicity, facl,s have already been given. The main local 
forms of publicising Elusic courses must be, of course, 
the ŲŤVŸŬŪVÙŞÙŨÙWXĚof each individual adult education 
institute. ILE...4..'s annual booklet 'Floodlight' is 
consulted by nany, but there is very little information 
about ousic courses for it aims to cover the whole 
ŮŲŬŸĤJJŲĨĦĦŲJÍÜŤĚ of ::::.dul t education throughout Inner London. 
'J:here is a need, therefore, for a separate publication 
that lists ŸŸTĚcategorises all of the adult music classes 
and music facilities available within the area of Greater 
London. Other foros of publicity that students referred 
to included local radio, local papers, libraries and, 
above all, personal recommendation. 
'rhere is a 'continued I need for each institute to relate 
some of its courses to the local, immediate, community 
e.g. a local ethnic population may well support specific 
forms of music making if it is designed with their needs 
in mind. Similarly, city workers already support lunch-
hour classes that offer a wide variety of music education. 
Links with other adult organisations, choral societies, 
church choirs and ::J.usic clubs· might also be explored. 
The setting up of 'outposts' should certainly receive 
. 
investigation as a means of ŸŤŤWÙŪŦĚthe musical needs of 
those who, at present, are outside of statutory provision. 
R 16 That immediate steps are taken that will lead to 
governmental recognition for 'paid educational leave' 
for adult students, both for leisure and vocational pursuits. 
R 17 That a regional service be set up to publicise and 
advise on adult ŸẀVÙȘĚ education throughout Greater London. 
In this connection, it is suggested that the Greater 
London Arts Association (GLAA) is well placed to undertake 
such a valuable initiative. 
20q 
R 18 That special 0rovision be made for the older and retired 
music student to attend professional concerts and 
rehearsals at reduced rates, and at times more convenient 
to this age grou? 
R 19 'rha t tl1ere should be an extension of music courses as 
'out posts' to 3eet local ȘÕŸÍẀŪÙWXĚ interests and to 
provide links with established existing courses. 
In the recent -u:msco Jlonograph 'Lifelong Education - A 
Stocktaking' (4) international views are presented on tne ways 
in which Lifelong and Continuous Education may develop. In 
a hard hittin6' realistic assessment of the educational 
systeo in Britain today, K. Richmond (Scotland) di 9cusses 
the disseminated structure of learning, where each stage of 
an ÙŪTÙẂÙTŸŠŨGVĚ for3al education exists in comparative 
isolation to other stages. The view of man's education as 
a continuous and lifelong process is one that has yet to be 
formulated. 
'rhe following recoJl.:lenda tion is made: 
R 20 That representatives from all the 'compartmental' aspects of 
education £roc ÔẀŲVŤŲŸHĚ Initial Schooling, F.E., H.E., 
University, to Eart-Time and Full Time Adult Education should 
ȘŬŸŶŤŪȘŤĚ a study of the implications for an 'overall plan' 
of continuing and lifelong education. It is further 
ŲŤȘŬŸĨŤŪTŤTĚ that these discussions on 'The Structure of a 
lcirelong ::;d'J.cation' be initiated by the Department of 
RTẀȘŸWÙŬŪĚS, Science as a 'Discussion Document' to be widely 
distributed tiroughout Britain. 
ĜŸĞĦĚCropley, A.J. ĜŸTĦĞĚ 'Lifelong Education - A Stocktaking' 
:ron. a "ub. Unesco Institute for Education, HaJlburg. 1979 
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PILOT ŐĿÑNŸĚ LEADING TO 
A QUESTIONNAIRE ON t1USIC IN ADULT EDUCATION 
This questionnaire is addressed to the adult music students 
in classes taking place during the academic year 1977 to 1978. 
Three departments of Adult Education, have kindly agreed to 
share in research study that is currently being undertaken 
by a music tutor in this field. The three departments are 
from:-
The City Literary Institute 
Goldsmiths' College 
Morley College 
It will be of great value, and we hope, ot interest to 
students, if all of the questions are answered. Do' not write 
your name anywhere on the paper. Your answers will be 
recorded and analysed anonymously. 
The Findings: As a result ot this survey, we hope it may 
be possible -
1. to determine the area ot students' musical back-
ground 
2. the response to present classes offered, and 
present teaching methods . 
,. to determine suggestions for future course 
programmed aimed to meet the needs of all adult 
students 
A space is provided for students to make general observations 
on such matters as teaching techniques, olass structures and 
if they wish, to make recommendations for future planning. 
May we thank you warmly, for co-operating in this first study 
of a disciplinary research topic, designed solely for adult 
music students. Your UĦÍŮŸẀŨĚanswers will be studied and 
ȘŨŸVHŨËÙĦTĚaccordingly. 
ŸŸHĚKenneth van Barthold 
Malcolm Barry 
Michael Graubart 
Percy 1. Corben 
PLEASE HAND THIS SUESTIONNAIRE Ÿ ĿŨWXĚLiterary Institute) Goldsmiths' College) . Morle,. Collece) research tutor) Tg YOUR CLASS TUTOR WHEB COMpI·E'Jm 
ON HUSICAL BACKGROUND 
1. Do you play any instruments / or sing? •••• QNŐĦÚĦŸÕĚ•••••• 
If so, give particulars •••••••••••••••••••••••••••••••••• 
Give your standard of performance (grades if you wish) 
· . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
How lqng have you been playing? ••••••••••••••••••••••••• 
2. Do you sing? (solo or in a choir) •••••••••••••••••••••• 
3. Can you read music well enough to sing at first Sight? 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
4. Do you consider yourself to have a weak, an average, or a 
good musical ear? (i.e aural sense) ••.•••••••••••••••••• 
PRESENT CLASSES ŸŸMĚ TEACHING plliTHODS 
5. Is your study of music for vocational or non-vocational 
purposes? (or both) ••••••••••••••••••••••••••••••••••••• 
6. How.important are basic courses to you? (e.g. to improve 
your ear training and sight singing or keyboard skills) 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
7. vfuich music classes have you found to be the most 
beneficial over the years? •••••••••••••••••••••••••••••• 
· •...................•......•..• .. -...................... . 
8. Row important to you is group participation in music? 
(e.g. chanber music, choir, orchestras, class performance) 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ŸĚ. . . . . . . 
9. Do you prefer to receive instruction in a small group or 
in a larger class? (suggest a number of students for a 
particular class you may have in ŸÙŪTĞĚ •••••••••••••••••• 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
10. Do you welcome tutors setting regular work (tat home') 
in preparation for the following lesson? ••••••••••••••• 
11. How important is the social aspect of adult music 
education to you . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
12. What kind of classes do not interest you? · . . . . . . . . . . . . . 
· . . . ŸĚ. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
13. Are you a concert goer? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
wnat are your external musical interests? · . . . . . . . . . . . . . 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
14. Have you any musical prejudices? . . . . . . . . . . . . . . . . . . . . . . . 
15. Do you watch, follow, or study any music courses of the 
Open University? ••••••••••••••••••••••••••••••••••••••• 
16. How important is music to you? (briefly) · . . . . . . . . . . . . . 
ON 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Please give 
ĻŦŸĚGroup: 
••••••••••••• Nationality 
r1ale or Female 
. . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . 
16-20 . . . . . 21-44 •••••••• 45-64 ••••••• 65+ ••• 
FUTU=--'\.E PLANNING OF HUSIC COURSES 
17. Do you consider music education is an 'on-going' 
process for life? ••••••••••••••• ŸĚ•••••••••••••••••••• 
18. Have you a long term aim, or an immediate musical need? 
State for what purpose •••••••••••••••••••••••••••••••••• 
19. Do you look in vain, for classes which you consider are 
essential for your personal musical development? If so, 
what are they? •••••••••••••••••••••••••••••••••••••••• 
20. Have you any suggestions to make on the organisation of 
ŸẀVÙȘĚclasses? (e.g. should there be more student 
ŸŪẂŬŨẂŤÜŤŪWHĚ or would you like group work) •••••••••••• 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ŸĚ. . . . 
21. Would you like to see more opportunities for 
individual tuition? . . . . . ŸĚ. . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Please feel free to make constructive observations on any 
matters related to one or more of the above questions. 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
WHEN COMPLETED, PLEASE HAHD TO YOUR CLASS TUTOR. THANK YOU. 
1..lb 
A P P 3 N D I X II 
Sa::pling 
Early Statistics 
lIE 
Sampling 
To claim accuracy for questionnaire statistics, it must be 
dependent, r21atively, upon the size of the sample chosen. 
Therefore, the larger the size, the closer the researcher may 
be expected to achieve accuracy. (see * W.J. ŎŤÙȘŸŸŠŪŪȚVĚ
'Use and Abuse of StatistiCS') 
For the purpose of this research it was intended that every 
student in the three London Literary Institutes should 
each receive a copy of the questionnaire to complete and 
return. These were given to the Heads of the Music 
Departwents for distribution through their class tutors. 
The return from these three Colleges averaged 47.55%. This 
figure represents the return in relation to the number actually 
distributed in each Institute •. This % differs slightly when 
the calculation is made using the original number actually 
given ŸŬĚeach Institute. It is therefore possible that some 
tutors may not have canvassed for the returns, e.g. 
[·lorley College ·,;ere given 1300 copies. Only 1296 were 
distributed. 589 were returned equivalent toa 45.45%. 
The City Literary Institute were given 1900 copies. 
Only 1161 were distributed. 595 were.returned equivalent to 
51.29%. 
At a meeting of Heads of the Music Departments concerned 
(23rd November, 1978), the Head of Nusic at the City·Literary 
Institute felt that his returns may not have been fully 
representative of his music student population. This might 
also have been said, to a more or less degree, of other 
Institutes. A large number of unused questionnaires were 
ŸĚ
returned. This, as has been suggested, may have been the 
result of some tutors not fulfilling their ȘŸŪẂŠVVÙŪŦĚrole. 
It ::n.ust also be remer:bered that ::J.any students attend more 
than one class, thus ŲŤTŸȘÙŪŦĚ the actual returns. 
b'ven so, when this % is based on a full distribution of 1900 
copies, the return is a representative figure of 31.31%. 
'rhe SaJle E::ad of lIusic also wondered whether his more 
talented students (a number of whom are of professional 
staniard) did not bother to make their returns. There is, 
however, no available evidence to support this view. 
Furthermore, this survey was designed to obtain information 
from oainly non-vocational students, and the return is more 
likely to be correct and representative of their point of vierl. 
Since the completion of this first questionnaire, it has been 
possible to distribute a second questionnaire to selected 
Adult Etlucation Institutes under the ILEA. This was to widen 
the survey and to enable more student participation, as well 
as reducing the possibility of inaccuracy in WUŸĚfinal 
evaluation. 
This second questionnaire was sent to 12 ILEA Adult Education 
Institutes representing about 40 branches of Adult Education. 
In fact, 10 ILEA Institutes took part representing about 
30/35 branches where ŸẀVÙȘĚ classes take place. By extending 
the student population in this way, any imbalance was 
rectified as far as this overall survey permitted. It is 
interesting to record that the returns from this second 
questionnaire produced a figure equivalent to 46.65%. This 
is very close to the first questionnaire return of 47.55%. 
ŨŸŬĚ 'social class'sa.pling was intended in this sUrvey, 
as the pattern of social structure in the ŸẀVÙȘĚ class 
situation usually consists of students from all walks of 
life. wnere however, ability differences occur they are 
usually to be found in the class gradings of practical skills. 
The above figures would support the view that the two 
questionnaires together represent, as far as possible, the 
opinions of the non-vocational music students who attend 
Evening Institutes throughout Greater London. 
-it- REICHYlANN, W.J. 'Uses .and Abuses of Statistics f 
Pelican 1961. Reprinted 1976. 
FINAL FIGUR£S A.ND STATIsrrI CS •••••• ENDING 6th r·1ARCH, 1978 
REVISED 
Questionnaires completed and returned 
City Literary Institute 
Goldsmiths' College 
.:orley College 
ŸẀŤVWÙŬŪŪŠÙŲŤVĚdistributed 
City Literary Institute 
Goldsmiths t College 
iIorley College 
Questionnaires not distriQuted 
City Literary Institute 
Goldsilliths' College 
;Iorley College 
Percentage on Overall Returns 
from 4200 copies 
1492 c02pleted 
595 
308 
589 
1492 Total 
1161 
681 
1296 
3138 Total 
739 
319 
4 
.£062 
2708 not returned or not distributed 
from 3151 distributed 
1492 were completed 
i.e. 1492 X 100 = 
3138 -r-
149200 
3138 
Overall Returns = 47.55% 
= 47.546207 % 
OT2RAi.,L ŸGŘÒĴGǾŎNĨĚ E'eR THLfEREE ĿÕÒŸJĴJĴŇNĦĨĚ COMBINED 
based on the questionnaires returned by 31st Decewber, 1977 
'",uestionnaires co;o.pleted and returned 
518 " ŸĚtJ • JJ • 
307 " 'J 
581 ŨGŸĚ
1406 Total 
ŸẀŤVWÙŬŪŪŠÙŲŤVĚdistributed ŸẀŤVWÙŬŪŪŠÙŲŤVĚnot distributed 
Fro:1J. 4200 
1406 
2794 
1697 C.L. 
730 G 
1263 'iT , . 
2690 I:otal 
copies 
co:J.Dleted. 
not ȘÕŲJŊĦŮŨŸWŤTĚ
From 3690 
1406 
203 C.L. 
270 G 
..If.. ,,' 1'1 
510 Total 
distributed 
were completed 
and returned 
Cl 
10 on Overall Returns 
1406 
3690 
x 100 
-r-
= 14Q60 
369 
• 38.102981 % 
Late returns............. 31st January, 1978 
City Literary Institute: FrC3 1900 copies 
Go1ds:,i ths' College: 
: :orley College: 
1161 were distributed 
-r39 were not distributed 
FrOL'l 1000 copie s 
701 were distributed 
299 were not distributed 
From 1300 copies 
1296 were distributed 
--4 ',;ere not distri buted 
.11.2 
2.13 
C0l'1PLETED qUESTIONNAIRES .•••• College percentages on returns 
City Literary Institute: 597 ȘŬŸŮŨŤWŤTĚ& returned 
Goldsmiths' College: 
ŸJŅŬŲŨŤXĚ College: 
= a return of 51.42% completed forms 
of the total College distribution 
312 completed & returned 
= a return of 44.50% comuleted forms 
of the total College distribution" 
581 completed and returned 
= a return of 44.83% completed forms 
of the total College distribution 
UNRETURllED ŸǾNŐØŅÕÔÔĻŅŎNŐĚ . . . College percentages on non-returns 
City Literary Institute: 564 were distributed but not returned 
= 48.579% of the total distributed 
Goldsmiths' College: 389 were distributed but not returned 
= 55.49% of the total distributed 
:,Iorley College: 715 were distributed but not returned 
+ 55.1776 of the total distributed 
OVERALL FIGURES FOR THE ŸÑŎNNĚ COLLEGES COI1BINED 
EADES ON THE FINAL RETURNS ••••••••••• 4th February, 1978 
Questionnaires completed and returned 
Questionnaires 
1161 
701 
1296 
3168 
Percentage on 
597 C.L. 
312 G 
581 M 
1490 Total 
distributed 
C.L. 
G 
1·1 
Total 
Overall Returns 
Fro:n 3158 distributed 
'1490 ':.'ere completed i.e 1490 
3B8 
Questionnaires not distributed 
739 C.L. 
299 G 
4 1'1 
1042 Total 
l!'ro:n 4200 copies 
1490 completed 
2'7T6 not returned 
X 100 = 149000 = 47.18% 
--r 3158 
A P ? END I X III 
Inforwation dOCillnents for students 
ŸŤWWŤŲVĚ to Colleges 
for students 
AN TNFORVATIO:i ŅŊÕĿǾŸÙNÔØĚ
provided by the response fr0m Gtudents tl' ŸUŤĚQU2stionnaire 
on 'Husic fcr ĦŅŘĦTWŨÍŸĚ ÌŸŸẀẀĮŲĦĦWĦŐŅĚ
During the Academic Year 191'7/73, 8. questioO-:lail.:(: \,-3.::> circulated 
amor.g adult music st1:den"ts \>,!lO Here d ŇWŸŪTĚ1..1g classes in thrce. 
London Literary Institutas, 
ŅÍGŸĻĚ The City 1i-i.;era".1.'Y JËGJŪVŸÙĚtute 
ÒŸǾĦĚ Golcls:niths
' 
College, S.A.S.S. 
Murley Cullege 
As a result 01 your- co-opera ticn 47.5:;% of ::;ti.id.ents completed 
and returned the ŸẀŤVWÙŬŪŪÎĦÙĦȘŤĦĚ ŸŨẀȘUĚ statistical and factual 
information has been collected and assessed, ŮŸŲWÙȘẀŨŠŲŨXĚ in 
answer to the lIopen eYlaed ll QuestioEs on such ::tatters as 
(i) your present ŠÙŸVĚ (ii) youi suggestions for ȚŸŸẀŲŤĚ course 
programmes and improvements on existing courses, and (iii) your 
observations on teaching methods. The ŬŸŮŬŲWẀŪÙWXĚfor students 
to make their ȘŬÜŸŤŪWVĚwas obviously appreciated ar..J the replies 
will be :clost helpful in the fY.,ture planning of music courses in 
each of the three Colleges. A second ŰẀŤVWÙŬŸŪŠÙŲŤĚ\vas also 
addressed to students in a selected number of ILEA Adult Education 
Institutes throughout Greater London. 
Hany of you stated that you ,-[auld be interested to hear about 
the findings of this research project. -I have, therefpre, 
prepared the follo':ring short report which will give you an 
impression of the information received. 
_ First, a few statistics:-
From 3138 ŰẀŤVWÙŬMGĤŸŸŸŐĚdistributed to students in the three 
Colleges, 1492 were completed and returned. 
On ?·Iusical· Background.: Your reasons for attending music classes. 
fall into three categories, as f6110ws:- (i) to listen to music 
17.82% (ii) to perform music 75% (iii) to obtain theoretical 
. knm-lledge 43.16%. Ha turally, some students attended. for more 
than one reasoYl, and these ';iere included in the overall figures. 
It is clear ttat the :"T!ain reason for attending ::lusic classes 
is to improve prc:C,ical ŮŤŲȚŬŲŸÎŚŪȘŤĚ standards. l.'ihile there is an 
emphasis on ÙŪVWŲŨŸŤŪWŠŨĚ clases (the piano has a ȘŨŸŠŲĚlead 
over all instruDents 91ayed - c ĪÌŸŸVĚ except at Goldsmiths ':Ihere 
the guitar runs it very close) 1 the nUI:":be::- who claio they do ŪŬŸĚ
sing is nearlv half of the total nusber of ŸẀVÙȘĚstudents. 
Fror.1 this, i t- is not surprising to find that the students v,;ho could 
actually hear the given music correctly was only 37.87%. It 
is evident that ŸẀVÙȘÙŠŪVĚ in all age categories have difficulty 
wi th aural 'dork and with the process of hearing \vri tten ŸŪẀVÙȘĚ in 
their heads. This was ::-lade further e,,riden-i; in nany of t0 8 
lI"open ansv[ers ll '.,here VWẀTŤŪŸŸVĚ asked for more help in aural 
foundations. 
rfradi tion.:l.l music received 84.85% of student support for the 
kind of music that has a narticular aopeal for them. ŸŬTŤŲŪĚ
ŲŲÙŘŸVÙȘĚ (avant-zarde, electronic, etc.) 4 gained a 16. İĬĪŸĚ response Sf 
while the second hiGhest ' . ..;as the interest shO\-m in opera 41.355-,;. 
<. 
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On ÖŲGŸŸȘJÍWĚ CI<:'.8ses :::.r-ll ŲŲȘŸȘUÚŪHGÙĚ ;·lcthons. Students came nainly 
to UĿŸŘWİĤHĦÙŬŬẀWĚ theil' ȘŨŠĦVŸGŤJJJĴĚ "through ei ther (i) person.:}l recorr:!cnd-
ation t r 6. 515:: or thro'.lsh (.1.i) Collce;e publici ty 45.31%. Othe r:' 
helpful avenues of ŮẀŞŨŸȘÙ·WXĚŸŤŲŤĚ sUGGested in returns. Over 
5% ŲJĴŤŪ·ŸÙŬŪŤTĚ ILSA'c; publication IIFloodlight" as an important 
reference to cl::lsses in tLe Greater IJondon area. 
17.43% of students hlentioned that they were studying music as 
a possible career ŸĚ \·,hile the. maj ori ty (81. ĲİĪŸĞĚ attended classes 
for personal interest. ŸŨŬWÙẂŠWÙŬŪĚ to improve and achieve hisher 
. standards in practical skills and eeneral ŸẀVÙȘŠŨĚknowledGe 
is a pri.l;}e consideration '.-li.th all stUdents. Even retirement 
(the over 65 yrs. age group) does not appear to be a time for 
Iffssenir.g but often for increasing the activities afforded 
. by studying music .. in our classes'. 
To present a list of a]l the classes that have been most beneficial 
to students over the years, is impossible in this short report. 
Suffice it to sa.y, that at Ņ·ŸŬŲŨŤXĚ College about 130 were 
mentioned; at the City Lit. over 110, and at Goldsmiths' ColleGe 
about 55 were ŪŠŸŤTĚas being particularly ŠŮŮŲŸȘÙŠWŤTĦĚ
It was helpful to have your remarks regarding the importance of 
smaller music classes. 60.52% of all students consider small 
groups are best for instruoental activities (apart from, choirs 
and orchestras), w.hile 45. İÍĪŸĚ feel that SI:1all groups are 
desirable for classes in ptactical musicianship and theory. 
Only in the ap,?reciation classes did slJall numbers not appear to 
.. matter Significantly. 
On the question of course lenGths, 59.329$ prefer lonser and 
more gradual tUition, \'rhile 13.27% fel t that courses that "'rere 
short and intensive were more valuable. Class length depends 
upon the nature of the course and'the ŲŤŰẀÙŲŤŸŤŪWVĚof a 
particular student. Students \'/ho prefer ŸGŨŬŲÛĚ to be set by 
the tutor were in the ŸŠÚŬŲÙWXĚ ĜÏĮĦİĲĪŸĞĦĚ 61.46% felt that the 
social aspect of our learning si tua tions \"as import.ant. Only 
28.42% consijer that it is ẀŪÙŸŮŬŲWŠŪWĦĚ A further categbry of 
8.71% added that the social aspect is II important, but not as 
important as the music ll • 
On Future PlaDYlinr:; of Ÿ·ŸẀVÙȘĚ Courses. The replies were numerous. 
They have 0..11 been collected, inde:·:ed and studied in detail. 
About 1,000 cOTIL""7lents were Dade on your "individual aims". 
The remarks offered made it clear that more was expected from 
music courses. Although a class may be directly concerned with 
one aspect of :::usicianship (e.g. piano tuition, or guitar), 
students are lookinG for other matters to be incorporated into 
their instruction; such as, ear training, SODe theory and sone 
ŲŤŨŠŸŤTĚhic;tory, 3tyle and analysis. Aural training was considered 
important in practical training, but especially for singers who 
cannot Sing i.1Usic at sight. ;iany students see!.l to have made 
their Qi'rn arrangements for individual tuition, but others ';lould 
be ŮŨŤŠŸŤTĚif such facilities existed with additional facilities 
for practising; acceptinG the need for increased fees. 
SuggestioDc; for future courses. These are too numerous to ;::ention 
. ,"
- 3 -
. 
in TŸWŠÙŨĦĚ :';ore WŸĞŠŪĚ 800 reques ';8 wer:e ÜĨĦTŸĚ and these have been 
indexeJ for colleGe rcfe:::-ent.:e I''..!rposcs. 'i'ta; three collec;es 
appear to give ŦŤŸŤŲŠŨĚ VŪWÙŎȚŠŸWÙŬŲŨĚ to ŸŬVWĚstudents in offering 
a broad as well as a specialisbd ȚŬŲŸĚof adult ÜẀŸÙȘĚ educ3.tion. 
The number of ȘŬŸJJĤJŤŪĚts, in each college: 3h owinG ap;>rec i3. tion 
of past and present courses were nUr:1erous. There is, of course, 
a need for con tirl.u2.1 ŲŤĿJĨŸŤVVJĒĴŤŪWĚ of our l:1USic" prog:r.ar.lr:1eS, and 
the response to this ŰẀŤVWÙŬŪŪŸÙŲŤĚhas alre3dy help8d to 
provide sugGestions that will lead to offering the kind of 
courses students are seeking. The DOSt ur:gent request was for 
smaller clas$€s, and for mo:;:oe opportuni tics to raa!..;:e r1Usic 
tos.ether in sDaller eroups. :.rany felt that classes 8ight 
be graded better and that the teaching offered should be 
structured and progressively planned. 
A final and extensive report on this ŲŤVŤŠŲŸUĚstudy will not 
be available before 1980. The ÙŪȚŬŲŸŠWÙŬŸĚprovided here is 
of prioary interest to the three colleges concerned in this 
first questionnaire. 
May I thank you all for your co-operation and "magnificent response? 
I am most grateful for your partiCipation in the project • 
Uover::.ber, 1978. 
Percy F. Corben. 
(Research ŸẀWŬŲĞĚ
FOR STUDENTS 
provided by thc rf?spo1::.se frc):!: ĦÚĴẀŸŨĹŲĦĦWĪĚ to the ŸĦĦŨJJŊĮWÙĦŸ·ÍÍŚJŪJJĒÙŲVJĚ
on 'Music for Adult 3 tudetlts , 
During the Academic Year 1977/78, ti qaestion"Y)aira \Vas 
ȘÙŲȘẀŨŠWŸTĚamonG adult students who ŸŤŲŤĚattending olasses 
in a selected llUl:10er of IJJ?A AD. NMǾĿŸŪVWÙĚtutos;- ' 
Chelsea (\'lestmins ter) ; Il'il}:";ich; .81 tham; 
Greem'!ich; High bury I·1anor; i"Iaryie bone; 
. J.lary '::ard Centre; Sontll Bank; Stanhope; 
Working Henls College. 
(representing about 30/35 branche:> of adult ed'.lcation) 
As a result of your co-operation 46.65% of students cCffipleted 
and returned the questionnaire. : ?-inch statistical and 
factual information has been collcctgQ and assessed, 
particularly in answer to the topen ended' questions en 
(I) your present aims (II) your 3ugf,estions for futurG 
courses, and (III) your observations on'methods of teaching. 
Thls oppor:tunity for stuaents' comoents produced a large 
number of helpful replies. These vlillassist in the future 
planning of music courses. 
Hany of you st'ated that you \'lould be' interested to learn 
about the findings of this resGarch project. I have, 
therefore t prepared the following short reporJ,; which will 
give you an impression of the ŸŪȚŬŲÜŠWÙŬŪĚreceived. 
First, a few statistics:-
From ÍŸÍĲĚquestionnaires distributed to students, 662 were 
completed and returned. 
On Husical Background: Your reasons for attending mucic 
classes fell into the three categories, as follows:-
(i) to listen to music 17.07% (ii) to perform-music 77.64% 
(iii) to obtain theoretical ÛŪŬŴŨȘTŦŸĚ26.28%. Those stud.ents 
who attended classes in more tban one of the above cateeories, 
were included in the overall figures. As 61.52% of studentn 
already play ÙŪVWŲŨŨÙŸŤŪWVĚ and a further 10.12% attend to 
perform, it is clear that many are learning an inst!.'l;'!:2cnt 
for the first time. The main reason for attending music 
classes is to improve personal standards of practical 
performance. The piano was the most popular instruQ.ent 
with 36.85 % support over the guitar that had ŨĨĦİĪŸŸĦĚ
The list of the instruments played followed ŠWŲŠTÙWÙȘŪŠŸĚ
pattern, in this order of perference:- pianoforte, guitar, 
strings (Violin, viola, 'cello & C.B.), recorder, flute & 
clarinet, etc. Choral singing received much sUP.l?0rt lrom 
students in all the Institutes, although 41.39% stated 
that they do not sing at all. From this, it was not 
surprising to find that the number of students ,who actually 
heard the given music correctly was only 33.99% •. It is 
evident th2..t music students in all age groups have difficulty 
with car training and with the process of hearing written 
music in their heads. This was reinforced by many of the 
I opeh-ended I anS'rlcrs \'lhere students requested extra help 
in the aural foundations of ÜẀVÙȘÙŸŪVUÙŮĦĚ
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Traditinnal ŸẀĨÙȘĚ (classical, romantic, etc.) was mrntioncd 
:)y 83" GS;'S of ĮWẀȘŸĿGŪWVĚ 3.S being 'the kind of music that has 
a p:l:.'ticular appeal!. ;!odern 1:1USic (avant-garde, elec;trolli c, 
etc.) had 2 16.16% response, while the second highest 
interest was VUŸŴŪĚ to be in opera with ÏÍĦĨĲŸĦĚ
On Present Classes and ØŤŠȘUÙŪŸĚÓŸWUŬTVĦĚ ĪÌĦİĪŸĚcame to 
ilea:!.' about tnr::i:,: classes through ';er80nal recommendat:L0n' 
and 35·.5% WUŲŬŨŸŦUĚ the Ir:stitutes' publicity. 27 students 
mentioned the publication 'Floodlight', while others referred 
to the' local and national press. 
6.8% of students stated that they were studying music as 
a possible care2r, while the maj ori ty (88. 6796) attended classes 
for personal interest. Although 64.5% feel that the social 
aspect is as important as the musical training, motivation 
to improve and achieve high standards, particularly in 
practical skills is a major consideration with all students. 
Even retirement (over 65+ age group), especially among the 
ladies, does not appear to be a time for lessening, but for 
increasing, one's music activities. 
Over 60 classes were mentioned as having been most beneficial 
to students, ranging from choral activities, choirs and 
orchestras to instruction for guitar, recorder and piano. 
General l':usicianship classes included sight Singing, rudiments 
and theory. Appreciation classes were also considered beneficial 
especially by the older age groups. 
It vIas helpful to have your remarks on the matter of smaller 
classes. 47.28% of all students considered small groups 
were best for instrumental activities (apart from choirs 
& orchestras), while 36.10% felt that small groups are 
desir2.ble for practical musicianship and theory. ŸGẂŤŪĚ in 
appreciation classes, 20.39%"felt a need for groups of 8 
or less are best. 
On the qu.estion of course lengths, 56.19% preferred longer 
and more gradual tuition, and 13.14% felt that ȘŬẀŲŸŤVĚ
that were short and intensive were more valuable. Obviously, 
course length depends upon the nature of the subject and the 
ŲŤŰẀÙŲŤŸŤŪWJĴĚof a particular student. Those who preferred 
\"lork to be set by the tutor '-:ere 33.84%, while 53.93% consider 
it best left to a student's ŬŸÜĚdiscretion. The ȚÙŸẀŲŤVĚ
suggest that most students exrect tutors to set work if the 
tuition is to be consolidated between lessons. 
On the Future Planning of l'!usic Courses. About 300 comrr.ents 
were given, and ŸUŤĚ UŸŨŮȚẀŨĚreplies have all been collected, 
indexed and studied in detail. The remarks offered 'show that 
the present class structure continues to give satisfaction 
to the majority of students, although more is often expected 
from the music courses. There is an overriding request for 
smaller classes with a desire for more attention to be given 
to an individual's needs within the group structure. 
Students are looking for clasaes that offer more than one 
aspect of ,:1Usicianship ÙŪWŤŸŲŠĚted into each lesson, e. g. 
piano clases with some theory and aural training in addition 
to the main study of learning to play the instrument. Only 
29.46% considered that facilities for individual tuition 
are ẀŪÙŲŪŮŬJJJWŸŪWĦĚ
.. 
1.30 
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The organisation of class teaching seemed to meet with 
general approval, althoueh more carefully VWŲẀȘWẀŲVŸĚ
lessons, rrocrcssively planned by their tutors would. be 
apprecia tej. ;·;any s tuden ts scs:n t,) be ẀŪŸŨŘŸGŠJȘŤĚ of the 
existence of certain classes in music that they arc 
requesting. This would suggest a need for a music 
advisory service giving fuller details or course programmes. 
A final and extensive report on this research st1!dy wi.ll 
not be available before 1980. The infcrmation provided 
here is directly related to those students who attended 
classes at the ILEA AD.Educ.Institutes and WŬŬŸĚpart in 
this survey. 
!1ay I thank you for your co-operation and magnificent 
response? I am most grateful for you.r participation in 
the project. 
February 1979 
Percy F. Corben. 
(Research Tutor) 
UNIVERSITY OF LONDON INSTrTUTE OF EDUCATION 
TELEPHONe 
PRINCIPAL I Cit - S76 • 2Sfj7 
. STAFF: 01 - 176 - em 
From Pel'c' r Ii'. Corben ĶĒGĴĴĒĴJĴŸÍĴJĤÏĦŲJĦHŘGJĒ·ŊŊJĚi c kl e rna r s n R 0 ad, 
Dear 
Blackheath, 
London, S.E.3. ONF. 
Home Tel: 856 0 4595. 
DIGBY STUART COLLEGE OF THE SACRED HEART. 
ROEHAMPTON LANE • 
LONDON. S.W •• !. 
26th. ,..()ctober, 1977 
This letter is to confirm Qur arrangements to meet on 
Friday, 11th. ŸŬẂŤÜŞŤŲĚat 11.00 a.m. at Goldsmiths' College. 
It would be extremely helpful if we could discuss some of 
the matters of mutual interest and concern regarding our work 
in adult music education. For this purpose, I have made a few 
suggestions as possible topics for discussion. In particular, I 
should welcome and value your ideas on any teaching modes and 
methods which you personally have found to be relevant to adults 
learning music. 
The questionnaire has at last been prepared and is now in 
the process of duplication. I have taken into account. many of 
131 
the recommendations made at our previous meetings, and the advice 
of statisticians has been sought. The final £orm of the question-
naire was only decided after several further meetings with 
Professor K. Swanwick at the L.U. Institute of Education. Later, 
I hope to invite Professor Swanwick to discuss the result and 
findings of this survey with us all at another meeting, if you 
agree. 
The 4,500 copies should be ŸẂŠÙŨŠŞŨŤĚfor distribution on 
the 11th. November. It will be a great help towards the success· . 
of this combined effort, if we could agree to hand these out in 
the week of November, 14th. to 19th. ÖŤŲUŠŮŸĚwe could also discuss 
how long we should allow for this survey to be carried but? I 
personalJy, would like each College· to have an opportunity first 
to study their own students'. replies, and then I could begin the 
task of 2nalysing and assessing all the returns commencing in the 
ChristmaE ẂŠȘŸWÙŪŪĦĚ
I really am most ŦŲŸWŤȚẀŨĚfor tile kindly interest you have 
shown in tbis study. By its very nature, I believe it to be the 
first of its kind. Professor Swanwick recognises that what we 
8.r<? UT:(lGl'takinp: is a valuarle ØGÙŤȘŸĚ of eclucational ŲŤVŤŠŲȘUŸĚ Hence, 
his ŴÙŨŨŨŸŤVVĤWŬĚ join us on some future occasion. 
Finc.lly, may I suggest that when you come to Goldsmiths t on 
the 11 WUŸHĚ you ask to be directed to r.1alcolm Barry's room 'Vthich 
is located in the School of Adult and Social Studies. It might 
save time. 
Yours sincerely, 
First ÓŤŤWÙŪŸĚof ŸŸŠÙVŬȚĚÔẀŸÙȘĚMŤŸŠØŸŸȘŸWVĚ concerned with 
ŁJŸŮŲŤVŤŲĦWÙŪŦĚ
Friday, 11 th. november, 1977 
ŅÒĶŸĚCity Literary Institute: 
ŚŇŬŸT§JŲŲŚÙĚths' ColleK8.i 
:·:orley ĿŬŸÍĮŸȘJĚ
ÖĤĤŤĤVŤŠŲȘŪĤŸÍŘÙÍGŬŲĚ: 
K.van Barthold 
R. PloVJTight 
r·l. Barry 
N. Graubart 
P.F.Corben 
TOPICS for Discussion 
1. ŌẀŤVŸÙȘJŲJĦĦŪÎÙŲŤJĚ Precoded Questions/ Open ŰẀŤVWÙŬŲŸVĚ
(i) method of distribution 
( " ĒŸĚ C ŨŸĚ t" .co 1 ŸĚ d -"" II 0 ŤȘĚ ŸȘŪĚŬŸĚ comp eve ŸŬŲŴVĚ
(iii Eu:::;:bering VŤŸẀŤŪȘŤVĚ for each College,etc. 
2. Nodes ar..::l !·;e-::::8:1..S 
(i) ŒŸŸÙŬẀVĚ teachi:r:..g Qethods being carried out. e.g 
structured teaching, for=al lectures, other 
classrooIJ procedures, group ',:ork, grade':' ŦŲȘẀŸÙŪĬVĚ
(ii ) Interaction : VWẀŤĦŤŸŨWĚ in"'Tol ver::ent, experirr:.ent2.l 
teaching :nethods. 
(iii) ŊŸŸĦŤWÙĦŸVĦŚĒWŶJŤĚ students' needs in 1977LI? ar.d beyond. 
(l"V) ove""""li LGŸGHŸĒĒŸŪGŊGĚ Cor-rela"'-l" or:· ÌÍŸĚ .;-nc.r'>"Y'y ŸĞŸ·TĚ Ų·ŸŠĜĴĤGĤÙȘŤĚŸĚ....... __ ŸĚ ::'..I....-u- ... ..L .... o • ..... v,;. V.J..;. ...... '-J..L.. c...o.__ 1:-".J.. v..... • (v) 'l'rainir:6 of Eusic Staff for Adult teachir.!.g. 
3. Di.-,Tcrsi=ic::::.tic,! en] sJecialisation HoVl far should Adult E'J.sic 
1;' d" '""".;-' ;..,.....-- .,; ŸĚ .: .... -1--- -,..... d·"VI..... -+- i 4) 
.u' UC0.vlO.l sO .:..n :::::J.u.leJ. ŨŊĦWJĴĿŅŊŸŬŪĒĚ • 
(i) The TÙVŸÙŪȘWÙẂŤĚ role plaJed by each of the three colleges. 
(ii) Fltb:lic CC:::'C:2rts, Reci tals, ŤWȘĦŸĚ Problems involved; 
polTcies e. __ '.Toyed to proDote ŸUŤVŤĚ taking into .acco·u.:r..t 
the 10c2.l co:.;;::uni ties, and the City Workers \'.'ho c01:s-:i tute 
the audiences. 
4. Any other suggestions for future meetings. 
Nove:n'ocr, 1977 P.F.Corbe:r:... 
.?roe: ŸĦŨ·ŌĤĒİĚ ŸĚ ŪȘĤŸŬŪĚ ĜMŤŸŬŠĤȘUĚT'll+O-) 
-..... - '-.J --. '-' .0- U '.... ..I.,.\,. >..J _ .L .... __ v..... _ 
14- GJĦ·JJĤGJȘŸJŨVŲJĴŲĨJJJGĚ Road, 31ackheath, S.E.3 ONF 
ŸŤJJĚ 0::856:L535 ĜÕŸĚat ŸŬŨTVŸÙWUVŲĚ College, ŐĦŸĦŐĦŐĦĞĚ
ĜÒGÎGÙĴJGVUŠŸĚ ',:ay, London, S.E.:4 b :;/i) 
ŸȘJĚ 'c ŚJĒGŸJĤJĦĦVÙĒGĴŸŸIĶẀŸĿŊJJJĚ ir: ĿŸĹĤĤJJHĒĒVĚ•••••••••••••••••••••••••••••••••••••• 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
ĶŸËÎĦJĤŸËĦJĚ ĦŸIĤ ŸĚ<01 for 
T -""f""'.'-'+- ĤĤŸGJĤGĚ+O-r-l; 
..J... ,.:.kl .. 1A.J,..)"';;v s-·_v- ....... v.-'-
,-. ...L.. 1" rl --
ŸĚI ... ŅĦĻĦĤĦĦŊŸŊĚ • 
ŲŸWẀŲŪÙŸŦĚ the VŸÙŮĚ regarding the Music ŌẀŤVWÙŬŪŸŠÙŲŤĦĚ
to ycu ŠŸTĚyour VWŠŸȚĚ:or sharing in WŸÙVĚ ŲŤVŤŠŲȘŸĚ
_ ŤŸVŸŬVŤĚ •.....• copies, ŠŸTĚwill be pleased if you wiil 
ŠŲŲŠŸŦŤĚ ŸŬŲĚ ŸŸŤĚ TÙVŸŲÙWŸWÙŇŸHĚ ȘŬŸŸŨŤWÙŊŪĚand collection of these 
JŲŬŸĚyou::- ŲJŸVÙȘĚ VŸẀTŤŪWVĦĚ I have enclosed a note which some colleges 
have ŦÙİŤŸĚ ŸŸŤÙŲĚWŸWŬŲĨĚ to ex]:ain the ;::-ocedu::-e. 
or so) shoull 
be -,......."::. . -..... , ŸĚ.J... __ -' ..,' __ ŸĚ........... 
I ŸŬŸŤĚ ŨŸĚ2ay 8e MŬVVÙŸŨŤĚ to send ŬŸWĚ sane ÙŸȚŬŲÜŠWÙŬŸĚregarding 
the ȚŸŸŸŸŸŦĨĚsf WŸÙĨĚ ŸTŸŸŨWĚ ẀŸVÙȘĚ ŰẀŤVWÙŬŪŸŠÙŸŤĚ.later in the year. 
Percy F. Corben. 
February, 1978. 
TO ALL ŸǾŐËĿĚTUTORS 
'wi II yO:J "ineily ask eacr. :ne:nber of your classes to complete one of 
the ŰẀŤVŸÙŬŪŪŠÙŲŤVĚon 'Music in Adult Education?'. Any student who has 
already ȘȘŸȘŨVŸŤÚĚŬŸŤŬȚĚthese questionnaires in another class should not 
ŸŤĚ ŠŐŸÎTĚ ŸŬĚ do so ÎŸŠÙŪĦĚ
As you wi: 1 S86, this survGi is thG first of its kind, and is part 
of an ĴŸŮŬŲWŠŪWĚ study bcing undertaken into the musical needs of adults. 
Your ȘȘĤŬŸĬŲŠWŨȘŪĚ in ŸŬWUĚ the distributing and collecting of these 
ŸẀŠVŸÙȘŪŪÎÙŲŤVĚ is vital fer its SUCCESS. We should therefdre very much 
appreciata yeur VÒŸMȘŲWĚ to encourage every student to share in this. Only 
ŸXĚ ŐÒĿŸĚ ŸÎŠŸVĚ can ŸŸĚ ŸŬVVÙÚŨËĚ r.OJG +0 idantify and meet the needs of our 
VWÒŸŸŪWVĚ in the ȚǾØÒŲŸĦĚ
1+ is her>"':: That after analysis and assessment It may be possible 
to f'13"C :';ncwn t;"," findings of this survey. 
M: Percy F. Corben: Kusic Tutor L.U. Goldsmiths' College, ŸĦĻĦŸĦĨĦĚ 233 
& Principal Lecturer: Digby Stuart College, R.I.B.Z. 
To The ŸŲÙŪȘÙŮŠŨIØẀWŬŲĚ in Charge. 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Dear Sir IŸJŊĦTŠÜHĚ
14 PŲÙȘÛŨŤŸŠŲVUĚŸȘŠTHĚ
Blackheath, 
London, S.E.3. ÕŸŃĚ
Tel: 01: 856 : 4595 (H)me) 
or ColI. 01: 876: 8273 Ex. 269 
February, 1978. 
As ŨŠŸWĚ of a research study being undertaken at the L.U. 
Institute of Education, I am writing to ask whether you would be 
willing to VUŸŲŤĚ in a project designed to enquire into the ÜẀVÙŸŠŨĚ
needs of adults in non vocQtional continuing education. 
The accoopanying questionnaire is being sent to a selected 
nuober of . .'...dul-'c ŨGŸẀVÙȘĚ Departments in the ILEA area. It is hoped 
to collect information that will guide future planning and lead to 
ÙÜŮŲŬẂŤŸŤŪWĚof music courses in the 1980's. 
This ŸẀŤVWÙŬŪŪŠÙŲŤĚhas the VẀŮŸŬŲWĚof the ÔŸWÙŬŪŠŨĚ Institute 
of Adult NTẀȘŸWÙŬŪHĚ the University of London, and other ŬŲŦŠŪÙŇŸWÙŬŪVHĚ
and is the first of its kind as a disciplinary music ŲŤVŤŸŲȘŲÍĚ study, 
solely ŸŤŨŸWŤTĚ to the needs of Adult Students. Three Londpn ÒÙWŤŲŸŲXĚ
ŸŪVWÙWẀWẀVĚwith large.music departments have alre8dy co-operated 
in tGis resedrch (City Literary Institute; Goldsmiths' College; 
r'lorley College). 
I shall be most grateful if you will kindly reply on the form 
below. If you are willing to distribute and collect a small 
number of questionnaires, I will see that these are TÙVŮŸWȘUŤTĚas 
soon as ŮŬVVÙŸŨŤĦĚ
Yours faithfully, 
P. F. Corben. 
PLEAoE T?':.R. HER.E ĒŘŸÜĚ ŎŸGJØŲŎŨJĚ TO: P. F. CORBEN 14 \1RIC 
ĤŸĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤĤ
NALE & ĒWJẀMŸŨNŐŐĚ OF ILEA COLLEGE/. AD.EDUC .INSTITUTE: 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
· . . . . . . '. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
· . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
The above Collece is Willing/not willing to invite its adult music 
students to completethe questionnaire on Music Education. 
We have (:1.:'['rox. number, please) •••••.•••••• adult students pursuing 
part-time ŸẀVÙȘĚ courses. 
ÖŎŅÔĿŅÖ ŸÒËȘĤŚGØGŊĒÒÕŎĚ IN ĿĒĒGĦŸÖĜG·N·ĦĚŸĚ ĦŸĚ __ ŸĚ ŸŘẀĚ ŸĚ ••••••••••••••••••••••••••••••••••••••••• 
AND/OR DIR=CTOR CF EUSIC .............. .. ' ........................ . 
DATE •••••.••••••••••••••••••••••• 
From: Percy F. Corhen, 14 PŲÙŸÛŨŤÜŠŲVUĚRoad, 
Inackh3ath, LONDON, ŐNŸGĚ m;}'. 
Tel: 856 4595 
15th. November, 1978 
Dear 
This letter is to confirm arranzements for. our second ŸŨŤŤWÙŪŦĚ
to discuss the findings of the questionnaire circulated ŠŸŬŪŦĚ
musi.c students at our three IJi tera;:-y lnsti tutes. 
I do hope that you will be able to join us on Thursday, 23rd. 
Noveuber, at 10.30 a.m. Ne shOll be ŸŤŤWÙŪŦĚon this occasion 
at the City Lit, Keeley House, Keeley street, W.C. 
I am pleased to say that Professor Kei th S"ranwick , Head of the 
Husic I'epart:;;ent at L.U. Institute of Education has kindly agreed 
to come along. 
The 'dork involved in assessing the Questionnaire has been a 
lengthy process, but I am at last, able to provide each college 
Vii th a copy of its o\'m individual report and analysj.s. I hope 
to have a copy.of the'ovcrall findings' available for our 2eeting, 
along with other facts, figures and observations o At our firBt 
meeting we ·,·:ere able to discuss and consider a nULlber of importa!lt 
issues related to courses, ŸŬTŤVĚand methods of teaching. To I 
.1 guide us in cur discussions on Thursday next, I have once again, 
made a few suggestions. The next stage of my research study will 
be directly concerned with the 'practice' of music in adult 
education, and to this end, I shall .greatly value your ideas, 
suggestions and reconmendations particularlyin relation to teiching 
methods and ȚẀWẀŸŤĚpolicies. 
Thank you for the continued interest you show in this study. I 
look forward very :Dueh to seeing you at the meeting.· r'-lay I 
suggest that we ask at reception desk to be directed to Mr. 
Kenneth ŸŠŪĚBarthold's room? 
Yours sincerely, 
Second ŪŤŤWÙŪŸĚof Heads of r,'!usic Depart::'.cnts in connection 
\'/i til -dH",;sr::arch into Adult l,.usic :2ducation 
Thursday, 23rd. ÔŬẂŤŸŨĴŞĮØHĚ 1::78 at 10.30 aoID. 
at the City ŸÙWŤŲŠŲXĚInstitute 
Representing ŅÒŸĻĚCity Lit Institute: 
Goldsmiths! College 
Eorley Col18.3e 
Research tutor 
KoVCirl Barthold 
R. Plowright 
N. Barry 
E. Graubert 
P.F. Corben 
Professor IC S\':am'lick ( L. U. Tnsti tute of Education) 
will also attend WŸÙVĚmeeting 
Apologies from:P.Baynes, (TIean of Adult Studies,Goldsmiths t CoIl.) 
1 The process of evaluation and correlation(re Quest.ionnaire) 
2 To consider the 'Findings' £roE the information given in 
the Questionnaire 
3 Hatters arising from the Three Dolleges Assessments 
a. Facts, figures and percentages • 
. b. AiIJs, needs and reQuests oJ adult music students 
c. Advisory service in }:usic Education 
d. Proble:::.s of large c1asses 
4 Do we see the music, education prograr.mne oi' the three London 
Literary Institutes as being diffeTent from other 
Adult education classes in musiceoo e now or in 
the future? 
5 Diversification and specia.lisation. Is so, what kind of course'S 
do we envisage? HO\i far should our colleges be involved? 
P.S. I hope to produce (as reQuested by students in each of our 
three colleges) a ŸÜŠŨŨĚ 'hand out' giving informatjon aoout 
the questionnaire returns. I shall be grateful if each college 
could make its O\ffi ȘÙŲŲŠŪŦŤŅÍŸŤŪWVĚ for the distribution of these. 
ĻŨVŬŸĦŅĚwqVld rreatly ẂŠŨŸŤĚau ŬÖẀĲŲWẀŪÙWẂĲŸŌĞVŤŤĚ
-teaclllng ""n 2.'C L.10n \. oeulnIllng llanuary 1 {'j 
Can you assist please? 
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